>wers in the place 



kansas city public library 



Books will be issued only 

on presentation of library card. 
Please report lost cards and 

change of residence promptly. 
Card holders are responsible for 

all books, records, films, pictures 
or other library materials 
checked out on their cards. 



IVORY TOWERS IN THE MARKET PLACE 



Ivory Towers 
in the 
Market Place 



THE EVENING COLLEGE IN AMERICAN EDUCATION 

By 

JOHN P. DY R 

Professor of History and Dean of University College 
Tu/crne University 




The Bobbs-Merrill Company, Inc. 

Publishers 

INDIANAPOLIS NEW YORK 



COPYRIGHT 1956 BY THE BOBBS-MERRILL COMPANY, INC 

PRINTED IN THE UNITED STATES OF AMERICA 
LIBRARY OF CONGRESS CATALOG CARD NUMBER: 56-6780 



FIRST EDITION 



To MY COLLEAGUES 
IN THE AUEC 



... it becomes expedient for promoting the 
publick happiness that those persons whom 
nature has endowed with genius and virtue, 
should be rendered by liberal education 
worthy to receive and able to guard the 
sacred deposit of the rights and liberties 
of their fellow citizens, and that they should 
be called to that charge without regard to 
wealth, birth or other accidental condition 
or circumstance ..." 

THOMAS JEFFERSON 



Preface 



PERHAPS a few words ought to be said about what this book 
proposes to be. The easiest way to say this seems to be first 
to indicate what it is not. 

It is not a book about adult education in the broad and 
generic sense. Many books have already been written on this 
subject. Rather it is concerned with one important phase of 
American adult education the university evening college. 
Above all, it is not a handbook for deans and directors on 
how to run an evening college. 

This should be considered merely as a report on the evening 
college, its nature, its practices, and its problems, and a sug- 
gestion of what its role probably should be in our contempo- 
rary society. I very much hope it will be of interest to college 
and university presidents, boards of trustees, day deans, and 
faculties ; to my colleagues in the field of university adult edu- 
cation ; and to many interested lay people who ought to know 
something about what may well be the most important devel- 
opment in recent American higher education. If it can give 
these people a good overview of the evening college and can 
stir up some intelligent controversy and investigation, it will 
have served its purpose. 

Because this is the first full-length book on the subject, I 
have been sorely beset with difficulties in writing it. Not only 
have I been deprived of the opportunity for the hidden 
plagiarism so often encountered in second and third books on 
a subject, but the problem of how to organize and present the 

vii 



viii Preface 

material has plagued me. There is more than one way in which 
this might have been done ; but I have chosen to describe sep- 
arate facets of the evening college in the hope that in viewing 
the parts, the reader may see something of the whole. The 
evening college is an unknown world to many, even to edu- 
cators. I there appears to be oversimplification at times, it is 
because I am anxious for lay people unaccustomed to pedantic 
jargon to see something of this new and rapidly developing 
phase of higher education. 

A number of people have assisted in the preparation of this 
book. To them goes my appreciation. The staff of the Center 
for the Study of Liberal Education for Adults, Morton Gor- 
don in particular, has materially assisted in the collection of 
data and has offered many suggestions for improving the 
manuscript. The manuscript itself has been read in part or in 
whole by Cyril O. Houle of the University of Chicago, Her- 
bert Hunsaker of Purdue University, Robert A. Love of the 
City College of New York, Robert A. Blakely of the Fund 
for Adult Education, Frances Horn, President of Pratt In- 
stitute, Lawrence K. Frank of New York City, Leonard 
Reissman and T. T. Earle of Tulane University, Willis H. 
Reals of Washington University, and Frank NeufTer of the 
University of Cincinnati. They are not responsible for the 
final content and form of the book, however. This responsi- 
bility rests with me. 

JOHN P. DYER 

New Orleans, Louisiana 
July 1955 
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The Evening 
College Student 



IAKE your movie camera with you on a 
visit to the campus of any one of a hundred-odd American 
colleges or universities any evening between six and ten, 
Monday through Friday. Photograph what you see. The 
chances are that when you and your friends see the film you 
will want to discuss the implications of what the visual record 
reveals, for here on the campus are new and exciting activ- 
ities. 1 Where once the picturesque old night watchman trod 
his solitary rounds looking for those students who might be 
tempted to lurk in the shadows with those of the opposite sex, 
there are now a thousand men and women hustling from one 
class to another with much more than romance on their minds. 
Not that sex doesn't bob up now and then but hardly in such 
proportions as to give the dean of women cause for concern. 
The occasional young man with a faraway look in his eyes is 
probably simply wondering where the money is coming from 
for Junior's tonsillectomy. Once the library was a lighthouse 
in a shadow world of dark buildings and of trees making 

3 
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giant patches against the starlit sky. Now the whole campus 
is ablaze with light. Every building clear to the top floor 
shows signs of people and activity. 

In the campus coffee shop most uncollegiate-looking groups 
talk animatedly over coffee or sodas talk and then break up 
as the bell for classes sounds and their places are taken by 
other groups fresh from classes. It does not take a very dis- 
cerning person to realize that the people in these groups don't 
conform to the stereotype of the average college or university 
student. True, one sees a few bobby soxers with their 
dirty saddle oxfords and a scattering of young men sloppily 
dressed as all true college men should be. But there is some- 
thing distinctly different here. There is a middle-aged woman 
correct in her attire and prim in her pince-nez. One eye is on 
her hamburger and the other on a French grammar. Just a 
table away sit three young men of about thirty. There's no 
mistaking them. They have it written all over them that they 
are, or are in the process of becoming, junior executives, and 
they are taking themselves, their jobs, and the world fright- 
fully seriously. Next to them, talking to a professional-looking 
man with guardsman mustachios (teacher or student? One 
can't tell the difference here), is a bronzed giant in T shirt 
and crew cut. A varsity tackle, one would guess, but the truth 
is he works for a construction company during the day and 
toward an engineering degree at night. 

Take the camera into the classrooms and laboratories where 
students are working. 

In the biology laboratory one sees the same heterogeneous 
group as he saw in the coffee shop. Peering intently into a 
microscope, almost oblivious to his surroundings, is a close- 
cropped, dark little middle-aged man. He is, one learns, pas- 
tor of an important church in the city. All his life, he told 
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the dean at registration, he had wanted to know something 
of the world of science, but his life and education had 
been filled with theology, social studies, literature, and lan- 
guages. Now he has the opportunity to indulge his craving 
for science not for credit or a degree but for the sake of 
expanding his knowledge of the universe which is God's 
Kingdom. Near him, working with a bacterial culture, is a 
plumpish blond schoolteacher taking this course to fulfill 
degree requirements. And so one goes around the laboratory 
watching these adults work a minister, a teacher, a would- 
be science-fiction writer, two medical technology students, a 
premedical student, a nurse, and three who are not quite 
sure why they are there. 

In the personnel management class one instantly is attract- 
ed to Joe on the front row. He is thirty, dark and almost 
dapper with his thinly penciled mustache, and very intent. 
Joe, one learns, is the son of an immigrant Italian barber. 
When he finished high school he went to work in industry 
instead of going to college, but he soon found his lack of 
education was a barrier between him and where he wanted 
to go ; so he chose the evening college as a way to get some- 
where in a hurry. He goes to classes five nights a week while 
his wife sits home with the baby. His grades? He hasn't 
made below a "B" in any course; and his company has plans 
for him. "J oe is a smart one," his fellow workers say. "He'll 
go places." And Joe agrees with them, for he is not a par- 
ticularly modest fellow. 

Around Joe sit twenty other hopefuls of about the same 
age but maybe not so smart as he. All of them are seeking 
the magic formula which will make them managers of men; 
in adjoining rooms up and down the hall, scores of other 
young to middle-aged men and women are studying to be 
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salesmen or accountants or junior executives or statisticians, 
or for any other of a hundred fields open to them. These are 
not underprivileged people. They are the people you see 
every morning and evening riding the busses and streetcars 
to and from work or car-pooling for the ride in from and 
back to Suburbia. They simply are urban dwellers and work* 
ers with ambition enough to seek a way of climbing a rung 
or two on the ladder leading up to a better life. Most of 
them dress very well and own cars, and many of them have 
made down payments on modest homes in the suburbs, 
which they will own in twenty years. Meantime, they can 
mow their lawns, water the flowers, and chat with neigh- 
bors across the fence while their wives cook dinners in well- 
equipped kitchens. These are the people who in returning to 
school "reflect a fundamental spirit of optimism," an op- 
timism which drives them to achieve something which will 
save them from being "lost in a great anonymous faceless. 
mass of humanity/ 52 

Across the campus in the music building the professor is 
lecturing on symphonic music. On the blackboard is a draw- 
ing of the arrangement of a symphony orchestra the- 
strings, woodwinds, brasses, and percussion sections. Then 
recordings which bring out the significance of each section 
are played ; first a movement, and then an entire symphony, 
the professor conducting and striking the blackboard sketch 
sharply at intervals with his baton to indicate the sections as 
they come into prominence. Sitting in the midst of a bevy 
of middle-aged women is a well-tailored, graying man view- 
ing the entire procedure with some detachment. When asked 
why he is taking this course in music appreciation his reply 
is : "Well, my wife is a member of the Symphony Guild. She 
insists that I attend all the concerts with her, so I decided I 
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might as well find out something about what a symphony 



is." 3 



Thus, behind the ivy curtain of traditional college and 
university education there is developing a new phase of 
higher education, vast in its implications and important in 
the services it renders. It is the university evening college, 
a hustling, vigorous institution, not yet mature, but con- 
scious of its potentialities and characterized by an almost 
religious sense of its destiny. Every year approximately a 
quarter of a million adults enroll in the hundred-odd mem- 
ber institutions of the Association of University Evening 
Colleges. When there is added to this those enrolled in junior 
colleges and in institutions not affiliated with the association 
(extension centers, for example), the total probably would 
be more than a million. 4 It is a small wonder that the visitor 
to the campus at night is impressed by what he sees. Almost 
always he wants to discuss the implications of what he has 
seen and to ask questions, questions such as : Who are these 
people? Why do they come here night after night? How do 
they get along in their studies? How do they compare with 
day students? What are their peculiar problems, if any? 

The evening college dean wishes he had the complete an- 
swers to all these questions, but he knows he hasn't. Only 
now are certain phases of these questions under investiga- 
tion and some must wait for future studies. However, much 
is known and can be related. 

Perhaps the first characteristic of the evening college is 
heterogeneity. One finds here many students who already 
have college degrees and others who have only finished high 
school. The age range is from eighteen to sixty-five or sev- 
enty, with the median age being thirty plus. One third is un- 
der twenty-five; 10 percent over forty-five. Some have excel- 
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lent scholastic backgrounds and are constantly reading and 
learning, both in and out of college courses. Others are dull, 
fatigued, or lethargic, but somehow they have a will to learn 
and thus hang on, at times even after the dean has advised 
them to drop out. Some are taking courses for credit toward 
a degree and many are not, although the former are more 
prevalent. Social backgrounds vary, although most of them 
come from what the sociologist would call the middle and 
lower-middle class. 

More important than this factor of hetereogeneity, how- 
ever, is the matter of motivation. What impels these people 
to attend classes week after week, month after month, often 
at the expense of giving up a large part of their family and 
social-recreational life? Why are they willing to work for 
six to fifteen years for a degree? The evening college dean 
again wishes he had a complete answer. He knows there ex- 
ist powerful motivating forces that is self-evident but 
what are they? Undoubtedly the need for vocational or semi- 
professional training stands high on the list. A man or 
woman wants to prepare for a better job or for advancement 
in the job now held. But it is becoming increasingly evident 
that there is another strong reason which the student finds 
difficult to explain clearly but which he obviously feels 
rather deeply. His nearest approach to any sort of rational 
verbalization goes something like this : "I just feel that I 
need a better education. I don't mean just to help me make 
more money. I mean well, I just think more education 
would be good for me." Every evening college dean has 
heard this over and over again, and yet little is actually 
known about what such a student really means. Perhaps 
even the student himself doesn't know precisely what he is 
trying to say except that there is something in him which 
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cries out for a better life, a life lifted out of the drab and 
routine. Perhaps he has learned that man does not live by 
bread alone. At any event this student constitutes perhaps 
the greatest challenge to the evening college, which must 
try to understand him and to provide the substance which 
will help give him a better life along with a better living, a 
liberal education if one chooses to call it that. 

There are other motivations, of course. Some enroll be- 
cause evening college is a good place to meet people and find 
companionship; others make a pleasurable hobby of eve- 
ning college work ; still others wish to overcome certain ob- 
vious personal culture deficiencies ; some don't have a reason 
that anyone is able to discover. One might summarize the 
entire question of motivation by outlining the principal fac- 
tors under the two large heads of : (a) life space areas and 
(&) life chance areas. 5 

Life space areas include the subjective element, the non- 
academic motivation in the area of social and psychological 
gratification. In the popular sense this might be called cul- 
tural (although the word is indefinite) motivation, for the 
important values are in the social and psychological areas 
and not in the economic. Perhaps it is man's search for 
intangible satisfactions in the boundless spatial dimensions 
of human wants and urges. Breaking this down into more 
precise and meaningful terms, one encounters numerous 
ingredients. There is, for example, social conformity, the 
desire of a person to do what his peer groups are doing. 
His peer groups have an education, or at least have been 
to college, so he goes to college. Thus, he hopes to find 
acceptance. Another factor is social class mobility., the desire 
to acquire social "know-how," information and orientations 
which will assist him to move to a higher social level or to 
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move with greater assurance in his own circle. Skill for role 
fulfillment is another : the need to acquire skills in the per- 
formance of a recently acquired social role in which inade- 
quacy is felt. With the birth of the first child, for example, 
a couple acquires a new role. The community leader who 
finds he is frequently called upon to speak in public may find 
it desirable to take courses in public speaking in order that 
he may be more effective in his role as leader. The desire 
for new experiences is also a factor. A man or woman may 
be bored, restless, lonely. He feels the need to fill gaps in 
his life, the exact nature of which he may not be able to 
identify but which he hopes to discover in the evening col- 
lege. Finally, the irrational and compulsive element must be 
considered, for it is true that in some instances the emo- 
tionally disturbed may go to the evening college to get sup- 
port for their ideas, to act out their neuroses or to rational- 
ize their problems. 

The life chance area is made up of the rational economic 
element getting a better job, making more money, increas- 
ing one's chances, extending the field of choice of occupa- 
tions. As in the case of life space areas, this area may also 
be broken down into subdivisions. Vertical job mobility, or 
the moving ahead on the job one has, is one part. The sales- 
man expects to move into an executive position, for example, 
or the industrial worker wishes to move up to foreman. 
Each feels his need for more education if he is to succeed. 
Horizontal job mobility or the preparation for another job 
in a different line of work is another. The plumber takes 
courses in accounting because he wishes to enter that field, 
or the drug clerk wishes to study engineering. Still another 
is delayed and undirected mobility, in which a person wants 
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a degree for no specific and immediate purpose, but because 
he feels that with a degree he can get ahead in his own im- 
mediate field or in some other field which he may select. 
This type of student is becoming more and more prevalent 
in virtually all the evening colleges. He is looking for some 
sort of investment for the future, some insurance that he 
may be ready when his big opportunity comes. Finally, there 
is skill for economic role fulfillment. The newly appointed 
foreman takes courses in leadership and personnel manage- 
ment because he realizes that in his new work he must learn 
or fail ; or the bookkeeper promoted to auditor takes courses 
in analysis of financial statements for the same reason. 

In the process of achieving these goals, as has been pre- 
viously suggested, marked differences between the day and 
evening college student emerge. The average evening col- 
lege student has been out of high school for a period of five 
to thirty years. Older than the day student, he is often much 
more highly motivated and more in earnest about what he 
is trying to do. His maturity plus the fact that most of his 
interests are focused somewhere other than on the campus 
makes him ordinarily only slightly interested in campus so- 
cial and extracurricular life. He has problems which most 
of the day students have never experienced earning a liv- 
ing, raising a family, for example. In the classroom he is 
likely to demand good teaching and is unwilling to put up 
with the dull lectures sometimes foisted upon the hapless day 
student. On the whole, the adult student is less impression- 
able than the young day student, but there is a broader back- 
ground of experience upon which he draws. Absenteeism 
is somewhat more prevalent in the evening because of the 
demands made upon the student's time by his family, his 
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job, or social obligations. For the same reasons he is likely 
to interrupt his work by dropping out for a term or so and 
then re-enrolling. 

Certain differences are important in comparing the scho- 
lastic achievement of the two types of students. There are 
factors which place the evening student at a disadvantage. 
He does not have the time for as much study and library 
reading as the undergraduate day student is expected to 
put in. Because of the fact that he has been out of high 
school for several years he is likely to be "rusty" in certain 
fields, science and mathematics in particular. Fatigue also 
plays an important part in any lack of success he may have, 
for ordinarily he comes to classes in the evening after a 
full day's work. His remoteness from campus life also makes 
it difficult for him to associate with his fellow students and 
to have proper conferences with his instructors. 

The extent to which these factors exist and the degree to 
which they are compensated for by higher motivation, great- 
er maturity and experience, and more intensive effort are 
conjectural. Inadequate evidence indicates that the negative 
factors may not be as important as a reading of the list tends 
to show. Not all of them can be eliminated, but some may. 
Stimulating teaching on an adult level helps overcome the 
fatigue factor; a slight change in the method of checking 
out library books can obviate the necessity of the student's 
spending long hours in the library (placing books on over- 
night reserve, for example, almost completely restricts their 
use by evening students) ; and it is doubtful if the evening 
college student is much "rustier" in basic subjects than many 
entering freshmen in the day colleges. 

The question of whether adults can learn or not seems 
well settled. They can. The true situation has perhaps been 
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somewhat obscured by "a polar argument between those who 
believe that childhood is the optimal period of learning and 
those who just as adamantly hold that adults are superior 
learners/' 6 One bases its arguments on the results of tests 
which indicate that peak learning takes place roughly between 
twenty and twenty-six years of age. The argument from an- 
other side comes largely from anecdotal material about the 
age at which great creative minds have best functioned. Be- 
tween these views lies what appears to be the truth about 
adult learning. 

Freeman has written that the evidence shows that "al- 
though there is a very slight decline between the ages of 
approximately thirty and fifty, the loss is not very serious; 
and, it may be urged, the loss is perhaps more than compen- 
sated for by accrued experience, better organization of intel- 
lectual behavior, and improved judgment/' To this he adds : 
"After the age of sixty, a somewhat more marked rate of 
decline seems to take place." 7 Pressey, Janney, and Kuhlen 
have added their corroboration to Freeman's findings. 8 At 
Iowa State College, studies indicate mental ability is proba- 
bly greater at fifty than it is at thirty. 9 

From the foregoing it would appear that there are factors 
more important than age in the learning process. Kuhlen 
was frank to admit this was true in a faculty seminar at 
Syracuse University in May of 1954. 10 According to him : 

1. The factor of disuse may well be more important than 
age. 

2. The curve shows only the peak of learning ability. But 
this is not so important because people seldom have to call 
upon the maximum of their learning powers. We can usual- 
ly get along on something less than the peak power. For 
example, adults obviously run less effectively than they did 
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ten years ago, but they walk just about as effectively as 
they did then. 

3. Age is only one factor in learning ability. Other fac- 
tors appear to be much more important e.g., interest, moti- 
vation, and a host of intangibles that make for effective 
production and learning. Hence, data suggest that a person's 
peak age for efficiency of work production does not corre- 
spond with his peak age for learning (twenty to twenty-six 
years) but occurs between ages thirty to forty years. 

Furthermore, cultural factors appear greatly to affect the 
ability-tolearn curve. For example, the learning-ability tests 
given to servicemen clearly show that between World War I 
and World War II there was throughout the adult popula- 
tion an increase in the ability to learn. It is reasonable to 
suppose that this increase may have resulted from enhanced 
verbal skills caused by the increased influence of mass media 
as well as from advance of common schooling. Studies also 
show the sharp impact of other cultural factors. 

There are some differences, of course, due primarily to 
age. 11 For example, age directly affects physical efficiency, 
a man reaching the peak of his physical powers about the age 
of thirty. Age also affects sensory acuity. As one grows 
older, there is a loss of resiliency. There are greater needs 
of physical comforts, facilities for rest, need for better light- 
ing than that needed earlier. And, of most importance, 
age changes are correlated with changes in personality and 
motivation. 

Kuhlen identified the following phenomena as being of 
major importance in adulthood : 

1. Inertia. Adults do not easily change their habits or 
attitudes. But Kuhlen remarked : "Despite this, it does seem 
that there is a growth-urge that persists throughout life." 
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2. Goal change. Adult goals do change ; needs change ; and 
roles change. Vocational advance seems to give way to cul- 
tural concerns. As an adult grows older, he seems to need 
"something more" than vocational satisfactions. 12 The kind 
of work done seems to be quite influential in determining the 
kind of changes that take place. 

3. More realism. Adults want educational experiences 
that are realistically related to daily problems. They are more 
realistic than undergraduates. Short courses seem more de- 
sirable than semester-long courses. And there is evidence to 
suggest that adults seek educational experiences other than 
lectures, formal courses, and the like. 

4. Conflicting pressure. As compared with adolescents, 
adults are subjected to many more conflicting pressures. For 
example, an adult may experience a pressure to go to school 
for job advancement, but at the same time experience a 
great pressure to be at home at night to help care for the 
children or a sick wife. Kuhlen suspects that the serious 
drop-out rate in adult education is due more to these con- 
flicting pressures than to the quality of the educational 
experience. 13 

5. Changes in time perspective. There does come a time 
or a point at which adults view their future as now. Attempts 
to extend the future occur by means of such things as inter- 
est in genealogy, identification with their children, or with 
increased concern with immortality. Advancing age brings 
about a decrease in many kinds of activities, but church 
activity holds up and often increases. This, according to 
Kuhlen, makes the church a very important agency of adult 
education. 

6. Tendency to be threatened. As age advances, adults 
appear to be easily threatened by change and by tests of one's 
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capacity. These tendencies to be threatened often lead to the 
avoidance of behavioral change. Unknown ventures are in- 
itially unwelcomed; situations loaded with the unexpected 
are avoided. Kuhlen feels that these threatening tendencies 
call for: (a) Experiences and programs which will help this 
adult to be forward-looking, and (&) Teachers of adults 
who will be sensitized to these existing tendencies of adults 
to be or to feel threatened. 

From material such as the above and from his own study, 
Siegle has concluded that there ought to be constructed a 
new graphic representation to replace the traditional learn- 
ing curve. 15 He would represent it thus: 





childhood 



This schematic design has the virtue of clearly reflecting 
the bimodal nature of adult learning. The vertical thrust is 
the level of learning and the horizontal thrust is the kind of 
learning. By the level of learning, of course, it is meant the 
level of complexity of the tasks, particularly symbolic, which 
the individual can perform. Kinds of learning would include 
all kinds of motor, verbal, and social skills; a variety of 
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subject matter areas; systems of thought; values and atti- 
tudes; sensory and perceptive habits in short, all of those 
factors which are modifiable through learning experiences 
at any stage of life. With this in mind the reader may note 
the upward and outward expansion and contraction of learn- 
ing ability from early childhood to old age. 

The question which naturally follows is : Do adults learn? 
That is, do adults in college learn complex symbolic tasks 
as well as younger students in the day colleges ? 

The question is inevitable in the light of the increasing 
importance of the evening college in American higher educa- 
tion, and it ought to be answered. We are confronted with 
a state of affairs where many skeptical day college faculty 
members charge the evening college with soft pedagogy and 
low standards of scholastic achievement. At the same time 
the evening college dean and faculty are likely to make 
extravagant claims about the superior achievement of the 
evening college student. As a matter of fact, neither is on 
very solid ground, for the problem has not been seriously 
explored. This does not mean, however, that we are com- 
pletely in the dark, for there are fairly reliable data based 
on objective observation and limited investigation. The fol- 
lowing tentative random conclusions based on reports of 
faculty members who teach both day and evening students, 
and on the results of tests run by individual institutions, 
seem to summarize about what we know : 

The superior adult student is as good as or better than 
the superior day student; the average students in both clas- 
sifications are about equal ; the poor student in the evening 
college is likely to be considerably poorer than his contem- 
porary in the day college. Evening college students on the 
whole find difficulty with science, mathematics, and Ian- 
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guages, and are likely to excel in history, political science, 
the social studies, and the humanities. Graduates of the 
evening college who go on to take postgraduate degrees 
seem to do as well as the day college graduates (undoubtedly 
because only the superior student in both categories is ordi- 
narily admitted to graduate school). The evening college 
student is more likely to ask intelligent questions and to 
want to get at the root of things. When evening college 
students cross-register and take courses in the day colleges, 
no significant handicaps appear. Conversely, the day college 
student who takes work at night ordinarily makes about the 
same sort of record as in the day college. 

In short, it may well develop upon exhaustive investiga- 
tion that there is no significant difference in all-round scho- 
lastic achievement between the two categories of students. 
It also appears that part of the prejudice against the evening 
student may arise out of certain teaching situations: (a) 
The day faculty member teaches only occasionally in the 
evening college and on these occasions is unfortunate enough 
to get a class composed largely of poor students, (b) The 
day teacher is unsympathetic toward adult education and is 
unable or unwilling to adjust his teaching to the adult level. 
As a result he gets little response from his class 'and is likely 
to classify all evening students as inferior. 

An interesting study along these lines has recently (1954) 
been made at Roosevelt University by the staff of the Center 
for the Study of Liberal Education for Adults. 

Twenty- four pairs of day and evening college students 
were selected from the registration records of the college. 
The students were matched on the basis of sex, equivalent 
credit hours completed (sixty hours), and ACE Psycho- 



The Evening College Student 19 

logical Test total scores. (The ACE test is given to every 
student who enters the degree program at the college.) 

Academic ability as measured by the ACE examination 
was held constant. Academic achievement was measured by 
the Educational Service Sophomore Comprehensive Gen- 
eral Culture Test. This examination, as most educators 
know, tests knowledge and understanding in several academ- 
ic areas, e.g., history and the social studies, literature, fine 
arts, science, and mathematics. 

The results of this portion of the study indicate that the 
soft pedagogy charge is not substantiated at Roosevelt Uni- 
versity. The average percentile rank based on national norms 
on this examination for both day and evening college stu- 
dents was 70. 

The study was extended further into the classroom. In- 
structors' records in four courses were made available. In 
each case, objective-type examinations were given to both 
day and evening college students completing the courses. 
The results indicate no significant difference in achievement 
between day and evening students. Indeed, evening college 
students seem to have done a little better than day students. 

The study is, of course, too limited to use as a basis for 
resounding conclusions, but it is significant ; it also is indica- 
tive of the type of study which ought to be made over and 
over again in other institutions until results are irrefutable 
one way or another. 

Such matters as motivation, how adults learn, and how 
much they achieve are matters of the gravest importance. 
Psychological research, statistics, and charts help make these 
things clear. But none of these reflects the real "feel" and 
spirit of the evening college and its students. This can come 
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only from knowing the students themselves, from being in- 
timately associated with their failures, their triumphs, and 
their problems. From the files of evening college deans and 
directors come true life accounts ; if some of these seem to 
be out of Horatio Alger, the reader will have to make the 
best of it, for there is no place in American life today where 
the virtues of ambition, courage, and intelligent hard work 
are yielding greater returns in the lives of many men and 
women than in the country's evening colleges. The sophisti- 
cate who insists that the American ideal as expressed by Alger 
is dead just doesn't know what he is talking about. 

In an Eastern university the president, who was once the 
director of the evening division, was waiting one evening 
for the elevator. Near him was another man waiting for the 
same elevator. As men will do under such circumstances, 
they covertly looked each other over. 

"You are a student in the evening college?" asked the 
president. 

"Yep," said the student. 

"How long have you been going to evening school?" 
queried the president. 

"About seven years," answered the student. "How long 
have you been here?" 

"Well let's see," mused the president, "about seventeen 
years, I guess." 

"Oh, I see," rejoined the student. "You are working for 
a degree." 

Among the G.I.'s who enrolled at the urban college of a 
Southern university was a huge, bearded, heavyweight 
wrestler whose name is known to sports fans all over the 
nation. He liked things around the college all right, but he 
just couldn't understand all the fuss over little things, com- 
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mas, for example. Why should educated men like his in- 
structors fool away so much time with little things ? He just 
never got onto that, so commas became his bete noire. Now 
psychology that was different. After about three weeks in 
class he heaved his three hundred pounds to a standing posi- 
tion and to his instructor, the class, and the world at large 
declared himself as follows : "Why, Doc, I been using this 
thing all my life. I just didn't know what to call it!" 

In a Southwestern city, Charline finished high school and 
then took a business course fitting her for a secretarial posi- 
tion. For eight years she worked as a secretary in a large 
department store. She had dreamed of going to college, but 
somehow there never was enough left of her pay check for 
her to put by the necessary savings which would make it 
possible for her to resign and enroll full time in the college 
of her choice. Finally in 1950, she determined to work for 
her degree the hard way at night. But she was not content 
to take just a light load. Every semester, including the sum- 
mer, she took from nine to twelve hours and still did her 
forty-hour-a-week regular job. This schedule required four 
evenings per week in class and a lot of reading and studying 
on week ends. She also found that mornings from 5 :30 to 
8 :00 made a very convenient study period. 

Charline graduated summa cum laude, majoring in his- 
tory. She fulfilled all requirements for a teaching certificate 
in her home state and then, to her joy and amazement, 
received a Fulbright Scholarship. In October 1954 she en- 
tered an English university for a year of graduate study. 

Eileen finished high school at eighteen in a Midwestern 
city. She, too, decided to work and take her education in the 
evening college. She was fired with an insatiable, almost 
fanatical desire to be a medical doctor. The dean of the 
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evening college tried to dissuade her, but to no avail. She 
was going to become a doctor if it killed her. She lived on 
the west side of the city and the college was on the east side, 
so she bought a car for commuting. By scrimping and sav- 
ing she was able to keep up the payments with a little left 
over for tuition. But Eileen didn't last very long. During 
her first semester her grades were fair, but during the second 
semester she made a very poor showing, particularly in sci- 
ence. Came the next semester and she did what so many like 
her do. She simply didn't show up again and without a word 
to anyone slipped quietly into the oblivion from which she 
came. 

Bob is an up-and-coming young buyer for a large depart- 
ment store in a Pacific Northwest city. He has a nice home, 
a good job, a fine family of six, and excellent prospects for 
the future. One thing he felt he lacked, however, and that 
was an education. Frequent buying trips to Europe as well 
as in the United States had not only convinced him that he 
needed an education but had shown him the sort of educa- 
tion he needed. He was doing well with his work and felt 
he needed a general education rather than more work in 
business administration. He enrolled in the evening college 
to pursue such a course leading to a bachelor of arts degree. 
Like others he finds the best time to study is early in the 
morning between six and the time he goes to work around 
nine. Often he schedules an 8:00 o'clock class in the morn- 
ing and then fills in with evening work ; and it is all adding 
up to a degree. But it isn't so much the degree, Bob says, 
as it is the fact that a man must know a great deal outside of 
his job to get along in the modern world. Moreover, his wife 
has fallen in with the idea, and the two of them have budgeted 
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their time to allow for work, recreation, social activities, civic 
activities, and school. 

Ray is an accountant with a firm in a Southern city. He 
would like to become certified, for it would mean additional 
income for him and the chance for a partnership in the firm. 
With this in mind he enrolled in the evening division of the 
university and set out on his program with high hopes. Dur- 
ing his second semester he was irregular in attendance and 
his grades slipped to a bare passing mark. In the middle of 
his third semester he dropped out entirely, and when the 
dean investigated he found what is so often the problem of 
the evening college student family difficulties and financial 
pressure. In Ray's case his wife Ruth was pregnant with 
her first child. It was a hysterical pregnancy, with Ruth 
imagining every calamity under the sun which might befall 
her. She whined and whimpered about being left alone so 
much at night. She demanded medical attention from a 
specialist, so that her husband had to work nights and Sun- 
days to make enough to pay the doctor bills. When her 
baby came she was even more unreasonable about her hus- 
band's attending evening classes. Now she became a real 
martyr, so Ray gave up. 

James is a top research engineer in a large Midwestern 
city. In 1937 he finished high school and went to work as 
draftsman in a large industrial plant. Since 1938, except 
for two years in the Navy, he has been hammering away at 
an engineering degree in the evening division of a Midwest- 
ern university. At the same time he has been carrying a full- 
time job in industrial research. His life has been a closely 
scheduled pattern of classes and job promotions, until in 
March 1953 he was made head of the engineering section in 
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his plant, which is concerned with the development of auto- 
mobile air conditioning. In June 1954 he received his bach- 
lor of engineering degree after having worked for it for 
nearly fifteen years. During those years he has found time 
to participate in civic affairs, to teach a Sunday School class, 
and to patent twenty inventions in the field of refrigeration. 
How did he do it? He gives the credit to his wife Betty. 
She's the one, he says, who shouldered the responsibility of 
looking after the family of two boys while he worked and 
went to school. 

The director of a Midwestern school of commerce sends a 
report which is so graphic it is presented here just as he 
wrote it: 



It is easy enough to put down in black and white what 
the records say about this woman who came to our eve- 
ning college. She went to high school in the South and 
graduated in 1909. Her first courses with us were in sales- 
manship and personnel administration, two evenings a week 
in the spring of 1946 a very prosaic beginning. Here was 
someone with a special, quite practical interest or need who 
might take another course in retail merchandising and per- 
haps public speaking and then go on her way. 

But that is not what the record shows. From two evenings 
a week her program expanded to three; and threads of Eng- 
lish, philosophy, history, psychology and sociology began 
to be woven around a pattern that spelled serious interest in 
personnel work. The record is impressive enough. It extends 
over a period of six and one-half years, setting down the 
verdict of teacher after teacher that this student is "good," 
which is a very pale term to use to describe what it means 
to acquire an average of B. It is a beautifully consistent rec- 
ord as records go, culminating in the statement that its com- 
piler has qualified for the Bachelor of Business Administra- 
tion degree. 
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The white card with all this on it has taken its place with 
thousands of others in the files. But how little it really tells. 
It cannot speak of the widow whose son was fighting in the 
Pacific while she dispensed merchandise over the counter by 
day and came to school in the evenings. Perhaps it is unfair 
to record keeping to point out its limitations ; for did it not 
tell us her age and the fact that she has been married ? But 
not even a picture could catch the warmth and sparkle of a 
personality that manifested such friendly interest in fellow- 
students and so often gave them wise, unofficial counsel on 
studies and job. Nor do school records plot the brilliant 
progress from sales clerk to training staff and eventual super- 
vision of personnel. And who but those who were there at 
the table with this woman and her handsome son and daugh- 
ter-in-law at the graduation banquet could possibly sense 
what evening education meant to grandma when she came 
to receive her diploma? 



By all the measuring devices we have, Charles is just 
plain no good. Before World War II he was successively 
enrolled in the college of liberal arts and in the school of 
commerce. In both he barely managed to eke out grades 
which would save him from dismissal. He went to the army 
and came back eligible for college work under the G.I. bill, 
so he promptly enrolled in the evening division. During the 
day he sold automobiles, or at least he pretended to sell them. 
Now and then a customer would, in spite of him, buy a car, 
and thus he held on with his company in the same way he 
had in college. He takes work in the evening college, but 
no one can figure why except perhaps to get the small stipend 
for which he has qualified. He is affable, with a disarming 
grin, and is wholly impervious to counseling. His grades are 
poor but not poor enough to exclude him. He is the despair 
of the dean, who upon hearing the student's name just lifts. 
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his eyes plaintively to heaven and mutters, "What the hell 
does one do with a guy like that?" 

Contrast him with Dave, another G.I. Dave had, as he 
expressed it, ' 'played around" in college before he went to the 
army. Now he was back, a somewhat sobered young man 
who was beginning to realize that life was much more than 
beer and skittles. His record in the day college before the 
war was rather poor, and besides he had a wife now and a 
baby on the way. He couldn't go back to college full time 
even if he had had the inclination, which he didn't. Instead, 
he took a job with an investment firm and enrolled in the, 
evening college for courses which he thought would help 
him. One course led to another, and eventually with what 
he could salvage from his old record he was well on the way 
to a degree. He took the degree and is destined for an offi- 
cial position in the company. He has continued to take a 
graduate course now and then and on the outside to read 
everything there is to read on investments The consensus 
is that he probably knows more in his field than any one of 
his senior partners in his company. One semester out of each 
year he teaches a course in investment principles in his alma 
mater. 

Having received the above answers, or partial answers as 
the case may be, to his original questions, the inquiring vis- 
itor is likely to want to know more. How long has this sort 
of thing been going on? Where and how did the evening 
college movement originate? How is the evening college 
organized and how does it function within the framework 
of the university? 

These questions deserve the special answers given in the 
following chapter. 



The Development 

of the 

Evening College 



I T WAS perhaps unfortunate that this new 
and important phase of higher education should come to be 
characterized as a "movement/' for if one accepts as a 
definition of a movement that it is a series of acts and events 
tending toward some one definite end, one had best have 
another look at this characterization. There is hardly one 
and only one definite end or purpose which even a majority 
of the university evening colleges as a group are trying to 
achieve, because all evening colleges are not engaged in the 
same undertakings. Perhaps this may be clarified by a rough 
functional classification of evening colleges 1 somewhat as 
follows : 

1. Technical There are a few evening colleges devoting 
their entire program to technical curricula, the most com- 
mon ones being in architecture, electronics, and engineering 
in some form or other. Although some of these offer pro- 
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fessional degrees, many of them confine themselves to cer- 
tificate programs of the technical institute nature but far 
above the trade school level. 

2. Commerce. Evening colleges devoting themselves ex- 
clusively to offerings in the field of commerce and business 
administration are somewhat more numerous than the eve- 
ning technical colleges. Most often they are outgrowths or 
appendages of the day college of business administration 
and have similar curricula. Most of them grant degrees in 
commercial subjects. 

3. Liberal Arts. As in the case of commerce, the liberal 
arts evening college is a degree-granting offshoot of the day 
college, with similar or exact curricula and degrees. It often 
exists in a university on the same campus as the commerce 
evening college but with a separate identity and administra- 
tive organization. 

4. Noncredit. This type of evening college offers a mul- 
tiplicity of courses designed for the adult and offered with- 
out credit toward a degree. This closely resembles the type 
of work offered by the extramural departments of English 
universities except that in this country the work is by and 
large offered in residence on the university campus rather 
than by extension. Although there are few of this type of 
evening college, they have made significant contributions in 
adapting materials to the levels and interests of adults and 
in freeing them from the shackles of the academic tradition. 
Perhaps the best-known institutions in this category are the 
University of Chicago's University College and the Division 
of General Education at New York University. 

5. The Multidimensional. Those in this classification are 
often (but not always) called "university colleges" because 
they cut across the day college lines and offer at least some 
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work in a number of fields, such as commerce, liberal arts, 
engineering, architecture, medical technology, nursing, etc. 
Usually degrees are offered in all except the fields of archi- 
tecture and engineering. It is a form which is growing rap- 
idly in favor with many universities because it makes 
possible the consolidation of all evening college work into 
one administrative unit, a situation which is likely not only 
to provide greater administrative efficiency but also to offer a 
better integrated program. 

It would appear from this, then, that there are at least 
five different evening college movements. Within each of 
these there is further fragmentation. In the liberal arts clas- 
sification, for example, there is a wide divergence of opinion 
over what liberal arts for adults ought to be. Practices range 
from a strict adherence to traditional courses prepared 
originally for adolescents to courses which are frightfully 
modern and mad. In engineering there are those who say in 
effect that what we need is more and more technical train- 
ing. There are others who feel keenly the need for more 
liberal education in engineering, but who, as yet, are unable 
to do much about it. The noncredit people talk a great deal 
and rather proudly about learning for the sake of learning, 
without the customary diplomas and degrees, and then re- 
ward their students with certificates in lieu of diplomas. In 
commerce and business administration there are conflicts. 
There are colleges of commerce which are "orthodox" and 
limit their offerings to strictly vocational subjects with a 
slight bow toward liberalizing trends. In others the com- 
merce program is hardly distinguishable from the liberal 
arts. In the multidimensional one finds all these problems and 
more. 

If further evidence of diversity were needed, the matter o 
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nomenclature might be considered ; and this is not a trivial 
matter, for the name may be an index to what the university 
really conceives the evening college to be. It may be a col- 
lege, a division, just classes, a program, or a session. 

For the one hundred members of the Association of Uni- 
versity Evening Colleges there are thirty-three different 
names used. The most frequent one is "Evening Division." 
This is followed by "Evening College" and this by "Uni- 
versity College/' Some are named for men, such as McCoy 
College at Johns Hopkins and Millard Fillmore College at 
the University of Buffalo. Others are named for cities, such 
as Dallas College of Southern Methodist and Cleveland Col- 
lege at Western Reserve. On the whole, nomenclature is a 
potpourri, with such names as Intown College, Downtown 
College, College of Adult Education, School of General 
Studies, Diploma School, Evening College and Graduate 
Division, Community College, College of Special and Con- 
tinuation Studies, Division of General Education, and Ex- 
tension Division. One university apparently doesn't propose 
to venture far into the dark, for it has a Twilight School. 

It appears at times that about all these fragmented seg- 
ments of the evening college have in common is that they 
are all passionately interested in teaching something to 
adults of all ages, they have common administrative prob- 
lems, and they are all members of a loose confederation 
called the Association of University Evening Colleges. This 
situation, of course, makes it easy for the critic to charge 
that evening college education is too amorphous to have any 
well-defined goals and purposes; but this charge is hardly 
fair or justifiable. It may well be that there is some, as yet 
undiscovered, central theme or role upon which all classifi- 
cations can and should unite. Close scrutiny, however, re- 
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veals that the fragmentation In evening colleges is scarcely 
any greater than that which exists within the framework of 
day colleges. One would hardly speak of "the day college 
movement" because it is generally recognized that each seg- 
ment has its own discrete functions and problems. Denom- 
inational and secular colleges often differ widely on the 
question of what a liberal arts curriculum should be. More- 
over, the curricula of both may range from the classical 
prescribed to a mishmash of electives which may not add up 
to much of anything. Schools of commerce have reached no 
common ground on what their ideal curriculum should be 
and, on many problems, are about evenly divided. The same 
could be said for engineering, law, architecture, and the 
others. In fact, it is very doubtful if clarity of vision regard- 
ing goals and roles is the exclusive attribute of any segment 
of higher education in the United States. 

As one looks at evening college education he becomes con- 
scious of the fact that there have been certain rather well- 
defined periods in its growth. Perhaps a summary of these 
will help to clarify this important new phase of higher edu- 
cation in our contemporary society. 

The first period would be from some date in the last quar- 
ter of the nineteenth century to 1939. This may well be clas- 
sified as a period of origins, a period which is the despair 
of the historian who tries to fasten on something specific 
which he may use as a point of departure. There is no place 
on the map on which one may put his finger and say that 
this is where evening college education began, and no date 
on the calendar from which one may reckon the exact time. 
One must, therefore, begin with the generalization that eve- 
ning college education as it exists today is the unforeseen 
culmination of a half century of effort on the part of many 
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different types of educational organizations whose purposes 
were to carry education to the masses of people. Having said 
this, one may then quite properly examine some of these 
organizations and institutions. 

The half century between 1875 and 1925 witnessed the 
appearance in American higher education of new and pow- 
erful urges and influences. The sheer multiplication of insti- 
tutions of higher learning was little short of astounding. In 
this period of time some 604 full four-year colleges and 
universities were founded, nearly a third of the total num- 
ber now in existence. Upon these as well as upon older insti- 
tutions new influences beat down fiercely. The fact that 
intellectual life was becoming more professionalized and 
specialized was made apparent in the shift from the older 
apprenticeship system of training professional men to the 
professional school, and in the new facilities for graduate 
study in institutions with well-equipped libraries and labora- 
tories, research seminars, and professors indoctrinated in the 
German ideal of systematic investigation within narrow 
areas. Expanding industry and commerce demanded the 
technical assistance of experts in administration, sales, sci- 
ence, and engineering; and they were willing to pay for it. 
University and college endowments increased enormously. 
The problems of the rapidly growing cities demanded trained 
sociologists, economists, and political scientists. Even the 
farm and farm life began to feel the effects of the research 
being conducted in the fields of bacteriology and soil 
chemistry. 2 

Along with this urge toward specialization and profes- 
sionalization was another trend which had special relevance 
for the evening college, the attempts to popularize knowledge 
and take it to the man in the street. As Curti has pointed 
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out, "the gulf between the knowledge of the intellectual and 
that of the common people has always been wide, every- 
where, but it has been less wide in America than elsewhere. 3 ' 5 
It is in this fact that the unique characteristic of American 
intellectual and educational philosophy lies. In its simplest 
terms it may be called democratic education, as distinguished 
from the aristocratic concept one found in certain parts of 
Europe. It grew out of the belief that education was for 
everyone; that education was the best means of achieving 
success in a democratic society with a high degree of social 
mobility; that it could bridge all gaps. 

This urge toward the popularization of knowledge may 
best be seen in the development of two types of academic 
institutions and one classification which, for lack of a better 
term, may be called nonacademic. The two academic develop- 
ments were: (1) the municipal university and (2) the uni- 
versity extension service. The nonacademic is a montage of 
library associations, Chautauquas, YMCA's, lyceums and 
other lecture bureaus, popular books and magazines, reading 
circles, and even commercially motivated and operated cor- 
respondence and home study schools. 

First to emerge, wilt, and then take on new growth was 
the university extension plan, which had its genesis in cer- 
tain ideas being developed during the nineteenth century in 
England. First Cambridge during the 1870's and somewhat 
later Oxford put into practice an idea which had been ger- 
minating in many minds for how many years no one knew.* 
On its surface it was not a particularly recondite idea. It 
was simply: Why not take university education to people 
who cannot attend the university? But it was an idea likely 
to appeal to American universities fired with a zeal for more 
democracy in education. It was natural, therefore, that 



34 Ivory Towers in the Market Place 

American scholars should take steps to adapt the idea to 
American university education. Herbert Baxter Adams at 
Johns Hopkins and William Rainey Harper at Chicago were 
among the pioneering university presidents who developed 
early extension departments. Their lead was followed by 
many others. Soon there was a veritable flood of extension 
centers and classes all over the country, the content of the 
courses being as multipatterned as a landscape seen from 
an airplane. Any group in any part of the country could get 
just about anything it wanted, either intellectual or practical. 
State universities, land grant colleges, and privately endowed 
institutions vied with each other in prolificness of offerings. 
Truly it seemed that "a new era of Athenian culture was at 
hand." 5 

This period of flush times lasted until around the turn of 
the century when a decline set in which made it appear that 
extension education for adults was just a flash in the pan. 
The reasons for the decline cannot be related in detail here, 
but it seems significant for the evening colleges of today to 
mention two of the important ones. The early extension 
movement withered and almost died largely because it was 
not adequately financed and also because "the university 
professors failed to realize that mature adults might neither 
relish nor find profitable the diet prescribed for those in 
their late adolescence. " 6 In other words, the universities 
themselves had not learned that any sort of permanent edu- 
cational program must be put on a sound financial basis and 
that educational offerings must be placed on the level of the 
learner's interests and needs. As one reads of some of the 
astounding practices in the early extension movement one 
wonders how it survived at all. But it did survive and, fol- 
lowing World War I, entered a period of renewed growth 
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and vigor. During this period of recovery the evening college 
as an institution distinct from extension classes began to 
assume something of its present form. 

Meantime, the municipal university idea was growing with 
the growth of the cities. Prior to 1875 only two municipal 
colleges or universities existed in the country the College 
of Charleston and City College of New York. In the period 
roughly 1875-1925, nine others were chartered Louisville, 
Hunter, Brooklyn, Cincinnati, Toledo, Akron, Detroit, 
Wichita, and Omaha. 7 The reasons assigned by those who 
were active in the establishing of these institutions showed 
great variety, but the chief ones were to keep young people 
tinder parental authority during their early college years ; 
to provide a more practical education than that afforded by 
existing colleges ; to provide better means of training teach- 
ers; to provide a center of culture for the city; and, in 
general, to meet specific local needs. This last reason became 
one of the most striking features of the work of these in- 
stitutions. Their curricula and programs were geared to the 
specific needs of a given urban community. 8 As will be 
pointed out, this has special relevance for the evening college. 

Outside college and university walls during this same 
fecund period from 1875 to 1925 there flourished almost 
innumerable forms of what may be called informal adult 
education informal in the sense that it had nothing to do 
with credits, degrees, and the more formalized structure of 
university education. Yet it would be difficult to overestimate 
the cumulative effects on America in the years immediately 
preceding the day of radio, television, and the cinema. All 
over the land people gathered in Chautauqua tents to listen 
to Swiss bell ringers, band concerts, and noted lecturers. In 
the winter months the lyceum bureaus furnished sopranos 
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who regaled their schoolhouse audiences with singing from 
classical music and lecturers who showed slides of faraway 
places. Libraries organized reading clubs and sponsored 
discussion groups. The YMCA promoted health and rec- 
reational programs, along with its religious activities and its 
evening classes. In 1889 the General Federation of Women's 
Clubs was formed as a result of the urge toward culture on 
the part of middle-class women over the country. In the 
cities such institutions as Cooper Union provided education 
for adults in many fields, particularly in "Americanization" 
courses for the foreign-born and even courses in reading" 
and writing the English language. Popular magazines, such 
as McClure's, Cosmopolitan, Forums, Everybody's, and 
Pearson's, with their muckraking articles by such writers as 
Ida M. Tarbell and Lincoln Steffens, became standard fare 
in thousands of homes. In those that really went in for cul- 
ture, President Charles W. Eliot's set called the Harvard 
Classics was likely to occupy a conspicuous section of the 
bookcase. 

There was, of course, much dilettantism in all this, and 
many of the seeds of intellectualism were cast on barren and 
stony ground, but there were solid achievements as well. 
For all who believed in the processes of democracy it was 
significant that the gulf which separated the common man 
from the intellectuals was narrowed. Above all, it tended to 
prepare the soil for larger and better programs when they 
came along. One can see these influences in the extension 
movement, in the urge to found municipal universities, and 
finally in the evening college itself. It was in itself significant 
enough that the greatly beloved Lord Bryce could write of 
America: 'The average of knowledge is higher, the habit 
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of reading and thinking more generally diffused, than in 
any other country/' 9 

Into this background one may fit the development of the 
evening college. 

When the renaissance of the extension movement came 
after World War I, presidents of universities in urban areas 
found that the rapid urbanization of America had produced a 
situation where it was no longer desirable or necessary for 
them to go out into the highways and hedges to establish 
classes. 10 The demand existed right at their own doors. 
They had but to open the facilities of their universities eve- 
nings and Saturdays, to create the evening division. As has 
been pointed out above, many cities lacking any sort of 
facilities for higher education created municipal universities. 
Universities located in urban areas, instead, established the 
evening college, thus creating a fissure between extension 
education and residential education. 11 As time has passed, 
the fissure has grown. The tendency of the evening college 
has been to swing rather rapidly toward the pattern already 
established by the day colleges, to attempt to achieve respect- 
ability through academic orthodoxy. The extension move- 
ment has remained largely rural and small town except 
where in some states there has been established a network 
of extension centers in urban areas, which centers have in 
reality become evening colleges. An excellent example of the 
trend may be seen by examining the course of action taken 
by three pioneering institutions Johns Hopkins, Chicago, 
and Wisconsin. Both Hopkins and Chicago (urban areas) 
have virtually abandoned extension work and have concen- 
trated their efforts in evening colleges, McCoy College for the 
first named and University College for the second. The Uni- 
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versity of Wisconsin, not being located in a large urban area, 
has continued to expand its rural extension offerings but has 
set up residential centers in populous cities, Milwaukee for 
example. 

Thus, it may be seen that the evening college is an urban 
phenomenon. It came into being as a result of the demands 
of urban people for educational facilities offered at a time 
when they could take advantage of them, and of the demands 
of industry and business for specialized training for their 
employees. 12 The need of the institutions for additional rev- 
enue was also a factor. Its development was over a period of 
time roughly corresponding to the development of the exten- 
sion movement. Only seven of the fifty-five largest evening 
colleges were established before 1900. Forty-one were estab- 
lished between 1900 and 1929. The balance came after 1929. 
It is not surprising, too, that the privately endowed and the 
denominational college or university should largely be the 
home of the evening college, for they are urban institutions 
by and large while the state universities are not. 13 

By 1915 the problems and programs of the urban univer- 
sities had become sufficiently differentiated from those of the 
state university to warrant the establishment of organiza- 
tions of their own. A conference was called by the Commis- 
sioner of Education in Washington on November 9, 1914. 
By the fall of 1915 the Association of Urban Universities 
was functioning. 14 Each year at its annual meetings the 
problems of the urban university were discussed, and in these 
discussions adult education came in for its share of time. As 
a matter of fact, as the years went on the annual meetings 
might well have been mistaken for meetings of evening col- 
lege deans, for they were the men who, by and large, were 
representing their universities instead of the presidents. This 
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was far from what the founders of the Association had in 
mind. They had envisioned a small, fraternal association 
of college presidents in which all the problems of the urban 
university might be discussed, not merely the problems of 
the evening divisions. 

At a meeting of the Association at the Hotel New Yorker 
in 1939 the leaders decided to revert to first principles and 
virtually to require that institutions be represented by their 
presidents instead of the evening college deans. The latter, 
sensing that their virtual domination of the Association was 
about to come to an end, met informally over coffee and 
decided that the time had come to form an organization of 
their own. The result was the Association of University 
Evening Colleges. The first president was Vincent H. Druf- 
ner of the University of Cincinnati. 15 

Although the evening college group may have been a bit 
piqued, actually there seems to have been little bitterness engen- 
dered over the break. For several years the two groups met con- 
currently and then drifted away from each other by selecting 
separate meeting places and times. It is profitless to argue who 
seceded from whom, as profitless as old men trying to decide 
whether they have given up sin or sin has given them up. 
Each side thought it was following its own line of interest. 
The separation could also be taken as a tacit recognition of 
the fact that evening college education was attaining a per- 
sonality of its own. Unfortunately, however, the schism 
meant a loss of communication between the two groups who 
had many common problems which they must now discuss 
separately. One who has attended meetings of both is aware 
of the losses in understanding brought about by each going 
his own way. 

The formation of the Association of University Evening 
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Colleges marks the second phase of the development of eve- 
ning college education. It is a phase in which evening col- 
leges became more articulate and conscious of their own 
identities. It was a period marked by enormous physical 
growth, for it includes the years when the G.L J s came home 
and flocked into the evening divisions everywhere. In pre- 
vious years its population growth had been slow and steady. 
Between 1945 and 1950 enrollment doubled. At the annual 
meetings of the Association deans and directors gathered to 
discuss their common problems, problems most often asso- 
ciated with physical growth. "How do you do it?" was the 
therne how do you register students, how do you plan pro- 
motion and advertising campaigns, how do you handle veter- 
ans, how do you hire faculty members, how do you get along 
with the day colleges, how do you plan a conference or short 
course, what does the university do with the money you 
make, and a hundred other administrative questions. Occa- 
sionally someone slipped in a paper on the purpose of the 
evening college which questioned what all this activity was 
about educationally. It was listened to with great politeness, 
and then the deans and directors would return to their ad* 
ministrative problems. 

One does not have to probe very deeply to discover the 
reasons for the state of mind which produced this condition. 
Virtually none of the deans and directors had had any spe- 
cific training in the administration of evening colleges. Stu- 
dents were thronging into the halls -for classes. Classes had 
to be provided, faculties hired, procedures of all sorts insti- 
tuted ; decisions had to be made on the spur of the moment 
in many cases. The dean was literally swamped with details, 
and for the management of them there was no rich back- 
ground of experience and precedent upon which he could 
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draw. If one is hacking his way through a jungle it is im- 
portant, of course, to know where one is going; but it is 
also important to spend a great deal of time keeping one's 
machete sharpened, boots in repair, and a comfortable camp 
established at the end of the day. In short, housekeeping may 
be a chore but it is a necessary chore if goals are to be ac- 
complished. One director wrote an educator prominent in 
the field of adult education a long letter describing all his 
administrative chores before registration and then: "while 
registration is going on the University budget man is breath- 
ing down my neck checking frequently on how our enroll- 
ment compares with the same day a year ago. . . . Damn it, 
Cy, how can a Director find time to think?" 16 

There did emerge from this period, however, a fairly 
coherent plan of administration which in spite of numerous 
important exceptions became relatively uniform in most of 
the larger evening colleges. Instead of giving this in a series 
of statistical tables the author chooses to ask and answer a 
series of questions on administration which it is hoped will 
make the pattern clear. 17 

What is the line of responsibility of evening college deans? 
They have one of two either to the university head or some 
top university official, such as the dean of faculties or to the 
dean or deans of day colleges. In most of the large evening 
colleges the dean has a line of responsibility directly to the 
president. Many of the smaller college directors are respon- 
sible to a dean. 

Who may enroll in an evening college? There is practical- 
ly 100-percent agreement on the answer to this question. 
Any mature adult who has a desire to learn and who is edu- 
cable may enroll in some phase or other of the evening 
division. Students who enroll to work toward degrees must 
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fulfill the same entrance requirements as the day college stu- 
dent. Adults wishing to take special courses without degree 
credit may enroll without having completed high school. 
Most of the evening colleges have two classifications for 
students "regular" and "special," or similar terms. 

Who has control of degree programs? In the main, con- 
trol over evening college undergraduate degree programs 
either is vested in one or more day colleges, or the day col- 
lege has veto powers. Only 12 percent of evening colleges are 
the sole judges of their degree requirements. 

Who approves new courses? Sixty-nine percent of the 
evening colleges report that evening credit courses must be 
approved by a day division committee. For noncredit courses 
the reverse is true; few day faculty committees concern 
themselves with noncredit courses. Evening divisions work 
closely with day departmental chairmen. In only 4 percent 
of the evening divisions is there no contact at all between 
them and day departmental chairmen. In 30 percent, depart- 
mental chairmen exercise only advisory power; in 33 per- 
cent, day chairmen have only partial administrative responsi- 
bility; in 33 percent, day chairmen have full administrative 
responsibility for evening college courses in their fields. 

Who makes the budget? In 77 percent of the cases the 
evening college dean makes his own budget and submits it 
to the proper fiscal officer of the university. Twenty-three 
percent (again the smaller colleges) do not have a separate 
budget, 

Where does the money which evening colleges make go? 
Forty- four percent report they are charged costs of opera- 
tion other than instructional and administrative expense. In 
most evening divisions any excess of income over expendi- 
tures is credited to the general funds of the institution at 
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the end of the year. Only 11 percent report that an excess 
of income over expenses for any given year may be carried 
over into the next. 

Do evening colleges make money? Ninety-six percent re- 
port that year in and year out their income is greater than 
their expenditures. The amounts seem to depend upon the 
size of the college and upon the way individual university 
auditors figure * 'profit. 7 ' 

How much is tuition f Institutions may be divided in terms 
of tuition into two main categories tax-supported schools 
and privately supported schools. In tax-supported schools 
undergraduate tuition may vary from no charge at all to $10 
per credit hour. In the privately supported schools the fees 
begin at $10 per credit hour and go as high as $25. The aver- 
age is somewhere around $14 to $15 per credit hour. This 
would make an ordinary three-hour course cost the student 
$42 to $45. Gradually increasing inflation which has in- 
creased costs of college operation has forced 66 percent of 
the evening colleges to raise fees within the past three years. 
Evening college deans are about evenly divided in their opin- 
ions of whether tuition fees have reached a point beyond 
which additional increases would cause a drop in enrollment. 

Are scholarships and loans available to evening school 
students? Endowed scholarships are very rare in the evening 
college. However, financial assistance in the form of loans is 
on the increase. Eighty-six percent of the evening colleges 
grant loans or credit. In 38 percent of the institutions loans 
amount to less than 5 percent of the enrollment, but in 28 
percent, loans are granted to from one fifth to one half of 
the students enrolled. 

Are admission requirements in evening colleges the same 
as in the day colleges? Sixty-five percent have requirements 
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identical with those of the day college. Thirty-five percent 
have different requirements. 

Is the credit load of the evening student limited? The cred- 
it hour limit for evening students is largely an individual 
matter for each student. His scholastic ability, the nature of 
his employment and personal life, the nature of his motiva- 
tion all these bear in various degrees on the number of 
credit hours he can carry. However, 79 percent of the eve- 
ning colleges have some limit. Of these, 35 percent limit the 
credit load to from six to eight hours ; 54 percent place a 
limit of from nine to twelve hours ; the balance apparently 
permit unlimited loads. 

How are faculty members recruited? A very few evening 
colleges have a full-time faculty which teaches only in the 
evening division. A few more have a core faculty which 
teaches full time in the evening and to which is added the 
efforts of day faculty members and those recruited from the 
outside. Approximately 37 percent have no permanent fac- 
ulty and depend entirely on day college faculty members 
and those recruited from the outside. There is a growing 
tendency in many institutions, however, to add new faculty 
members for a part of their teaching load in a day college 
and a part in the evening a dual appointment arrangement. 

What types of programs are offered in evening colleges? 
The answer to this, of course, is to go back to the classifica- 
tion made at the beginning of this chapter. The noncredit 
institutions offer only nondegree programs; those giving 
credit have a variety of programs, including noncredit. Per- 
haps expanding the original classification a bit will make 
clear the type of offerings. 

In the multidimensional classification any one of three 
types of programs may be selected by the student a degree 
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program, a certificate program, or a noncredit program. In 
this classification the two most common degrees are the 
bachelor of arts and the bachelor of commerce. Certificate 
programs are designed for the student who may wish to 
work toward a specific goal but who does not desire a degree. 
Ordinarily the requirements for the certificate are roughly 
those of the junior college. Nondegree programs are of two 
varieties. In one a student may sit in on any course he wishes 
but take no examinations and receive no credits. This is 
ordinarily referred to as "auditing" a course. In the other 
he may take special adult noncredit courses designed spe- 
cifically for those who wish to improve themselves but who 
do not wish to put in as many class hours as would be re- 
quired in auditing a course. 

In the other classifications technical, commercial, and 
liberal arts the same general plan applies with variations. 
The noncredit type of institution, as has been suggested, is 
much freer to offer a wide variety of courses which ordinar- 
ily would not appear in a credit or degree program. 

These questions of administration, faculty, budget, cur- 
ricula, lines of authority in general, the relationship of the 
evening college to the rest bf the university constitute an 
important group of problems with which evening college 
deans have been wrestling. That the day and evening divi- 
sions appear to have reached some sort of rough pattern of 
rapprochement does not mean that all evening colleges are 
happy with the outcome ; nor, indeed, are all the day colleges. 
Perhaps the present situation is only a truce, or even a stale- 
mate. It is obvious, however, that many of the older deans 
are now turning one eye at least from these problems to a 
consideration of larger problems the problems or roles, of 
a philosophical rationale for what they are doing, reasons 
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for their existence. This new approach to larger problems 
of the evening college marks another epoch in its develop- 
ment. It might well be said that evening college education is 
in a process of transition from the how-we-do-it phase to 
the why-we-do-it. Caution should be exercised, however, in 
accepting this too literally or too fully. Many of the deans, 
particularly those who are developing new evening colleges, 
are still very much in the first stage. Too, some older deans 
have been unable to separate their thinking from the excru- 
ciating minutiae of administrative problems so that they may 
maturely reflect on larger considerations. Care should be ex- 
ercised also in thinking that because a sort of administrative 
stalemate has been achieved, thereby the administrative prob- 
lems of the evening college have been settled. Such is far 
from true. As will be pointed out in later chapters, the status 
quo is an uneasy one for the evening college in many 
respects. 

This present phase of evening college education which is 
characterized by an approach to mature thinking may be 
said, in a very real sense, to date from the founding of the 
Center for the Study of Liberal Education for Adults in 
1951. This small, closely knit, highly articulate group of 
young scholars was brought into existence through the ef- 
forts of certain leaders in the Association of University 
Evening Colleges and is financed by the Fund for Adult 
Education. It has as its purpose "providing aid and leader- 
ship to the persons, ideas, and programs that can help develop 
the evening college into a more effective instrument for the 
liberal education of adults." Its program is divided into 
three major areas of activity: (1) the improvement of cur- 
riculum materials, with emphasis on developing experimental 
discussion guides; (2) the development of leadership for 
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university level adult education; and (3) co-ordination and 
communication within evening colleges, between evening 
colleges, and between evening colleges and nonacademic 
agencies of adult education. 18 

The Center has done a lot of things. It has conducted 
research, published papers by members of its own staff, 
published papers by other people who are thinking about 
evening college education, held workshops and conferences 
of various types and on various subjects, developed new 
curriculum materials, and engaged in a host of other activ- 
ities. These are all, however, means to an end, devices to 
stimulate thinking, for the Center is more thought-oriented 
than action-oriented. In the author's opinion the most note- 
worthy contribution it has made is the questions it has 
raised questions which sooner or later must be answered 
if the evening college is to be meaningful in our society. 
"What is the role of the evening college in our society?" it 
has asked. "What is the role of the urban university in its 
community ?" "Are existing academic attitudes and practices 
appropriate for university adult education?' 7 "What is the 
purpose of noncredit adult programs?" "Can the liberal arts 
be merchandised?" "What do we mean by liberal educa- 
tion?" "What should be the relationship of the evening col- 
lege to the rest of the university ?" "What should the evening 
college do for the individual?" "How can we best train 
leaders in evening college education ?" "How can we improve 
instruction?" 

These and scores of other questions have been raised by 
the Center. Some of them, at least, are not new, but these 
young scholars have reshaped them and resharpened them 
and then have patiently, unobtrusively, but provocatively, 
demanded answers, or at least thinking in the direction of 
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answers. Not only this, but through workshops and publica- 
tions a forum has been provided wherein these questions 
may be debated. When we consider the fact that some leaders 
in the field already were asking some of these questions, it is 
small wonder that evening college education is today so 
encouragingly introspective. In fact, there is no segment of 
higher education in America today which is seeking more 
diligently or more intelligently the answers to its problems 
than evening college education. 

With this in mind it might be well to indicate some of the 
major facets or dimensions of evening college education as 
they exist at the present time. 

The evening college is not, as some have been unkind 
enough to suggest, an illegitimate child. It is legitimate, but 
it was born at a time when the parents were old and set in 
their ways. The parents were sorely puzzled over how to 
handle this precocious and, at times, somewhat erratic young- 
ster. There was the sharp and gnawing fear that the child 
might disgrace the family, so there was plotted a course of 
action which would make it conform to the behavior pattern 
established for the other children. The child, being young 
and somewhat insecure over the lack of parental affection, 
submitted, but not without some resulting trauma. When 
the family was seated around the table and the well-meaning 
father was helping the plates, Junior found his was often 
not heaped so high as the others. In fact, there were times 
when it was made quite clear to the child that he had best 
make plans to secure his own food because most of what was 
available probably would be needed for the other members 
of the family. At the table, too, he found the other children 
looking somewhat askance at him. It is small wonder, then, 
that this youngest child of the university should develop a 
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defensive attitude which in overt behavior might take any 
one of several forms self-pity, belligerency, boast fulness, 
frustration, or any combination of these. 

In its present stage of more mature thinking many of the 
evening colleges are turning the light on these neuroses and 
psychosomatic tensions through intelligent discussion and 
planning. They are beginning to feel the necessity for work- 
ing out with the rest of the academic family their proper 
place in the scheme of things. They are also beginning to 
find out that they must themselves understand their role or 
roles in the total picture of university education; that no 
traveler is so bewildered as he who is uncertain about where 
he wants to go. In fact, if they could encounter an equally 
liberal, enlightened, and conscientious attitude on the part 
of many of their brothers, the answer would come easier. 

Another facet or dimension which is coming sharply into 
focus is the trimodal nature of the demands made upon the 
evening college. These may be enumerated as the demands 
of the individual, of the community, and of the academic 
tradition. These are not always mutually exclusive, but they 
often present apparent contradictions as some voices cry, 
"Go this way," and others cry, "Go that way." There are 
areas of thought in adult education which are coming to be 
almost cultish in their nature. One group holds that atten- 
tion should be focused on the worth of the individual and 
on his social and educational needs to the exclusion of any 
serious consideration of the action-oriented community-cen- 
tered group education. On the other hand, the exponents of 
this latter phase insist that adult education takes place in 
community action groups but that our colleges stand apart 
from the community; that the need of adult education is not 
for information but experience in group work ; and that the 
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adult education field needs leaders instead of teachers. And 
while leaders of these two groups speak their lines on the 
stage, the guardian of the academic tradition stands in the 
wings and constantly warns that academic respectability and 
high standards must be maintained if either side is to amount 
to anything. 

The evening college dean and faculty ordinarily are un- 
willing to take an extreme position because there is the 
slowly dawning realization that perhaps both groups have 
more in common than they are willing to admit; that the 
evening college must do a great deal for both the individual 
and the community. This academic agility has never been 
better explained than by Cyril O. Houle at the 1953 meeting 
of the Association of University Evening Colleges in St. 
Louis, The evening college, he said, ' 'cannot escape the ne- 
cessity of deriving its purposes from a consideration of all 
three of these factors the individual, the community, and 
the academic tradition." The evening college, he continued, 
"is like the great dams of the TVA which must be admin- 
istered with several objectives in mind, all of them compel- 
ling and some of them contradictory. For purposes of power, 
as much water as possible must be kept in the reservoirs so 
that it will be available for future use in case of drought. 
For purposes of flood control, as little water as possible must 
be kept in the reservoirs so there will be a place to store 
flood waters. For purposes of malaria control, there must 
be a periodic raising and lowering of the water in the reser- 
voir so that the larvae which live in the shallow water may 
be stranded on the sand and die. For purposes of navigation, 
there must always be a nine- foot channel so that ships 
may make their unimpeded way to the high hills of Tennes- 
see. The engineer who controls the system of dams must be 
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aware of all these aspects, each with its articulate proponents. 
As the year progresses, and rain and drought succeed one 
another, he must make an infinitely varied series of calcula- 
tions, taking into account both continuing demands and the 
immediate situation. He can not choose conservation, or 
flood control, or navigation as his ultimate end; he must 
strike a balance among them. The evening college dean is in 
the same situation. If he takes the academic tradition, the 
individual, or the community as his final goal and subordi- 
nates the other to it, he will have a result which differs in 
each case in terms of the goal which he has made paramount 
but which will always be unhappy and will usually destroy 
the essence of the evening college." 20 

One might go on almost endlessly citing examples of this 
healthy intellectual ferment which characterizes evening col- 
lege education as it hovers between youth and early matur- 
ity, but these must suffice. Encouraging as all this thinking 
is, however, there must be mentioned its most serious defect. 
It is largely unilateral. The evening college dean each year 
attends a number of conferences, workshops, and the meet- 
ing of his Association. In between times he reads and even 
thinks. He becomes convinced of the righteousness of his 
cause and at times receives great illuminations on purposes 
and roles. But here the matter rests. Not enough of it gets 
through to the day deans, day faculty members, the presi- 
dent, or the board of trustees. As a result there is no meet- 
ing of minds on the problems of evening college education. 
Attractive and promising as this present flowering may be, 
it must be cross-pollinated by the thinking of others in the 
university outside the evening college if it is to bear ma- 
ture fruit. 

A good example of the lack of homogenized thinking 
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among various segments of the university is the matter of 
the institution's relation to its immediate community. The 
evening college dean and faculty are likely to place great em- 
phasis upon the community aspects of adult education : to 
insist that the university pursue an ever broadening policy 
of extending its services to many segments of the commun- 
ity which in the past have not been counted as the concern of 
higher education. On the other hand, many day college deans 
and faculties (and even presidents) look with jaundiced 
eyes upon any project which would take the institution out 
of its customary role of providing educational opportunities 
for a select few within a certain age group. 

The fact that there is no meeting of minds on this most 
important topic of the university's relation to the community 
makes it desirable that at least an approach to the matter be 
made. 



3 



The Evening College 
and the 
Community 



EFORE commenting on the relationship 

of the evening college to its community it might be well to 
note the difference between the strictly urban university (the 
municipal university) and the university in an urban area. 
The former, as has been pointed out, is a tax-supported in- 
stitution with its clientele, at least in theory, restricted 
almost wholly to the immediate community which surrounds 
it. The university in an urban area, on the other hand, is 
likely to be a denominational or privately endowed univer- 
sity which faces in two directions toward its immediate 
community and toward a region or, indeed, a nation. These 
facts may make a great deal of difference in community re- 
lationships. The former is, or should be, able to concentrate 
on programs designed specifically for the metropolitan area 
and its peculiar needs ; the latter must divide its efforts. Un- 
less otherwise specified, this chapter deals with the universi- 
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ty in an urban area and the problems it faces in carrying out 
a program geared to the needs of its immediate community 
without at the same time penalizing its programs intended 
to satisfy the needs of a much larger area, which needs may 
differ radically from those of its home community. (By 
home community is meant the urban areas immediately sur- 
rounding a university in which students may commute by 
ordinary means of transportation.) 

With the rapid urbanization of this country, urban uni- 
versities are faced with the necessity of considerable soul 
searching regarding their educational commitments. Histor- 
ic obligations and commitments made when the university 
lived in a simpler age may still be binding, but new ones 
press for solutions, and the administration is faced with the 
decisions. What are the obligations of the university to the 
home community? In the face of rising educational costs can 
the university afford to make an all-out commitment to the 
educational needs of adults in the community? On the other 
hand, can it afford not to? 

There are three possible answers which the university can 
make : First, there would be the answer that the urban uni- 
versity has no obligations beyond those historic ones to stu- 
dents who can afford to attend school full time in the day- 
time. Second, there could be the reply that the university 
has a deep obligation to the adult educational needs of the 
community and that this commitment must be accepted as of 
equal importance with its historic obligations to students in 
the day colleges; that wherever and whenever necessary, 
funds out of university endowment income will be dedicated 
to the purposes of adult education. The third response is a 
compromise such as was implicit in the case of the Oriental 
potentate who conferred on the British ambassador's wife 
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the Order of Chastity, Second Class. This third reply admits 
a serious obligation to the adult education needs of the com- 
munity and would say that steps should be taken to imple- 
ment the obligation, provided university funds needed for 
other educational activities are not required. 

At the present time most of the evening college adult ed- 
ucation activities of our urban universities probably operate 
under the philosophy of answer number three. There is 
hardly a university president or board of trustees which does 
not today at least pay lip service to the cause of university 
level adult education, and many of them are genuinely sin- 
cere in their belief that the university ought to direct a large 
share of attention in that direction. In the face of slowly in- 
creasing endowment funds and rapidly rising costs of oper- 
ation, however, they are unwilling to make an all-out new 
financial commitment. The evening college must finance it- 
self, and, if possible, make a substantial contribution to the 
general income of the university. One university president 
summed up the matter very succinctly and very honestly 
somewhat as follows : "We think we have a good evening 
college and we are glad to render what we consider a real 
service to the community. I would be less than honest, how- 
ever, if I did not say that both the board and I look with 
some misgivings at taking on a new educational venture of 
this magnitude unless it can pay its own way. We are an old 
university but we are not wealthy. We have long-established 
obligations to the students in our liberal arts college and in 
our professional schools. We are struggling to provide the 
necessary finances so that those obligations can be met. 
Somewhere along the line we must limit ourselves to the size 
job we can do. With our present university endowment we 
must establish a cut-off point somewhere. At present I 
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could not say where that would be. Certainly we would not 
wish to discontinue our evening division, but if ever it came 
to a point where it cut substantially into our endowment in- 
come and imperiled other colleges I think the board would 
consider such a step." 

One suspects that if the country's college and university 
presidents were polled this would fairly well express their 
sentiments. It has the dubious virtue of pragmatism to com- 
mend it ; but upon a close examination it not only begs the 
question but reveals a value system which puts a precarious- 
ly narrow base under higher education. It says essentially 
that a value system is in effect which gives priority to the 
education of young people who can attend school during the 
day and who can afford the time and money required for a 
four-year program; that although this is a minority group 
it has historically been the group upon which our educational 
institutions have concentrated their efforts and thus should 
continue to be favored even though changing times and 
conditions should push to the front new groups equally in- 
intelligent and equally needful of an education. If this system 
of values were measured entirely in terms of the needs of 
society, it would quickly break down, for it appears ex- 
tremely doubtful if we can afford to have in our national 
life a great mass of poorly educated young adults. Perhaps 
some university will startle the country one day by launch- 
ing an endowment drive aimed at raising money which will 
put the university in a position to afford every worthy per- 
son in the community an education. Such would have a pow- 
erful appeal and would have as its philosophy something like 
this : "The university must continue to serve the basic needs 
of those who can come to us for full-time college work. But 
we must also make it possible for every qualified man and 
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woman in this community regardless of age or occupation 
to continue his education. Only in this way can we build the 
good community." 

The preceding paragraphs may seem to imply that the eve- 
ning college is the only agency of the urban university con- 
cerned with the community. Such, of course, is not true. If 
the university had no evening college, it still would serve its 
immediate community in almost countless important ways. 
It trains teachers for the city schools; it furnishes business 
executives, doctors, lawyers, social workers, engineers, and 
journalists. Its consultant and research facilities are invalu- 
able. Its faculty contributes of its time and talent to com- 
munity projects. It brings to its campus desirable people, 
both students and faculty, who are cultural assets and who, 
the chamber of commerce might add, may spend as much 
money annually in the city as the employees of a good-sized 
industry. Its football games (if it has a good team) bring 
visitors into the city nearly every Saturday during the fall, 
and they spend considerable sums of money at hotels, res- 
taurants, and bars, to say nothing of entertaining the home 
folk. In short, it's a mighty good thing, the civic clubs would 
say, for a city to have a university in it good culturally and 
economically. 

On close examination, however, it is clear that these serv- 
ices are actually almost incidental that is, they are services 
which the university renders by the very fact that it is in 
the community. If its administration never gave one second's 
thought to the problem of how an urban university should 
serve its local community, these services probably would go 
right on. With the insistent demands of modern urban life, 
however, it seems quite likely that elementary questions of 
survival will eventually require that a university think 
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through the question of what its total obligation to its com- 
munity is. 

This is, of course, a basic question which each university 
must answer for itself, for no two urban communities have 
identical problems. It is quite likely, however, that every ur- 
ban institution will discover very early in its process of 
thinking out the answers that it does have the dual nature 
mentioned above and that its day programs do not satisfy 
the total needs of the community. The realization then 
comes that there must be in the university some college or 
division whose program is geared directly to the needs and 
demands of the immediate community. This is, to a large 
extent, the evening division, for there are certain functions 
which only it can perform because of its proximity to large 
segments of the adult population. 

Let us assume that a university has decided to face the 
basic issues. It has determined what its total obligations to 
the community are and has assigned to the evening college 
its part of a co-ordinated program. What then ? 

The first and most obvious answer is that most evening 
colleges would be embarrassed by their inability to fulfill 
their assigned role. This is true because of the lack of know- 
ledge of techniques for determining what the really basic 
needs of the community are, a condition often shared by day 
and evening divisions alike. A community is not a simple 
social organism. It is a vastly complex structure, and one 
does not really know it merely by living in it for a period of 
years. Below the surface of the tossing sea of humanity 
which we call a city there lie hidden shoals as well as hidden 
treasures for the educator. By sailing uncharted waters the 
evening college dean is likely to encounter more shoals than 
treasures. 
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Or, the approach to community problems by many day 
and evening divisions may be likened to that of an inexper- 
ienced quail hunter. The dog flushes a covey of quail. There 
they are, a whirring blur of feathers. The neophyte blazes 
away at the covey, but ordinarily he doesn't hit anything. 
As every hunter knows, a man must pick individual birds out 
of the covey and shoot them down. Otherwise, he will make 
a big noise but go home with an empty bag. 

Actually, this is too often the case in dealing with com- 
munity needs. There is the great noise of blasting away at 
the whole community, but results are often negligible. All of 
which is a way of saying that the community must become 
the subject of the most intensive investigation and study if 
one wishes to construct programs which will satisfy its 
wants and needs. One must select those problem areas to 
which he wishes to devote attention and then concentrate 
upon them. 

The study of the community is not an easy thing, but 
there is general information available which should be of 
substantial assistance to the evening college dean and faculty. 
The sociology department of the university usually has one 
or more faculty members who devote special attention to 
urban problems. Most of these are available for consultation. 
There is an approach, however, which seems worthy of par- 
ticular note, an approach suggested by Professor Gordon 
Blackwell of the University of North Carolina. 1 

This plan Mr. Blackwell has characterized as "a kind of 
highway map for us in exploring the community sociologi- 
cally. 1 ' It is composed of seven "guide lines as dimensions of 
community" in its static state of existence. These are : 

1. The population base. Obviously this involves the neces- 
sity of knowing something about the raw material that 
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makes up the community. Who are the people? What is 
their age and sex composition? What are the racial charac- 
teristics of the population, the nationality groups, the edu- 
cational level of the people, their mobility within the city? 
What about population origins and migration (rural, for- 
eign, etc.)? Obviously this has profound implications for 
any institution really interested in a good job of adult educa- 
tion at any level. 

2. The institutional structure. This, of course, means the 
complex web of formally organized social relationships 
which people have created in order to help them better to 
meet their needs. There is the family, of course, which is 
basic. There are such institutions as churches, schools, hos- 
pitals, social welfare agencies, business and industry, news- 
papers, radio and television, labor unions, civic clubs, the 
chamber of commerce, the PTA, and scores of others, of 
which the evening college must be aware in planning pro- 
grams. 

3. Value systems. Included in this category are those value 
systems which have a high priority with a community. How 
does the community feel about government, or moral codes, 
or hospitality, or education, or any one of a score of other 
factors which have social significance? 

4. Social stratification. This means, of course, the way all 
communities have of layering people according to range and 
prestige, large groups of unorganized people being ranged 
as higher or lower than other similarly unorganized groups. 
The social class is the inevitable result of such stratification, 
and a knowledge of class and caste is absolutely necessary to 
the individual who plans an adult education program in the 
community. 

5. Informal social relationships. This is quite a different 
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factor from organized social relationships and not nearly so 
easy to define. Perhaps it can best be described as a sort of 
informal community network of people and groups who are 
important as opinion leaders and formers. Actually it is a 
sort of interpersonal relationship of people who are impor- 
tant not for their wealth or power but for their ability to in- 
fluence other people. It represents a sort of power structure 
of the influential instead of a power structure of the mighty. 
Every community has this network, and the wise evening 
college dean will make use of it. 

6. The power structure. This factor is somewhat related 
to the informal social relationship item mentioned above in 
that it, too, is an interpersonal, unorganized network based 
on power. Who are the men in a given community who by 
virtue of their wealth and power put across or veto a com- 
munity project? Find these men, and one has the power 
structure. 2 

7. The ecology. Included in this would be those factors of 
the spatial distribution of people and the way the people 
have been divided up in terms of social and economic func- 
tions. Where do people live? What kind of people live where? 
How do they make a living ? What are their traffic and trans- 
portation problems? Are there migratory trends apparent? 
These are typical ecological problems which have great rele- 
vance for the university interested in developing a com- 
munity education program. 

It is perfectly apparent that Blackwell's road map is a 
very broad one. It, as he freely admits, takes into consider- 
ation little of the dynamic nature of the community. Neither 
does it attempt to get off the broad highways into the intri- 
cate smaller roads which one must know if the terrain is to 
be completely familiar. It is necessary in investigating the 
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community to become thoroughly familiar with the little 
country roads which lead into Blackwell's seven highways. A 
very interesting approach to this is furnished by Robert J. 
Havighurst of the University of Chicago. 3 Havighurst has 
taken a segment from the community population dimension 
and has subjected it to the closest study. This population seg- 
ment is the middle-aged group. Middle age, he says, is terra 
incognita. We know a great deal about childhood, adoles- 
cence, and even old age but knowledge of middle age is 
limited to a small amount of specialized knowledge gained 
from psychiatrists, social workers, and marriage counselors. 
Middle age is the summer of life, he says. How does it differ 
from spring and autumn ? 

In answering, Havighurst has constructed a social role 
theory for middle age. Social roles are, he says, "activity- 
patterns that can be seen in more than one individual, and 
which many people commonly fill." The activities can be 
thought of as completely independent of the individual and 
fall into certain categories. These are : 

Worker Parent 

Husband or wife Homemaker or home member 

Son or daughter Citizen 

Friend Club or association member 

User of leisure time Member of a religious group 

If a person's activities in these roles are defined, he feels, 
most of his life in the community will be defined. For ex- 
ample, what are the activities and interests and needs of the 
middle-aged parent? Are they the same as for the young par- 
ent? Or has his role as a worker changed over a period of 
twenty-five years? These and related questions have great 
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relevance for the university which attempts to understand 
and serve the community. It is the individual bird rather 
than the covey technique. 

It becomes instantly obvious how this same technique 
could be applied to segments of all the dimensions listed by 
Blackwell. For example, under this same dimension of pop- 
ulation comes the term "educational levels/' to which we 
may add "sources of information and opinions/' It is in- 
conceivable that any broad program of community educa- 
tion could be undertaken without adequate knowledge of the 
educational levels of various segments of the population. A 
knowledge of the media through which these segments re- 
ceive information and form opinions would also be neces- 
sary. From this, one might proceed to break down and 
analyze segment after segment of the community until a 
fairly clear picture of the needs of people in a community 
might be drawn, a fact which indicates the enormous amount 
of investigation which must be carried on. 

One of the virtues of the Havighurst hypothesis is that 
it sheds light on how community "needs" may be discovered. 
This word "needs" has been bandied about until it may have 
lost meaning. One group uses it so generically that it loses all 
semantic preciseness. Another group tries to dissect it so 
minutely that it is submerged in details. Somewhere between 
the general and the esoterically precise there is a working 
definition of community needs. Perhaps one might begin with 
a concept of a need not as being something but rather the ab- 
sence of something. A need is the lack of anything requisite, 
desirable, or useful. A need is the gap between an actual 
condition and a norm or standard ; or, to phrase it a bit dif- 
ierently, a need is the difference between what a condition is 
and what it ought to be. 4 Applying this to the Havighurst 
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hypothesis, one role might be selected as an illustration the 
citizen role, let us say. The middle-aged citizen group can 
never identify its needs unless it discovers in some way a de- 
sirable norm for good citizenship. A recognition of stand- 
ards, therefore, becomes of paramount importance if a felt 
group need is to be the motivating factor in any sort of ed- 
ucational experience. This is not to say that a recognition 
of such a norm or standard will automatically assure that 
the citizen will be aroused to satisfy the needs which become 
apparent; it simply means that without the norm no need 
will emerge in a recognizable form. 

It seems implicit in what Blackwell and Havighurst have 
said that some sort of rough classification of needs might be 
made somewhat as follows: (a) basic community- wide 
needs, (J) refined group needs, (c) individual needs. 

By basic community-wide needs is meant those needs com- 
mon to all groups, which no individual group can ignore. 
These would include, but not be limited to, sanitation, hous- 
ing, education, crime prevention in general, the mainte- 
nance of a physical environment in which survival and 
growth are possible. Above this comes a refinement of needs 
wherein groups because of cultural differences, age, or some 
other factor become separated from the mass and each group 
develops needs peculiar to itself. The variety of these needs 
is almost infinite and makes for extreme complexity when 
viewed by the university which has a willingness to interest 
itself in helping the group discover norms and satisfy needs. 
These are the groups which in spite of the trend toward the 
mass community make up the individual "publics" with 
which the urban university must deal. 5 Individual needs are, 
of course, those peculiar to the individual as he separates 
himself from the group. 
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Since both basic community-wide needs and individual 
needs will be touched upon later in this book, it seems desir- 
able here to explore a bit further the category of refined 
group needs. Let us assume that a university is interested in 
formulating programs of value to women in the community. 
Immediately it appears that there are "publics" among wom- 
en. One, therefore, might need to ask : 

I. What are the roles or needs of elderly women? 

a. Those of some means who have retired and live in an 
apartment house and spend their time knitting and chat- 
ting with other women of their age? 

&. Those who still maintain homes but are widows ? 

c. Those living with sons or daughters ? 

II. What are the roles or needs of middle-aged women? 

a. The housewife whose children are all married or other- 
wise away from the parental roof? 

b. The middle-aged widow who picks up a career late in 
life? 

c. The middle-aged businesswoman who has never mar- 
ried? 

d. The middle-aged widow without family responsibilities 
who has been left financially secure? 

III. What are the roles or needs of the young woman? 

a. The young businesswoman without family responsibil- 
ity? 

b. The young married woman who is combining marriage 
and a career ? 

c. The young wife with children of preschool age? 

d. The young wife with children between six and fifteen? 

e. The young woman who is working until she can get 
married ? 
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From this simple and incomplete illustration it is obvious 
that "needs" as applied to the generic term "women" in a 
community is so general as to be almost meaningless. It is 
only when the public of women is broken down into sub- 
publics that the term "community of women" comes to have 
any practical significance. One might go on with this sort of 
analysis; in fact, the evening college dean must go on with 
it in many other areas if his programs are to be designed to 
meet real rather than imaginary community needs. And it is 
precisely at this point that the problem becomes so difficult. 

Many of these problems and challenges of a community- 
oriented adult education program are illustrated by the ex- 
perimental efforts of one evening college dean. Having been 
given a relatively free hand by the university administration 
but lacking the financial resources to carry out investigation 
as ambitious and thorough as the Blackwell-Havighurst plan, 
he decided to make a start by utilizing whatever existing 
data there might be on his community. In his preliminary 
and almost random searches for data he found that the uni- 
versity department of sociology had only recently completed 
a very thorough population study of the immediate urban 
areas. The city had been divided into zones, and population 
characteristics of each had been most carefully studied and 
recorded. Educational levels, income brackets, age ranges, 
national origins, occupations, and many other factors were 
studied. The data had then been transferred to a series of 
charts so that it was comparatively easy to get a compre- 
hensive picture of population characteristics. 

As an experimental approach the dean decided to deter- 
mine how many of these areas or zones were being served 
directly by the university. He secured an enormous map of 
the city and placed it on his office wall. Enrollment records 
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for a considerable period of time were utilized to determine 
the residence areas of the people who had in any way been 
served by some division of the university. Not much to his 
surprise he found many areas where the university was mak- 
ing no direct impression whatever. These showed up as 
great barren spaces in the forest of pins which denoted 
people who had been served. 

"What are these areas like?" he asked himself, and then 
decided he would try to find out. From the population study 
he found several facts which had implications for the adult 
educator: there was a high percentage of functional illiter- 
acy; the areas were populated by native whites, native Ne- 
groes, and first and second-generation foreigners ; they were 
predominately semiskilled and nonskilled workers with low 
incomes. From visits to the areas he further learned that a 
large percentage of both native whites and Negroes had only 
recently moved into the city from surrounding rural areas. 
After deciding to concentrate on this group, he pushed his 
studies a bit further. Housing was found to be deplorable. 
Practically none of the people had voted. They didn't know 
how to register nor where the polling places were. It was 
rare to find one who was availing himself of the recreational 
facilities which the city provided. The men were spending 
their evenings in near-by juke joints drinking beer, and the 
women just stayed home. Most of the families possessed a 
radio, but virtually none read the daily newspapers regularly. 
Very few of the women interviewed had any knowledge of 
nutrition and of how to utilize a limited income to provide 
a balanced diet for a family. 

Back in his office the dean pondered what he had discov- 
ered. Then to him came the puzzling questions which come 
to every university adult educator similarly confronted. Is 
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this the sort of thing with which a university ought to con- 
cern itself? was his first thought. Is it any of our business? 
Aren't we in the business of administering higher education 
to students who come to us on our campus? Aren't there 
other agencies which should deal with these problems ? 

It so happened that this particular evening college dean did 
think these matters were of concern to a university, for he 
felt that a great educational institution, even though it might 
not be able to do the job directly, ought to assume the leader- 
ship in formulating programs to supply crying needs which 
had been discovered in the community. In this particular case 
he confronted the board of education with the almost unbe- 
lievable extent of functional illiteracy in certain areas, and 
the board shifted its adult program to care for the situation. 
He alerted the League of Women Voters to the nonvoting 
habits of these people, and the League organized a program 
designed especially for them. When the city recreational 
department was made to realize how little its program meant 
to hundreds of these people, a campaign of education was 
launched designed to draw them into healthy recreational 
activities. 

It should be noted that in no one of these cases did the 
university through its evening college directly administer a 
program to fill a community need. It merely supplied the 
leadership and assistance for other community educational 
or quasi-educational agencies who actually did the job. 

There are other types of needs and problems at other 
levels which the university can best attack directly. For exam- 
ple, another evening college dean in another city discovered 
that a group of suburban housewives were hungry for 
information on foreign affairs which would enable them to 
read the newspapers more intelligently. Most of them were 
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college graduates, and none wanted college credit. Here 
clearly was a type of need which the university should itself 
undertake to fill. It did so by organizing at the branch library 
in this suburban area a noncredit course called "The World 
Today," led by a faculty member who was not only qualified 
as an expert in the field of international relations, but who 
had an interest in community affairs. 

It would appear, therefore, that the ideal position for an 
evening college to take would be one in which both phases, 
"higher" education and community service, would be looked 
upon as important. The tendency is for many evening col- 
leges to overlook the fact that one of their most important 
services could be that of supplying the imagination, the 
research, and the leadership for community educational 
groups anxious and willing to function if only they can be 
given guidance in conceptualizing needs. 

The first dean mentioned above who made a minor safari 
into the problem jungles of his own community does not feel 
that any sort of sensational results were secured. The ex- 
perience did, however, serve to point out for him the basic 
questions of policy and procedure which any university will 
have to face if it proposes to be really community-minded. 
Chiefly the questions are : Should the university : 



a. Find its own phase of the community effort, try to de- 
velop that well, and let the balance go ? 

b. Survey community needs and make known the results to 
interested groups but exercise little or no supervision or 
guidance ? 

c. Attempt to harness the many separate efforts of various 
adult education groups into some semblance of a mean- 
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ingful over-all pattern? An adult education council, for 
example ? 

d. Go in for social action programs ? 

e. Try only to train community adult education leaders ? 

/. Concentrate on training the individual student with the 
hope that he may become a socially conscious community 
leader and thus discharge the college's community obli- 
gations ? 

g. Help to determine community needs, make known the 
results to interested groups, and then give every possible 
assistance to those who are willing to undertake social 
action programs ? 

It is obvious that a particular institution will answer these 
questions in the light of what sort of institution it conceives 
itself to be. Universities do have different concepts of their 
roles in the community. One has its roots in the idea that the 
day programs more or less as they stand are desirable for 
adults. Proponents of this idea in effect say: Our society 
does not make it possible for all young people to get a college 
education in the four years immediately following high 
school; we will offer it to them in whatever time is free 
after the day's work is done; we will provide the facilities, 
as much like those of the day colleges as possible, and we will 
reward effort by giving credits and awarding degrees just 
as the day colleges do. In short, we will lengthen the school 
day from 8 :00 A.M. to 3 :00 P.M. to 8 :00 A.M. to 10 :00 P.M. 
Ours, they say, will be strictly a day college frame of 
reference. 

Another concept relates the evening college directly to the 
adult education movement. This concept would reject almost 
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entirely the day frame of reference and substitute for it one 
grounded in community needs regardless of credit or degrees. 
Short courses, noncredit lecture-discussion courses organized 
especially for adults, radio and television education, confer- 
ences, and workshops constitute the piece de resistance. This 
concept would place upon the university evening college the 
responsibility of becoming a sort of center for adult educa- 
tion activities of whatever nature which have relevance for 
community needs. 6 

In between these two concepts are ranged various shades 
and combinations, with most institutions adopting some of 
both. Perhaps no better way to make concepts clear is afford- 
ed than the views of the deans and directors themselves. 7 

One dean sees dimly the need for a community-oriented 
program but feels the "obvious and primary purpose of a 
university evening college is to provide the same credit se- 
quences, both graduate and undergraduate, that are available 
in the day sessions. " He concedes that the evening college 
might "service specialized community needs" but feels that 
its real function is "to provide instruction in line with tradi- 
tions of institutions of higher learning." 

In a similar view another writes that in his evening college 
"we simply observe all of the academic standards set up by 
the academic authorities of the college. Each course is taught 
as a parallel course except for those modifications in tech- 
niques which every good adult teacher must adopt." And 
joining in this sentiment is still another who feels that adult 
education should consist of courses which have respectability 
when measured by the dictates of the academic tradition. 
Community service programs would be minimized because 
this is not traditionally a function of an institution of higher 
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learning. "Adult education can best be served," he feels, "by 
the college in those areas in which it has experience and par- 
ticular competence. 3 ' 

Still another dean, who obviously has wrestled with his 
own conscience as well as with the ideas of the academician, 
feels that u the consideration of evening college goals in terms 
of community needs and pressures can be discussed only 
within the limitations imposed by the university. In other 
words, if the evening college deals with credit courses and 
traditional academic programs, there are many community 
needs and interests which do not come within its scope." 
Furthermore, he feels, "no evening college should attempt 
to meet community needs which -can be met better by other 
agencies, with the additional provision that the college may 
have unused resources, when the other agencies have ex- 
hausted theirs." The evening college in a community, he 
writes, "should serve as the capstone of the adult education 
programs in terms of training leaders and providing re- 
sources which other agencies cannot provide" but if "non- 
traditional" programs are to be offered they "should have a 
different name just as you differentiate between a resident 
college and an extension service." 

"Just what should be our role in this particular type 
[community service, noncredit] of education?" asks another 
dean. His institution is, he states, "trying to assess our role 
in the total adult education program in the city," but he con- 
fesses confusion. There are so many other institutions in the 
city which provide adults with opportunities for further 
learning. (Perhaps this is most typical of the attitude of 
institutions not firmly wedded to the traditional types of 
higher education offered for those who have the necessary 
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According to another dean the "real school for adults" 
should be one which discards entirely the credit-course con- 
cept and goes all out for the type of programs which fill 
community needs any needs at any level. 

Other interesting excerpts might be made from these let- 
ters, but the portions cited here pretty clearly reveal certain 
basic concepts of the leaders of evening college education. 
On the whole, it is a somewhat confused and hazy picture 
which emerges, but there are a few rather clear conclusions 
which are indicated: (1) There is no meeting of minds on 
what sort of program will best serve the community. The 
gamut is from those who would have no credit courses to 
those who doubt the value of noncredit courses. (2) There 
is a pronounced tendency to think of adult community edu- 
cation solely in terms of formal "courses." (3) A dichotomy 
exists between "adult education" and "education for adults." 
The former is adventitious, of doubtful respectability, and 
is thought of as being a sort of second-rate program of non- 
credit courses, while the latter is given a higher rating and 
is thought of as highly respectable, consisting of credit and 
degree courses. Obviously, most time and attention is devoted 
to the degree programs, probably because of the demands 
of the individual and the community for this sort of educa- 
tion. (4) Many recognize some kind of obligation to the 
community and are developing some sort of patchwork of 
noncredit courses, but no one has made a sufficiently inten- 
sive study of his community to know what needs he is trying 
to meet. (5) The academic tradition is largely, if not entire- 
ly, the controlling factor in all courses, both credit and non- 
credit. 

As if enough questions without answers had not been 
raised already, still another must be considered: Assuming 
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that a university has discovered what the needs of the com- 
munity are, how can it get the citizenry to participate in 
programs aimed at meeting those needs? Or, to state the 
matter in other words, "research is still required to find out 
how far in the life of a community the awareness of needs 
is in itself a sufficient incentive for action by the citizenry, 
or what must be added so that awareness will lead to action." 8 

An individual feels hungry. This is a signal that he has 
or thinks he has a need for food. This is a basic, raw, indi- 
vidual need ; but he may at the same time be suffering from 
a vitamin deficiency of which the doctor has reminded him 
from time to time but which he ignores because it is less 
imminently insistent and not so strongly felt. Similarly, a 
community may make demands that a crossing be made safe, 
that mosquitoes be eliminated, that a dusty street be paved, 
or that all dogs be vaccinated to eliminate rabies. These may 
come under the category of basic community-wide needs 
and they may be essential; but at the same time, the com- 
munity may be suffering from cultural avitaminosis without 
taking any action on the malady whatever. How may the 
community, or certain community groups, be encouraged to 
support programs which are designed to supply the vitamin 
deficiency ? 

We might answer that question, "Nobody knows for 
sure/' and thus end the matter ; but there are some approach- 
es and considerations which might be included in thinking 
about an answer. 

One must know through what media and at what levels 
community groups receive the information upon which they 
form opinions. Let us assume that it is considered desirable 
for certain community groups to understand the ideals and 
functions of the United Nations. Would one organize a 
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formal course of lectures, plan a series of film forums, pro- 
mote a series of television shows or a radio series, resort to 
newspapers (if so, morning or evening?), or organize a 
series of small discussion groups in the neighborhood? Or 
shall there be a combination of these? Second, there must 
be careful planning of course content and of method of pre- 
sentation. Content must be palatable as well as potent, and 
the teacher must bring to it all the skills of a group leader. 
Third, it will have a better chance of success if it has in it 
the elements of controversy and contemporaneousness. 
Fourth, it must be publicized or promoted so that all inter- 
ested participants may know about it. 

But having said all this, the evening college is faced with 
the probability that not more than half the courses carefully 
planned and adequately publicized will attract enough par- 
ticipants to warrant offering them. One case will illustrate 
this discouraging feature. A dean and instructor carefully 
planned a course on Korea shortly after our decision to inter- 
vene. The public to which the "pitch" was to be made was 
selected with great care. The instructor was a well-known 
authority in the field and had participated in numerous 
United Nations studies in Korea. Excellent promotional 
efforts went into the planning. It had the characteristic of 
contemporaneousness with the strong probability of contro- 
versy. The course was a natural. It had everything. That is, 
it had everything except participants. Only five people regis- 
tered. At the same time a course in botany for the home 
gardener, not nearly so well planned or publicized, drew nearly 
two hundred registrants. 

A puzzled dean tried to analyze the reasons for unexpected 
failure on the one hand and unexpected success on the other. 
Then suddenly out of mental perturbation came insight, and 
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the reasons became perfectly clear. The air was full of Ko- 
rea. One had only to relax in the comfort of his own living 
room and listen on radio or look and listen to television to 
hear world authorities discuss the problem. Commentators 
by the dozen provided controversy. The newspapers provided 
news and editorial comment. The weekly news magazines 
were full of it. Why should anyone give up an evening and 
pay out money for tuition when he could get as good or bet- 
ter at home? On the other hand, the air was not full of 
botany for the home gardener. The only way the home gar- 
dener could get the information he felt he needed was by 
giving up an evening, paying tuition, and going to the uni- 
versity. The course, too, had the virtue of being directed 
solely at gardening problems in the immediate locality. 

It may well be that the general informational or cultural 
courses are on their way to join the linen duster and the 
Chautauqua in limbo. They disappeared as conditions 
changed served their purposes well and then gave way be- 
fore the closed car and the appearance of new media of mass 
information and entertainment. The newest and most power- 
ful of these new media is, of course, television a medium 
which eventually may supplant many of the more formal 
courses offered on the university campus and intended for 
community consumption. There are many things to recom- 
mend it : it reaches people in their homes when they are in a 
receptive mood ; it reaches more people than can be reached 
via the classroom ; and research tends to show that it reaches 
people effectively. On the other hand it is a one-way medium, 
with the audience having no chance to talk back and to sharp- 
en its wits on the clashing of honest opinion. It is also ex- 
pensive in time and money. Good TV programing requires 
scripting and rehearsal and this digs into budgets ; and at the 
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same time it brings in no revenue except as colleges may 
attach to it some "gimmick," such as fees for registration 
and tuition where the course is taken for credit. Even then 
it proves to be no glowing success financially in most cases. 

Any discussion of costs may seem out of place when one 
is discussing so important a topic as community-oriented 
adult education, but with the evening college, or the whole 
university for that matter, it is an extremely important con- 
sideration. It is acknowledged that television as an educa- 
tional instrument cannot be ignored. It seems a practical 
matter, therefore, that the university take this into account 
in its annual budget. As a matter of fact, this is being done 
in communities which are in the process of establishing 
simon-pure educational television stations. 

Adult educators are proceeding cautiously with the new 
medium. The following seems fairly well to summarize the 
thinking of evening college deans on the subject: 9 

1. All agree that it has terrific potentialities, but that it 
must undergo study and experimentation. Many problems 
are involved, and only wide experimentation will identify 
and reduce them. 

2. The accumulation of kinescope and film recordings of 
successful educational programs and courses will be a tre- 
mendous aid to supplement the limited number of able TV 
professors on any campus. Time will not permit a delay, 
however, until such films are available in full supply. 

3. Credit courses on TV are probably more manageable 
and less expensive than straight noncredit or general infor- 
mational series. (Meaning, of course, that since credit is the 
chief motivating factor the viewer will tolerate duller 
programs.) 

4. University information offices and the press in general 
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have been too extravagant in their descriptions of the early 
experiences of college TV courses. 

It seems quite likely that the evening college dean might 
well consider replacing many of his formal courses offered 
on the campus with television programs. This plus the short 
course, conference, and workshop techniques may well be- 
come the most effective way of reaching the community. 
To actualize programs involving these two constituent ele- 
ments requires a vast amount of time and a considerable 
budget. As a matter of fact, it seems improbable that the 
best job can be done without a staff charged with the re- 
sponsibility of devising programs geared to specific com- 
munity needs. JJnquestionably, most of the evening colleges 
will continue to divide their attention and emphasis. Part of 
it will be devoted to the credit and degree programs on the 
campus; part of it will look outward to the community and 
its needs and problems. Both are necessary, but it is doubtful 
if accomplishments in either field will be thoroughly success- 
ful and meaningful unless each is given the undivided atten- 
tion of capable personnel. It is possible for the evening 
college to try to be all things to all people and wind up being 
nothing to anyone. Perhaps Professor Blackwell has said it 
better. "I would urge you/' he told a group of evening 
college people, "not to get on this community bandwagon for 
the ride or just as a fad." 10 

Evening college people would be the first to admit that 
this whole problem of their relation to the community is 
baffling and so multifaceted that it is difficult to know where 
and how they may take hold. "How do we discover commu- 
nity needs?" is the question on everyone's lips; and the 
general answer may be that we discover community needs 
in terms of norms. We compare what is with what ought to 
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be. But at this point the evening college dean reaches an 
impasse. Where is the data upon which norms can be deter- 
mined? Having determined norms, how can one determine 
the actual situation as it exists with reference to the norm? 

The answer seems obvious. With all our sociological skills, 
knowledge, and techniques we should be able to make a fair- 
ly scientific study of an individual community's adult edu- 
cation needs. Literally tons of data have been turned up 
from various research projects on community life, but little 
of this has been applied directly to the problem of the educa- 
tional needs of adults. 11 From this data, if utilized, general 
norms may be formulated. The situation or status of the 
community vis-a-vis the norms can only be obtained from a 
careful and time-consuming study of what actually exists. 
Some urban university must undertake this study in its own 
community, make its mistakes, develop techniques, and then 
make known to other communities its methods and results. 
The needs of each individual community will differ in detail, 
but the plan of approach and methods of investigation will 
be similar. 

Such a study would be most revealing both to the uni- 
versity and to other groups in the community who are will- 
ing, or even anxious, to support programs aimed at curing 
basic ills rather than wrestling with these after they become 
obvious social problems. They would rather provide for ade- 
quate garbage disposal than swat individual flies. It might 
also reveal to the university how really infinitesimal had 
been its contributions to community life, not because there 
had been any lack of honest intentions but simply because it 
did not know what the basic needs were. 

In all this there is much at stake. It seems clear, above all 
doubt, that the university can continue to ignore the com- 
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munity only at the peril of its own existence. There are 
forces at work in an industrialized, urbanized society which, 
if unarrested in their current trends, will either destroy a 
free society and thus destroy a free university or will 
render the university largely irrelevant. "At the mid-point 
of the twentieth century, America is an urban nation. It is 
the urban university, directly facing the problems of the 
city, toward which we must look for future leadership in a 
metropolitan society. Only as our urban universities meet 
their responsibilities and improve upon their opportunities 
can our future society be strong, independent, happy and 
productive of wealth and wisdom." 12 

A thorough study of the community by the evening college 
undoubtedly will lead to a reconsideration of its basic cur- 
riculum, for even a superficial look at existing conditions in 
their relation to desirable norms raises doubts about many 
aspects of traditional course offerings and their attendant 
folklore. In understanding and appraising the role of the 
evening college, therefore, the curricula must be dealt with. 



4 



The Curriculum 
Real and Imaginary 



ERHAPS the best way to explore the in- 
creasingly important matter of the evening college curricula 
is to point out what they now are, what many think they 
should or might be, and what problems are generated in the 
need areas between what is and what possibly should be. 

Explaining what the degree curricula now are is a rela- 
tively simple matter. For better or worse they are day col- 
lege oriented. Whether the evening college be technical, liber- 
al arts, multidimensional, or commerce, its credit programs 
operate within a day college frame of reference. (This 
would, of course, exclude the purely noncredit type of pro- 
gram or college.) A comparison of catalogs is enough to 
demonstrate this fact beyond a doubt. Course descriptions, 
degree requirements, course sequences, and even course num- 
bers are identical or almost identical in most instances. If 
further proof were needed, there is the testimony of fifty- 
five deans of the country's largest evening colleges that their 
offerings do not differ significantly from their counterparts 
in the day colleges. 1 

81 
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Whether this is good or bad may be debatable, but the 
reasons for the condition are hardly controversial : 

1. In the great majority of cases the evening college cur- 
ricula were originally constructed by day college deans 
and/or faculties. That is to say, the evening college was 
organized by the day college, and during its early years there 
was no significant body of thought other than that it would 
have a structure and functions closely resembling, if not 
duplicating, that of the parents. The evening college was 
thus in its very beginning presented by a curricular fait 
accompli. 2 

2. Even had the evening college dean and faculty had an 
opportunity to make their own curricula, the results proba- 
bly would not have been significantly different because : (a) 
the day college curricula were convenient models and no 
body of experience and knowledge was available to show 
how, if in any way, the evening college curricula should 
differ, and (&) the evening college officials themselves were 
products of the day college curricula and had had little or no 
training or background which would have enabled them to 
have done differently. 

3. Curriculum change has been slow or nonexistent be- 
cause (a) it is "safer" to follow old lines, and (&) evening 
college people have not yet come to any basic rationale for 
modification of the old or construction of new curricula. 

4. There are an undetermined number of evening college 
deans and faculties who very honestly feel no need for any 
deviation from the day college curricula. It appears that this 
is a minority group, but it is as positive in its feelings as the 
revisionists. 

It may thus be seen that expedience, adherence to tradi- 
tion, and lack of a basic philosophical raison d'etre have 
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been important reasons why the curricula have been left in 
status quo. Upon examination these prove to be perfectly 
natural and normal. As was pointed out in Chapter II, the 
evening college is young, and its early youth was spent try- 
ing to solve the immediate and pressing administrative prob- 
lems assailing it from every side. There was little time for 
philosophizing. The day college curricula were old and re- 
spected. Therefore, why not cling to them until something 
more adequate was devised ? But as time went on things did 
not change. The evening college dean at times found his 
college, even with its traditional curriculum, the target for 
slings and arrows from some elements in the day colleges, 
or if not actually attacked to be the victim of devastating 
academic eyebrow raising. Reservations came to be expressed 
or implied about evening college work. Terms such as "soft 
pedagogy" were bandied about. Questions were even raised 
in some institutions as to whether or not full credit should 
be given a student transferred from the evening division to 
some day division or to the graduate school. 

The evening college dean was thus placed in the position 
of being intimidated by the academic tradition, and his reac- 
tion was a normal one. He damned well would show them. 
His credit work and degree work would be no different from 
theirs, and he would turn out just as good a product right 
down to the last semester hour. This was a safe and com- 
fortable position for the dean, because by this means he 
would become known among his colleagues as a man busily 
engaged in raising "standards." "I am doing the same thing 
you are doing/ 7 the evening dean could say, "only I am do- 
ing it at night. " 

His refuge in this position has, at times, almost inhibited 
further ideas he may have had, if any, about revising the 
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curriculum in line with the objectives of the evening college. 
In fact, it appears that curriculum revision became more 
difficult each year as the evening college accommodated itself 
to the comfortable dimensions of the day college pattern. 
The word "comfortable" is used advisedly, for no small part 
of a dean's reluctance to change is due to the fact that fol- 
lowing old lines is more comfortable than striking out in 
new directions. No evening college dean or faculty member 
wants to be an academic pariah. He covets a sense of respect- 
ability, a feeling of belonging, and he finds this in his own 
eyes and in those of his day college friends by conforming. 

What should be or might be requires more words for the 
telling. One might begin by reciting the conventional stand- 
ards for curriculum making, such as who is to be taught, 
what they are to be taught, what the educational objectives 
are, and how the curriculum is to be organized. It seems 
more profitable, however, to try first to determine just what 
the evening college is and what its position is in higher edu- 
cation. Within this broad framework it may be possible to 
suggest some basic considerations for curriculum revisions. 

What the evening college is can probably best be under- 
stood by a determination of where it is. That is to say, if the 
evening college does not yet have an identity or a "self" 
fairly fixed and secure, it may at least be conceptualized as 
being at some point in an historical process working through 
time. Thus, in an effort to portray what the evening college 
is and what its place in higher education is, four hypotheses 
may be considered. 

The history of significant changes in higher education can 
be understood in part as : 3 

1. An expansion of the notion of who shall be educated. 
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2. An expansion of the notion of what shall be taught. 

3. A tidal pull of social forces against what the university is 
at any given time. 

4. A struggle of new educational forms to achieve an iden- 
tity or concept of their own. 

The history of higher education can be understood in part 
as an expansion of the notion of who shall be educated. The 
early university in Europe was a guild whose purpose was to 
perpetuate scholarship. The student clientele was a small part 
of the whole population; it was highly selected and drew 
exclusively upon neither the highest nor lowest families in 
the social scale. The emphasis was on brains. Later, the lead- 
ing universities, such as Oxford and Cambridge, emphasized 
the education of young men from the gentry and aristocracy, 
which, it was taken for granted, would provide the ecclesi- 
astical and political leadership in society. The student clien- 
tele was somewhat larger but still highly selected. In both 
eras the students were young. They were to play their social 
roles in the future, and the university experience was predi- 
cated on that basis. 

We now appear to be in an era in which the university as 
a whole has extended beyond its earlier forms. Concern for 
something more than an elite of brains or an elite of breed- 
ing can be noted. The university today contains students of 
all ages, from all social classes, and they constitute a much 
larger percentage of the population than in the earlier eras. 
The evening college itself is evidence that the university no 
longer confines its attention entirely to youth. Furthermore, 
the university today, especially its evening and adult educa- 
tion divisions, is concerned not only with future leaders but 
also with large numbers of young adults whose activities in 



the market places and professions are not awaiting some 
post-baccalaureate date. These men and women are the clien- 
tele of the evening college; they are the voting, working, 
creating, and influencing components of society now, not of 
some future date. 

Again, the history of higher education can be understood 
in part as an expansion of the notion of what should be 
taught. We are well aware that new subject areas have al- 
ways had a struggle to become a respected and recognized 
part of the university's attention. The needs of business and 
industry and of political science as subject areas are excellent 
examples. 

In the days of Adam Smith no respectable educational 
institution took an interest in industry or technology. Even- 
tually the university became less and less important to its 
community, a situation which, of course, changed, especially 
in America where the university became greatly interested 
in industry and technology. The university as a result of its 
interest in mundane affairs became very important in the 
community life of the United States, but this condition may 
change again as industry, labor, and government undertake 
their own training and research programs. It is not incon- 
ceivable that the university may again be headed for a new 
period of trouble. Already physicists and chemists in our 
universities are deploring the fact that government and in- 
dustry are absorbing for purposes of applied research count- 
less young men and women who ought to be doing pure 
research in the university itself. "How can we," they ask, 
"compete with the salaries they pay?" Will the universities 
have to cast about for new purposes to fit new conditions ? 

In the case of political science, it came into being as a 
subject area field during the last quarter of the nineteenth 
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century. It drew for its content and personnel primarily upon 
the faculties of law, history, and philosophy. It dealt with 
the abstract, the historical, and the theoretical. Its emphasis 
did not fall upon the affairs and problems of practical gov- 
ernment. As a result, a group of new educational agencies 
concerned with governmental affairs grew up outside of the 
university. Almost instantly political science lost its theo- 
retical aspects, and political scientists came to be interested 
in training young men and women for practical participa- 
tion in government. Many young Ph.D.'s went in for train- 
ing in public administration, and a new tradition was born. 

It appears that, in terms of the expansion of the notion 
of what shall be taught, there is a kind of cycle. First, part 
of the university is not meeting a need. Second, agencies 
outside the university come into being to supply that need, 
or university men fear they will. Third, the university, in 
danger of becoming less important, tries to capture or re- 
capture certain phases of the newer agencies or to forestall 
their development in certain directions. 

It may well be that this second proposition does more than 
any of the rest to explain what the evening college really is. 
The evening college does not have a subject matter content 
of its own, but it is one of the agencies evolved to meet an 
emerging social and educational need for subjects adapted 
to students not heretofore considered a concern of the uni- 
versity. Instead of seeking recognition for its body of sub- 
ject matter, therefore, the evening college must seek its rec- 
ognition because of the functions it performs. 

The history of higher education may also be understood 
in part as the tidal pull of social forces against what the 
university is at any given time. We appear to be in a period 
when this tidal pull is strong. The evening college gets the 
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feeling of a critical period, a notion of something struggling 
to come of age. If these feelings have a basis in fact, it 
might be well to note three things: (1) A critical period or 
a period of intense unrest in the evening college is only a 
point or a stage in a process working through time perhaps 
a long time. It is not surprising, therefore, that for educa- 
tion in general, and particularly for the evening college 
which is so vitally affected, ends and purposes are not clearly 
seen. (2) It should noted that, although the force and energy 
of this movement in evening college education may be im- 
personal and even inevitable, its direction is not. The history 
of education proves that men can affect the course of that 
history. This being so, the evening college leaders can affect 
the direction of their own future. The curricula, of course, 
have a direct and important bearing on this direction. (3) It 
must be noted that although the tidal forces may be exerting 
an external pull, certain forces within the university are 
exerting an internal push. Emphasis upon certain fields, 
such as teacher education, commerce, chemistry, and engi- 
neering, with direct and vital community ties, represents a 
push which complements the pull, while certain other phases 
of the university may be generating forces which oppose 
both the push and the pull. If we understand this, it is possi- 
ble to gain insight into many of the more acute problems 
faced by evening colleges. 

Finally, a fourth proposition: The history of change in 
higher education can be understood in part as the struggle 
of new educational forms to achieve identity or a status or 
a concept of their own. 

Today adult education appears to be an institution strug- 
gling to get a form for itself. Evening college people might 
derive some comfort from the fact that early in this century 
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the American high school also experienced a new recognition 
of an old idea and went through a struggle to get a form for 
itself. Breaking from the European tradition and from the 
demands imposed by the universities, the American high 
school has finally emerged with an identity and rationale of 
its own. 

Or we might look at law and medicine. The clear aca- 
demic concepts of law and medicine are of comparatively 
recent origins. These two forms have general purposes. The 
law school may have purposes that differ from those of the 
medical school, but neither of them teaches engineering. If 
we look at how these two forms evolved the concepts of 
what they ought to be, we are struck by the fact that in each 
case a struggle had to be waged for a new and appropriate 
set of values, a set of terms, almost a new language, and 
certainly a frame of reference that permitted these new 
forms to be appraised in their own terms. Along with their 
newly won concepts, law and medicine in a very real sense 
also developed their own systems of rewards and punish- 
ments. Finally, it should be noted that, in both cases, legal 
and medical education took form around a body of subject 
matter content. 

For the evening college to understand itself as an educa- 
tional form, we cannot look to a discrete body of content to 
rally around. That for the evening college would assuredly 
be a blind alley, for content-wise the evening college cuts 
across subject matter lines. One major source of difficulty 
may be that, in trying to discover a frame of reference for 
itself, the evening college has been trapped by multiple day 
college frames of references whose concepts are anchored in 
bodies of discrete content. It might be asserted then that if 
the evening college cannot seek its identity in terms of sub- 
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ject matter content it must look elsewhere to the needs of 
its students, to the needs of the community, and to some 
reconstruction of the demands which the academic tradition 
imposes upon it. 

In approaching the matter of the curriculum, it seems well 
to consider three general clusters of thought on curriculum 
construction and evaluation which seem to have particular 
relevance for the evening college. Briefly, these may be clas- 
sified as: (a) the individual centered curriculum, (&) the 
environmentally centered curriculum, and (c) the subject 
matter or essentialist curriculum. 

The individual centered curriculum, of course, is organ- 
ized around the experiences, interests, and needs of the 
individual student and has as its objective the molding or 
changing of individual behavior patterns. In its broadest 
sense it has in it much of "progressive" education at the 
college level in that the student's needs and interests must 
be identified so that they may serve as the basis of educa- 
tional attention. Education is an active process, proponents 
of this curriculum idea contend; if learning situations are 
intimately connected with student interests, he will be more 
actively engaged in them and thus learn effectively to deal 
not only with the current situation but with new situations 
as they may arise. Hence, as Tyler has expressed it, "it is 
essential to see that education provides opportunities for the 
student to enter actively into, and to deal wholeheartedly 
with, the things which interest him, and in which he is deeply 
involved. . . " 4 In addition to student experiences and inter- 
ests, this curriculum would take into the most profound 
account the "needs" of the individual, a term which was dealt 
with in the preceding chapter and which will be touched 
upon again in this chapter. 
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The environmental centered curriculum is based on the 
hypothesis that because contemporary life is so complex and 
SO fluid it is necessary to focus educational attention and 
effort upon the critical phases of this complex and changing 
life and upon those aspects that are important at the moment, 
so that the student's time is not dissipated in learning things 
which were important in the past but which are no longer 
considered significant in the life of the individual or his 
community. Moreover, it is held, the student is more likely 
to perceive the similarity between learning situations and life 
situations if the two are alike and if the student is encour- 
aged to seek illustrations in a community of things learned 
in the classroom. In short, analysis of contemporary life is 
what makes learning experiences meaningful. The curricu- 
lum, it follows, should be organized around contemporary 
environmental problems. 

The third approach to curriculum construction and evalu- 
ation is that the fundamental consideration should be the 
significant bodies of knowledge which have stood the test 
of time and through which the experiences of men as indi- 
viduals and as social creatures are revealed. Although com- 
binations differ they all come out as a fairly uniform 
pattern the physical sciences, social sciences, the human- 
ities, for example. The study of such bodies of knowledge, 
it is held, is the key to really significant and worth-while 
education because they deal with basic ideas which do not 
capriciously change. The contemporary situations to which 
these great ideas and principles are applied may shift with 
the times, but not the essence of the ideas themselves. The 
spirit of intolerance is the same whether it sends Socrates 
to his death or blasts the reputation of a modern man who 
because of his liberalism is crucified as a Communist. The 
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vacillation and indecision which damned Hamlet might well 
be a universal bane destroying any man unable to decide 
upon what course he should pursue. The concert of Europe 
after the overthrow of Napoleon tried by every device it 
could invent to destroy the ideas let loose in the world by 
the French Revolution. The great powers failed, and the 
very ideas they were fighting toppled thrones and dynasties. 
This lesson, says the essentialist, if clearly understood by 
people today would be a much-needed antidote for the poi- 
sonous notion that ideas can be suppressed by force. 

Confronted by these three ideas, together with the func- 
tional rather than subject matter concept of the evening col- 
lege, the average evening college dean and faculty are likely 
to take a middle position and neither accept nor reject any 
one in toto. They undoubtedly recognize the necessity for 
taking into account the individual's experiences and needs; 
they also recognize that evening college education cannot be 
effective in a vacuum and that therefore the community must 
be involved; and above all, they would be unwilling to reject 
formal bodies of organized subject matter. The formula 
which one hears repeated most often runs something like 
this : The important thing is not how subject matter is or- 
ganized into courses, but that subject matter be approached 
on an adult level in line with unique adult experiences and 
needs. In other words, the key to the evening college cur- 
riculum would be "adaptation" adapting existing course 
offerings organized and administered for young day college 
students to the needs and the experiences of an older group. 

As far as it goes, this formula is plausible, and certainly 
it represents an improvement over what now exists. Upon 
close inventory, however, perplexing problems arise. Does 
this mean that adapting the day college curriculum to the 



The Curriculum Real and Imaginary 93 

evening college is merely a matter of changing teaching 
techniques, or does it mean that in many instances there 
must be a complete reorganization of course content? If it 
does mean reorganization of content, should such be on the 
basis of an interdisciplinary synthesis or through increased 
breadth of existing disciplines? Should the reorganization 
be on an across-the-board basis or should it be selective? 
And finally, would such general reorganization be acceptable 
within the limits of the academic tradition? 

There is a growing body of opinion that because of the 
wide range of its students' previous education, vocational 
experience, maturity, needs, and cultural aspirations the 
evening college cannot derive its self-conception or deter- 
mine its purpose solely in terms of prevailing academic dis- 
ciplines as they are currently practiced and administered in 
the day college. Strangely enough, it is a day college dean 
who has phrased this point of view so adequately. "I am 
not concerned," he writes, "with the question of whether or 
not we should use the lecture method, or discussion method, 
visual aids, recitation periods, or any other of the large 
range of instructional procedures in the evening division. 
Entirely new courses must be introduced in the evening divi- 
sion, including the replacement of some which are generally 
required in the day division. ... It is also obvious that there 
will be the need of the substitution of different curricular 
materials if used in the evening . . . which will better meet 
the needs of adults." 5 

This approach holds, therefore, that in view of the unique- 
ness of the evening college's functions in the university there 
ought to be a bold new approach to the whole question of 
its subject matter organization. This new approach would 
not be for the purpose of achieving a complete independence 
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from the sponsoring university, but rather toward a maturity 
and identity of its own, as in the case of a growing adoles- 
cent's relations with his parents. The evening college, it is 
urged, can justify its existence not because it represents any 
new and discrete body of subject matter but because it repre- 
sents a new function of the university. It must, therefore, 
look first to the needs of the clientele it serves rather than 
wholly to the demands of the traditional day college. 

One experiment testing the validity of certain phases of 
this point of view is currently being conducted in the School 
of General Studies, the evening division of Brooklyn Col- 
lege. The problem it seeks to solve can perhaps best be un- 
derstood in the light of the experiences of two not completely 
imaginary people. 

Robert Edgewood is forty-two years of age. He finished 
high school at the age of eighteen and went to work on the 
staff of a small town newspaper. He showed remarkable 
proficiency in reporting the news and at the age of twenty- 
five joined the staff of a metropolitan newspaper in a city 
where Spanish was the next most important language to 
English. He studied Spanish with the help of a tutor until 
he was fluent in the language, both written and spoken, and, 
along with these efforts, kept working away at his English 
prose, always trying to improve his style. At thirty he was 
sent by his newspaper to Buenos Aires to do a series of 
articles, and for the next twelve years he virtually com- 
muted between various Latin-American countries and his 
home city. At forty-two he was made associate editor of his 
paper and settled down from his travels. Now, he decided, 
he ought to give some attention to furthering his formal 
education and enrolled as a degree candidate in the evening 
division of a university. He was a freshman. 
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Samuel Craven is twenty years of age. He finished high 
school at the age of eighteen and went to work as a shipping 
clerk in a department store. After two years of this work 
he decided to continue his education, and he enrolled as a 
degree candidate in the same evening division of the same 
university. He was a freshman. 

Now comes the question Brooklyn College is trying to 
answer. So far as the technical qualifications of these two 
are concerned they are both equal. Both are high school 
graduates. Should they receive any different treatment in 
the matter of pursuing a liberal arts degree? Which one of 
these two is probably closer to the goal of a liberally edu- 
cated person? 

The answer is so obvious it needs no comment. Why, then, 
it is argued, don't we start with a goal of a liberally educated 
person instead of a goal of 120 semester hours pursued in a 
certain sequence of courses ? Why don't we try to set up the 
qualifications and characteristics of a liberally educated 
person and then see to it that a student accomplishes these 
as far as possible, however long it takes? Thus, the Brook- 
lyn experiment. 

In essence, the purpose is to find out how mature, intel- 
lectually inquisitive adults can be helped in translating their 
human experiences and self -education into course credits 
that may be offered toward a B.A. degree. 6 

A pilot group of thirty-five students ranging in age from 
twenty-one to sixty-six years, and including professional 
people, public servants, skilled workers, businessmen, and 
homemakers, will have their background and experiences 
equated into academic nomenclature. These students were 
selected by a committee of five faculty members who estab- 
lished in operational and testable terms the academic stand- 
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ards for admission to and matriculation in the program. This 
was achieved by a series of interviews and counseling con- 
ferences with each candidate, comprehensive and diagnostic 
tests, and an appraisal of the student's previous record. For 
purposes both of diagnostic and comprehensive appraisal, 
the existing known testing devices for evaluating knowledge 
and the demonstration of intellectual ability are being used. 
The results of this diagnostic appraisal will serve to guide 
each student into a planned, tailor-made program of study. 

There is a combination of educational methods used in 
implementing each program of study, i.e., special tutorial 
services, independent reading and study, further subject mat- 
ter testing as may be indicated by the diagnosis, and class- 
room attendance in those required and elective courses in 
which the student is deficient. At predetermined intervals 
after matriculation, an evaluation procedure employing com- 
prehensive examinations in the broad subject matter fields 
and/or formal theses or papers that demonstrate writing 
skills will be employed. 

In addition to demonstrating the academic soundness and 
financial feasibility of the plan the college hopes to find some 
answers to these questions: 

1. What differences in method are desirable for adults 
who wish to achieve the existing goals of the baccalaureate 
degree? 

2. Would such different methods result in more valuable 
and practical benefits to the adult than the traditional 
methods ? 

3. What are the implications of this project for degree 
curricula in general ? 

Positive conclusions regarding the experiment are not yet 
available, but the general consensus of those who are famil- 
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iar with it is that it is working admirably in spite of unfore- 
seen problems which were bound to arise. The dean of 
faculties at Brooklyn has his own explanation for its success, 
an explanation which has great relevance for evening col- 
leges everywhere which may be contemplating curriculum 
revisions. The venture is succeeding, he states, not only be- 
cause of its intrinsic merit but because it was the result of 
joint planning and co-operation between the day and eve- 
ning divisions} 

It is perfectly apparent that this experiment, although not 
an entirely new one, involves changes in the traditional 
quantitative method of evaluating degree requirements but 
involves little or no change in formal courses themselves. 
In those fields where the student has deficiencies he will take 
the customary courses calculated to remove them. There are 
those who would go much further than this, however, and 
advocate an overhauling of many, if not most, of the courses 
themselves so as to bring them more into compatibility with 
adult experiences. 

An example of this is an approach to the study of literature 
organized around certain topics or themes with which the 
adult is already familiar rather than around the traditional 
historical survey, genre, or masterpiece format. 8 Through 
life experiences the adult has become familiar with jealousy, 
the battle of the sexes, love and war, love and politics, the 
laws of God and man, maturation, avarice, ambition, and a 
host of other realities which have made up the grist of the 
writers of all ages regardless of the type of literary vehicle 
they may employ. Does it make a more meaningful course 
if the student can realize that many of his own experiences 
are the stuff out of which literature is created? Around the 
theme of jealousy could not the adult student more profit- 



98 Ivory Towers in the Market Place 

ably study and enjoy Othello, "The Cask of Amontillado/' 
and "My Last Duchess" by relating them to his own experi- 
ences or by getting around to these works in their chrono- 
logical sequence? Could not Aeschylus' Agamemnon, Frost's 
"Home Burial/' Dorothy Parker's "Big Blonde," and Aris- 
tophanes' Lysistrata be studied together as examples of 
writing about the battle of the sexes and thus make literature 
come alive for the adult ? What adult at one time or another 
has not been tempted to sell his honor, his soul, for money 
or power or some other thing? Would this experience help 
him understand the Faustian man in literature? 

If the answers to these questions are in the negative that 
is to say, if the life experiences of an adult cannot be utilized 
in some way or other in the understanding and enjoyment 
of literature, then any talk about curriculum revision in liter- 
ature aimed at meeting adult needs is superfluous. If, on 
the other hand, this life experience thesis has validity, it 
might well be the basis for some rather drastic shakeups in 
the organization of literature for teaching purposes. Litera- 
ture in the abstract and separated from the realities of the 
life experiences of the learner may be learned, but the prod- 
uct is likely to be an adult superficially versed in books but 
empty in himself. In literature the opportunity for each indi- 
vidual to understand and share his own insights and experi- 
ences with the author and the group constitutes perhaps the 
most fertile field, not only for the understanding and appre- 
ciation of literature, but for cognitive therapy as well. 

Similarly, one might consider a course in American his- 
tory organized around adult experiences and problems. The 
adult is a participant in the life of his community in one way 
or another. He is acquainted with his own economic, social, 
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and political problems. He knows from first-hand experience 
such matters as taxation, housing, inflation, voting on local 
and national issues, war and peace, crime, making a living, 
human relations, and numerous other factors which are a 
part of his daily life. All too often, however, he is unaware 
that these things are the elements from which history and 
the social studies are made. Isn't it possible to organize a 
survey course in American civilization around a considera- 
tion of present-day problems, along with a comparing and 
contrasting of these with the problems the average American 
has faced in his development during various stages of our 
history as a people? Would such a course be an improve- 
ment over the traditional chronological survey course be- 
ginning with Columbus and ending somewhere around the 
Harry Truman period ? Would the material in such a course 
be likely to be better understood and assimilated because the 
adult has a point of reference to his own experiences? It 
seems self-evident that mere formal teaching of the facts of 
history, sociology, economics, and political science is not 
enough; rather the emphasis must be upon the dynamic pat- 
terns of group living which every adult is helping either to 
maintain or destroy. Unless subject matter is so organized 
that it gives the adult a penetrating understanding of his 
roles in society, the teaching may be in vain. 

Mr. Dooley, something of an adult educator in his day, 
understood this. "I know histhry isn't so, Hinnissy," he 
wrote, "because it ain't like what I see ev'ry day on Halsted 
Street. If any wan comes along with a histhry iv Greece or 
Rome that'll show me the people fightin', gettin' drunk, mak- 
in' love, gettin' married, owin' the groceryman an' bein' 
without hard coal, 111 believe they was a Greece or Rome, 
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but not before. The other kind iv histhry is a post-mortem 
examination. It tells ye what a country died iv. But I'd like 
to know what it lived iv." 

These three examples the Brooklyn experiment, the adult 
approach to literature, and the adult approach to history 
are cited merely as illustrations of possible types of cur- 
riculum changes which might be considered by an evening- 
college which is aware of its function in the university and 
which wishes to organize basic subject matter to fit the 
needs of its clientele. The Brooklyn experiment, as previous- 
ly stated, is concerned with a different method of both 
quantitative and qualitative evaluation of what constitutes 
a liberally educated man; the approach to literature repre- 
sents a broadening and adaptation within a discipline; the 
approach to history exemplifies an interdisciplinary synthesis 
of subject matter, it being obvious that if a course were 
taught along these lines many of the social studies would 
be involved economics, political science, and sociology, 
certainly. 

The absence of any illustrations from or references to 
fields other than the humanities and social studies is indica- 
tive of the fact that curriculum revision, if it is to be under- 
taken at all, must be on a selective rather than on an across- 
the-board basis, for mathematics, the physical and biological 
sciences, and certain other skill subjects in the field of tech- 
nology and commerce present problems quite different from 
those of the humanities and social studies. 9 The evening col- 
lege dean, for example, finds that an evaluation of the mathe- 
matics curriculum must be approached from the standpoint 
not only of the adult's needs but of his background and 
preparation for college mathematics. The college freshman 
is just out of high school and the presumption must be that 
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mathematics is fairly fresh in his mind. The average adult 
student has been out of high school for several years and 
has grown rusty on his mathematics. Should these two be 
required, for the sake of semester hours credit, to take the 
same freshman math course? If not, what sort of course 
should be devised for adults and what should be its aca- 
demic standing in the traditional hierarchy of college math 
courses? Must it be just another sub freshman course or is 
it possible to build an academically respectable introductory 
course in mathematics in which the really basic concepts of 
arithmetic, algebra, and geometry are developed? (Such a 
course might also be good for young day students. College 
teachers of mathematics say that the lack of a basic concept 
of arithmetic is today the greatest barrier to the student's 
progress. ) 

A number of institutions are trying out such a course, 
devoted not only to a study of basic arithmetic, algebraic 
and geometric formulae and problems, but attempting to 
relate these to the whole broad field of mathematics. In most 
instances the instructors, once they have accustomed them- 
selves to the change from orthodox formal mathematics 
courses, are finding the new departure rewarding and stimu- 
lating. The student's attitude is reflected in the remarks of 
one adult. "This course/' he said, "not only enables me to 
catch up on a lot of math I had forgotten but it almost makes 
me want to go on and major in the subject. It really gives me 
an insight into what math is all about." It is, of course, no 
"miracle course" and there are kinks to be ironed out, but 
it does seem to have great possibilities for solving, at least 
in part, the troublesome problem of the adult who wants to 
study mathematics but who needs reorientation. Another 
reason it is working in at least one institution is that the 



102 Ivory Towers in the Market Place 

course was planned largely by the university chairman of 
mathematics, who was willing to take a chance with an ex- 
perimental course developed with the needs and experiences 
of the adult as the focal point. With his co-operation the 
course has a much better chance of acceptance in the aca- 
demic hierarchy than if it had been inaugurated solely by the 
evening college. 

These somewhat cursory examples of approaches to a 
consideration of curriculum revision involve thorny prob- 
lems, however. Evening college deans and faculties are only 
now beginning to give serious thought to the matter of 
curriculum evaluation and revision ; thus, long and intensive 
study and experimentation are indicated. The problems, it 
may be repeated, are formidable. 

The first of these is the fact that not all evening college 
education involves older people. There is in every evening 
college an appreciable number of young people (in some 
institutions as high as 20 percent) not long out of high 
school who are as lacking in maturity as their counterparts 
in the day colleges. If we devise a curriculum for mature 
adults, what will happen to these young, immature students? 
Or is it possible that an adult approach may be made to serve 
each group equally well? And, for that matter, what is an 
adult? If we accept as a working definition of an adult that 
he is an individual over eighteen years of age whose chief 
occupation is something other than going to college we 
become instantly aware that we must make elaborate qualifica- 
tions, particularly when we use the term "mature." What is 
meant by the term "mature adult" ? Is the passage of years 
the only maturing factor, or does maturation depend upon 
more meaningful experiences ? What do we mean when we 
say that we must consider the needs and experiences of the 
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individual? In the evening college what is an individual? 

These questions take on added meaning when we consider 
a not unusual classroom situation in almost any evening 
college. Take as an illustration a class in insurance funda- 
mentals. Let us assume that it has twenty-two members, 
sixteen of whom are men actually engaged in the life insur- 
ance business who are taking the course as the first step 
toward their Certified Life Underwriter examinations, and 
six who are young men only a year or two out of high school 
and who have had no experience in the life insurance field. 
Will a curriculum devised for the experienced adult in this 
case satisfy the needs of the youngster? Hardly. Well, then, 
how do evening college people go about compensating for 
the differences? 

The problem of caring for individual differences is, of 
course, a perennial one in education generally and thus is 
not peculiar to the evening college. It is more acute here, 
however, than in the day colleges because they have a more 
homogeneous student population chronologically, at least. 
As might be expected, there are differing points of view on 
how this heterogeneity in the evening college should be treat- 
ed. There are those who urge that the young be excluded en- 
tirely; others advocate sectioning so that similar age and 
experience groups will be together in classes ; a third group 
would try to make up the differences through flexible teach- 
ing methods. 

While no dicta can be laid down on these three points of 
view, it does appear that to deny admission to the youngster 
may be the denial to him of his opportunity for an educa- 
tion. The practical aspects of this plan, too, are against 
denial for the reason that there is no objective way of deter- 
mining when the young person passes over the boundary 
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line between immature and mature adulthood. Similarly, 
sectioning as a remedy seems to be lacking in practicality. 
Not only would it involve enormous expense in maintaining 
extra small sections but it would involve two curricula, with 
all that this implies. There remains, then, the third position 
which seems most defensible. It seems quite apparent that 
the evening college curriculum ought to be constructed with 
the needs and experiences of the adult clearly in mind. Indi- 
vidual differences must then be solved through good teach- 
ing. In short, it is a question of whether we shall have 
curricula devised for the adult group which is vastly in the 
majority and then make adjustments for the youngster or 
the reverse, bearing in mind always that the needs and inter- 
ests of the two groups are often not mutually exclusive. 

The use of such terms as "needs," "interests," "experi- 
ences," and "mature adults," together with the questions 
raised above, introduces a second problem for the evening 
college trying to revise its curricula. Just what do we mean 
by these terms? What are adult interests? How, if in any 
way, do they differ from juvenile interests, and what signi- 
ficance does this have for the curricula? What are adult 
experiences like, and is there a common pattern of experiences 
upon which one can safely predicate course content? What 
do we mean when we say an adult is mature? He is older, 
but is he more mature? Is it not possible that we are assum- 
ing more than the facts justify when we say that the chief 
difference between the youthful and the adult student is 
that the latter is "more mature"? How do we get at this 
factor of maturity so that we may measure it? And, finally, 
is it not possible that this matter of adult "needs" may 
depend upon the answers to the other questions? 

One asks these things and receives the echo of his ques- 
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tions as an answer, for there does not exist today a suffi- 
ciently well-organized body of data upon which reliable 
definitions and concepts of these terms may be founded. 
This is not to say, of course, that no probing has gone on. 
Cyril O. Houle, for example, has concerned himself with 
the problem of adult experiences. He has pointed out that 
adult experiences are distinguishable from age periods that 
precede it in three ways: (a) adults have had more experi- 
ence, (&) they have had different kinds of experiences, and 
(c) their experiences are organized differently. 10 

Lawrence K. Frank feels the need for a new concept of 
maturity which would distinguish it from "growth" or 
"development." "Maturation/ 7 he writes, "merits recogni- 
tion and study as implying a dynamic operation which has 
no terminal point or fixed norms but is continuously and 
progressively at work." 11 Maturity, he continues, becomes 
"not a fixed goal or state, but rather the successive approxi- 
mations to adequacy of functioning and of conduct whereby 
the individual progresses from conception to death." This 
criterion of adequacy, he feels, is the key to a determination 
of maturity. "The criteria of adequacy must be established 
In terms of what is biologically, socially, and personally ap- 
propriate at each stage of maturation for each individual 
with his unique inheritance, life experiences, and personality 
makeup." 12 Robert J. Havighurst has taken the sociological 
approach and has written most meaningfully about the de- 
velopmental tasks of adolescence, early adulthood, middle 
age, and later maturity and has established an investigative 
technique which the adult educator cannot ignore. 13 E. K. 
Strong, Jr., has investigated the matter of adult interests, 
pointing out, for example, that interests shift more rapidly 
between the ages of fifteen and twenty-five than they do 
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after twenty-five. In short, adult interests are more stable. 1 * 
One might go on with a much longer listing of those who 
have investigated the factors of adult interests, maturity,, 
experience, and needs and yet the answer would be the 
same. There does not exist today any organized body of 
such data which the evening college dean and faculty can 
interpret and apply to the matter of curriculum construction 
or revision. Perhaps a simple illustration will make clear 
what the author means: A lumberman fells a tree in the 
forest. The log is taken to a sawmill and cut into planks. 
The planks find their way into a cabinetmaker's shop and 
are made into a cabinet for a clock. In another part of the 
country a metal worker turns out wheels, springs, and cogs 
for a clock. In still another area a chemist develops a syn- 
thetic board which the artisan shapes into a face for a clock. 
But all this isn't yet a clock. Someone must put the parts 
together into a patterned mechanism which will tell even 
the simplest man the time. 

There is a compelling need for this sort of assembling 
process, not only in the field of adult education but in all 
higher education. For almost two generations the elementary 
school people have been working on a child centered cur- 
riculum. Recognizing that around the age of puberty a new 
set of interests, experiences and needs arise, leaders of the 
junior high school movement have worked diligently for a 
curriculum which would recognize and utilize this new set 
of developmental factors. The process of curriculum revision 
has gone on from this point with reduced effectiveness 
through the high school and junior college. That significant 
success has not been achieved in many areas is probably due 
more to incompetent teachers than to the faults of the cur- 
ricula themselves. It is almost ironical that by the time we 
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reach the levels of higher education we have real scholarly 
competence but little knowledge of or regard for the impli- 
cations of the psychology of adulthood. It may well be that 
such a knowledge can be revealed merely by assembling and 
interpreting materials already in existence. On the other 
hand, the academic clockmaker may find certain essential 
parts missing, which must be supplied through new and 
additional research. At all events it is beginning to be obvi- 
ous that higher education cannot attain its maximum effec- 
tiveness in our society unless it knows and knows well what 
makes the adults in our society tick, and then utilizes that 
knowledge in helping them to learn and thus to live more 
effectively and creatively in that society. 

A third problem in curriculum reorganization is what has 
been referred to throughout this book as the academic tradi- 
tion. This has been defined broadly as "a body of policies, 
practices, and customs which our profession has transmitted 
from one generation to the other." 15 This definition is more 
meaningful, however, if it is broken down into the specific 
kinds of policies, practices, and customs which have been 
transmitted from one generation to another. These, among 
other things, are concerned with: (1) a concept of what age 
group should receive educational priority, (2) the mechanics 
of the organization and administration of the curriculum 
such matters as length of classes, number of class meetings 
per week, number of hours for graduation, class attendance, 
grade averages, major and minor course sequences, and a 
host of other related matters, (3) the organization of sub- 
ject matter into structured courses, (4) a way of estimating 
academic standards both within the university and in inter- 
university student transfers, (5) a system of appointment 
and tenure for professors and a body of professional ethics, 
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standards of rewards and punishments, and faculty preroga- 
tives, and (6) a concept of the type of course which should 
or should not be offered at the college or university level. 

It would be grossly erroneous to intimate that any one of 
these things within itself is harmful or unwise. All of them 
are part of the background of experience which university 
faculties have found desirable in doing their job of helping 
young people acquire an education. These things, then, are 
means to an end. The danger to educational progress comes 
when these become ends in themselves, when faculties take 
the position that whatever is is right, when experimentation 
and change are considered dangerous in short, when con- 
cepts become calcified. 

Many day college and university faculties are today taking 
a fresh look at their curricula and are re-evaluating their 
functions in our society, but many are dragging their feet 
or sitting pat with smug countenances. Deep within them- 
selves they are suspicious of educating adults. They have 
become accustomed to teaching young people, with courses 
organized and taught in a certain way, and they are genu- 
inely fearful that any change either in the type of person 
taught or in the organization of subject matter will lower 
standards. They are hard put to define standards, but never- 
theless they think they know what the term means and thus 
their pain over change is as real as psychosomatic pain is to 
the hysterical patient. University administrative officials 
sometimes administer policies on interuniversity transfer 
students which are as reactionary as some faculty concepts. 
"It is a University of Wisconsin policy," the advanced stand- 
ing examiner writes, "to withhold credit for evening and 
extension work offered by other universities except when the 
work is very similar to regular daytime classes, taught by 
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the same faculty, having the same admission requirements, 
and with a relatively small number of special or non-matric- 
ulated students enrolled." 16 

On the other hand some evening colleges have provoked 
some of these fears and suspicions. They have at times not 
secured the best-trained part-time faculty members and have 
used part-time people excessively. They have in some in- 
stances made extravagant claims in their promotional mate- 
rials and have thus attracted to the evening college many 
adults who are not educable. They have sometimes been 
almost hucksters in trying to be all things to all men and 
have offered trivial artsy-craftsy courses which could best 
have been given in a trade school or in some other institution 
in the community. They have talked aggressively about cur- 
riculum change without much more than a hunch to substan- 
tiate their claims and thus have made themselves appear 
vague and confused as to goals. Too often they fail to make 
dear to other colleges their philosophy, their plans, and their 
programs and then bemoan their self-inflicted isolation. 

Noncredit adult courses, of course, offer the best areas 
for experimentation with the adult curricula. Since college 
credit is not involved, the tradition-minded day faculty is 
not greatly alarmed if wide departures are made from ortho- 
dox course concepts. If the course has a title and a descrip- 
tion which indicates it does not offend academic dignity, 
then it can be developed along unorthodox lines without 
questioning by anyone. For this reason many evening col- 
lege deans wish all their courses could be noncredit, but in 
:onsidering such a step they run head-on into the brick wall 
Df the demand of the student and of the public at large for 
:redit and degree offerings. The beautifully engraved diplo- 
ma has almost become a fetish in our society. Few people, 
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even businessmen hiring college men and women, ever ask 
whether a student really has the basis for a good education 
or not. The questions are: Are you a college graduate? Do 
you have a degree? As a result vast numbers of both day 
and evening college students who pass through what are some- 
times seriously called the halls of learning are not looking 
for an education. They want a piece of paper which certifies 
they are educated. This sort of certification, it might be said, 
is becoming more and more necessary for the graduate to 
use in proving that he has an education. Often one might 
never suspect it if forced to judge by his behavior, his level 
of conversation, or the books he reads. 

The evening college dean is thus forced by circumstances 
to regard the external signs of the academic tradition. But 
this does not mean he must play the role of Prometheus. 
There is a growing body of evidence that the day college 
dean and faculty will co-operate with the evening college and 
help solve its curriculum problems if the matter is put on 
an intelligently experimental basis. In October 1954 a group 
of day college, liberal arts deans met at Pinebrook in the 
Adirondacks to discuss the role of the university in liberal 
education for adults. The ignorance of these men as to what 
the evening college really is was all too apparent, but the atti- 
tude they displayed was most commendable. This question 
was put to them very pointedly: "What would you do if 
the evening college dean in your institution came to you 
with a proposed liberal arts course for adults which was 
organized in such a way as to appear to defy all academic 
traditions ?" The answers were of one accord. "We would," 
they said, "ask this dean to discuss the matter with us very 
carefully and thoroughly. If we both agreed the plan had 
merit, we would try it out on an experimental basis, perhaps 
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as a noncredit course. If it proved itself, we would favor 
adopting it for the regular credit courses." 

No evening college dean could ask for more than that. As 
a matter of fact it is quite possible that while the evening 
college dean is moaning about being left out of things, the 
day college deans may also feel they are left out of the activ- 
ities of the evening college. Adult education is not something 
which the evening college can take over completely and then 
run off with into its corner of the campus. The education of 
adults is the business of the whole university. 

Inseparable from the curriculum, of course, is the faculty 
which makes courses of study productive in the lives of 
people. As the following chapter will reveal, the problem of 
the evening college dean and faculty has aspects unknown 
to the day colleges. Because of the importance of the teacher 
in the educative process these aspects should be examined 
in some detail. 



5 



Dean and Faculty 



"ROUPS in collegiate educational circles 
have been known now and then to toss around the question 
of whether the dean is an entrepreneur in the formulation 
of educational policies or whether he merely acts as a reflec- 
tor for the thinking of the faculty. That may be an open 
question in the day colleges, but in the evening college it is 
hardly debatable. If there is to be in the university any force- 
ful leadership in the field of evening college education, the 
evening college dean ordinarily must supply it or it will not 
be forthcoming. This is not because of any particular virtues 
he may possess, but because of the nature of his situation. 
His college is relatively new on the campus and deals with a 
segment of the population which has heretofore hardly been 
considered a major concern of the university. Moreover, his 
faculty is fragmented and, on the whole, day college oriented. 
There are always, of course, a few day college members who 
are deeply interested in adult education and perhaps the 
majority are not antagonistic to the idea, but the marshaling 
of sentiment and the formulation and actualization of pro- 
grams and policies are largely the work of the dean. The fact 
that in over two thirds of the evening colleges the day de- 
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partment academic chairmen have either no or only partial 
responsibility for evening offerings gives emphasis to the 
importance of evening deans in evening courses. 1 This fact 
also makes it doubly interesting and important to find out 
what sort of persons they are. 

From where do evening college deans come? What are 
their qualifications? And, perhaps as important, where do 
they go, if anywhere, from the deanship? 

It is almost a paradoxical situation to realize, on the one 
hand, that the formulation and actualization of adult eve- 
ning college educational programs depend almost wholly 
on the dean and then to discover, on the other hand, that he 
has had little or no previous training or experience in the 
field. Evening college deans do not come from the field of 
adult education, or even "education/' The great majority of 
them come from day college teaching positions, with eco- 
nomics and business subjects leading the field and English 
running close behind. The second most important source is 
other administrative positions in the university, with regis- 
trar out ahead. Other previous positions include: deanship 
of the graduate school, of the liberal arts college, of admis- 
sions, of men; director of public relations; assistant to the 
president ; vice-chancellor ; assistant deanship of liberal arts, 
of engineering. Only about 15 percent of the vacant positions 
have been filled by assistant evening college deans. 2 

This means, of course, that the evening college dean must 
learn his job the hard way, through experience and his 
philosophy of adult education comes in the same fashion. 
When we add to this the fact that annual turnover is large 
we come up against one of the major problems of leadership 
in evening college education. In 1954 some 46 percent of 
the evening college deans and directors had been on the job 
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for three years or less. Even when we consider that some 
18 percent of this number were entirely new evening col- 
leges with their first deans we still are faced with the fact 
that there is an annual turnover of nearly a third of the 
deans of colleges affiliated with the Association of Univer- 
sity Evening Colleges. 3 It is a situation in which nearly a 
third of the deans are constantly in the "how do we do it?" 
phase of their development rather than in the "why do we 
do it ?" phase. The administrative burdens on the new dean 
are so heavy and varied there is no wonder that he takes 
little time to develop a rationale for what he is doing but 
rather concentrates on the day-to-day problems. 

One naturally wonders why this turnover is so large. 
Where do evening college deans go? 

The author asked seventy-five evening college deans that 
question, or, to be exact, he asked : "What happened to your 
predecessor? 7 ' 4 

Fourteen of the seventy-five were heads of newly organ- 
ized evening colleges and thus had no predecessors. Infor- 
mation on the other sixty-one, however, is most interesting 
because it reveals that the universities themselves are draw- 
ing heavily on the evening colleges for leadership in other 
phases of university development. Approximately 44 per- 
cent of the changes resulted from the transference of eve- 
ning college deans to other deanships or to presidential 
assistantships. When we add to this the number who went 
back to teaching, more than SO percent of the changes are 
accounted for. The complete breakdown is as follows: 



18 percent died or retired. 

17 percent went back to teaching. 
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20 percent went to another deanship either in the same institu- 
tion or in another. 

24 percent went into higher administrative positions in their 
own institution or another. Two of these became college 
presidents. 

The balance went into miscellaneous jobs, including civil 
service, business, and state departments of education. One 
director of a small college was fired. 

If one cares for more statistical data the following might 
be added in discovering what sort of person he is : 

All evening college deans are men. 

10 percent are over sixty years of age ; 39 percent are over 
fifty ; 78 percent are over forty. The youngest was twen- 
ty-eight in 1954. 

In the total group (eighty- four institutions) approximately 
half hold the earned doctorate; 42 percent have the Mas- 
ter's degree, and 8 percent have only the Bachelor's degree 
or less. In the liberal arts and multidimensional types the 
earned doctorate is most numerous. 

Deans of strictly liberal arts evening colleges have been the 
most productive in scholarly writing. Next come the 
deans of multidimensional colleges and then the deans 
of technical colleges. Seventy percent of the strictly com- 
merce deans have published no scholarly writing. 

It is impossible statistically to convey all his character- 
istics, however. The good dean must be a friendly counselor, 
an administrator, a promoter, and something of a mission- 
ary. Because he ordinarily does not have a full faculty of his 
own he is deprived of faculty administrative committees and 
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thus he is often engaged in such time-consuming routine 
matters as passing on the advanced standing of transfer 
students, making timetables and schedules, preparing bulle- 
tins and promotional materials, answering reams of corre- 
spondence, and checking student records. He works with 
community groups, speaks at luncheons, prepares budgets 
and reports, serves on university committees, and very often 
teaches at least one course. His is a day-and-night job, for 
often he is forced to schedule student conferences in the 
evening long after everyone else has gone home because the 
evening college student can come only after classes. He must 
be able to deal tolerantly and understandingly with day col- 
lege faculty members who do not share his point of view or 
his enthusiasm for the evening college. He must have a deep 
conviction of the righteousness of his mission, but he must 
guard against the trauma at times associated with a feeling 
of insecurity or fancied lack of esteem or affection. Above 
all, he must have a sense of humor and the intelligent patience 
to wait out the transition period until his college shall have 
its own traditions, shall have become mature and fully 
accepted. 

Mention above of the fact that the faculties of most eve- 
ning colleges are fragmented presents a persistent problem. 
However, its discussion without distortion is difficult, for it 
could easily be made to appear to the outsider that the fac- 
ulty situation is very bad. It is not, yet it is far from satis- 
factory. Moreover, there is a rather wide variation among 
institutions, ranging from fairly satisfactory conditions to 
those that border on the chaotic. For these reasons the au- 
thor feels that although this part of the score should be 
played clearly and sharply it should also be played some- 
what pianissimo. 
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In order to understand the faculty problem one must first 
consider the sources of faculty recruitment and the types of 
instructional staff employed. Evening college faculty mem- 
bers fall into one of three classifications: (1) regular full- 
time evening college (2) day college faculty members who 
teach one or more courses in the evening college (3) off- 
campus people in certain fields of specialization. 

In a study of eighty-one evening colleges it was revealed 
that thirty-one of them have some full-time faculty mem- 
bers. However, only twelve of these report a full-time faculty 
of over ten members. 5 One is thus brought to the immediate 
conclusion that by far the great majority of evening col- 
leges depend upon a part-time faculty recruited from the 
day colleges and from the community. This fact has con- 
siderable significance, for it seems that the evening college 
is charged with doing a first-rate academic job with a faculty 
whose basic interests lie elsewhere. To the person who be- 
lieves that subject matter is subject matter and that teaching 
of one group is the same as teaching all others, this would 
not appear too important. To the evening college people 
who know there are important differences in groups and 
in the way subject matter is presented, however, the sit- 
uation, to say the least, is hardly satisfactorily conducive to 
the fulfillment of the important role of the evening college 
in the university and in our society. 

Perhaps a closer look at the difficulties will make this 
point clear. Let us consider first the off-campus part-time 
instructor. 

This faculty member may often make a distinct contri- 
bution. Coming as he does from some specialized field, he 
may bring to the campus a wealth of practical experience 
and, when carefully selected and trained, usually does, par- 
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ticularly in the fields of business and technology. Some eve- 
ning colleges have used the same people year after year and 
through training have eliminated many of the objectionable 
features of this type of teaching, but many still remain. The 
basic interests of this faculty member are in his own bus- 
iness or profession and not in his teaching. His own bus- 
iness or professional interests may demand so much of his 
time that he has little or none for work in college commit- 
tees, counseling, faculty meetings, and other activities as- 
sociated with professional teaching. Moreover, these same 
interests may make him irregular in meeting his classes. 
His grading at times is incredibly lenient, and thus the charge 
of soft pedagogy may have some foundation in his classes. 
None of this, of course, is intentional malpractice. Often 
this faculty member shows more real interest in the develop- 
ment of the evening college than the day college man, and 
many of them teach at a considerable sacrifice of their leisure 
time with scant remuneration. Nevertheless, the problems 
remain. Their solution, in part, depends upon seeing that 
these people are used sparingly and only under proper super- 
vision. The really alarming aspect of the matter is that some 
evening colleges, particularly in commerce, depend almost 
entirely upon these people. There are evening colleges in 
which as many as 80 percent of the courses are taught by off- 
campus instructors. And the reason is not at all obscure. It 
is financially more profitable to the university to have courses 
taught by part-time people. An illustration: At $14 per se- 
mester hour, a three-semester-hour course for a class of 
twenty-five students for the regular school year of two se- 
mesters would bring in $2100. If a part-time instructor were 
employed at a stipend of $700, the university would have a 
profit on the course of $1400. If, on the other hand, this 
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course required one-fourth the teaching load of a $5000-a- 
year full-time faculty member the cost of instruction would 
be $1250, with a profit to the university of only $750. 6 (The 
assumption is that the instructor's full load is four courses.) 

The part-time teacher from the day college faculty may 
fall into one of two categories. He may teach his course or 
courses in the evening college as an extra assignment over 
and beyond his regular teaching load and receive extra com- 
pensation, or he may teach such courses as a part of his reg- 
ular teaching load without extra pay. Whichever arrange- 
ment he may have, however, presents certain difficulties. 

The university faculty member, like the dean, was trained 
primarily for something else. He was trained for graduate 
and undergraduate teaching in a regular day class and aca- 
demic department. As a member of the department and as a 
member of an organization known as a learned society, he 
probably sees himself first of all as a scholar- teacher rather 
than a teacher-scholar. As such he believes he is expected to 
be an authority in a specialized phase of his field. Though 
often exposed to a process called "general education/' he still 
derives the greatest satisfaction from teaching advanced stu- 
dents who themselves plan to specialize in the same field. 
This motivating force flavors even the faculty member's sur- 
vey courses or general education teaching. Thus, a faculty 
member teaching a general course in American history may 
race along until he conies to the period of post-Civil War 
Reconstruction and then spend most of the rest of the se- 
mester on this because it is his specialty. 

Hence, it seems reasonable to believe that by and large the 
university faculty member's attitudes and practices are de- 
termined by a somewhat elaborate system of rewards and 
punishments. Calling these "role expectancies" appears to be 
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an adequate way of identifying them. For example, a young 
instructor joins a certain faculty of the college of arts and 
sciences in a university. Under a system of rewards and 
punishments of long standing in that college he has certain 
expectancies. If he is a passably good teacher and shows 
some promise of doing research, he may reasonably expect 
to be promoted to the rank of assistant professor. In this po- 
sition he is expected not only to do a fair job of teaching but 
to display ability as a researcher, possibly publishing some 
articles in scholarly journals or even writing a book. Having 
done this and served his probationary period, he probably 
will be promoted to an associate professorship and so on up 
to the rank of full professor as a reward for ripe scholarship. 

For the university faculty member the things that pay 
off in his day class, academic departmental environment are 
not the things that reward him for teaching in the evening 
college. Some of these factors are incompatible, and these 
incompatibilities produce conflicts which may reduce the 
effectiveness of the teacher's work either in the day college or 
in the evening college, and all too often in the latter. 

In order to test out this matter of conflicts a study has 
been made of the chief factors producing them. 7 As a start- 
ing point, five assumptions or hypotheses were taken. Con- 
flicts are due, it was assumed, to these factors : 

1. Scholar versus popularizer, or the conflict over stan- 
dards. The day college instructor may feel that in the eve- 
ning college he must lower his customary academic standards 
and merely popularize knowledge. He may also feel that the 
time consumed in reorganizing course material and in devis- 
ing new teaching techniques for evening college work takes 
time that he should be spending on his own research or on 
his graduate courses. 
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2. Ivory tower versus community. This is the conflict that 
occurs when a faculty member has to play the role of a mem- 
ber of an academic ivory tower community as contrasted 
with his role of dealing with community problems that con- 
front him when he teaches in the evening college. Another 
element in this conflict is the frequent ivory tower expecta- 
tion that the faculty member is above attitude commitment 
concerning action problems, as contrasted with his inability 
to assume such a role when these problems actually intrude 
themselves into his classroom by way of his adult students. 

3. Teacher status versus peer status. This is the conflict 
between the daytime teacher who may feel it necessary to re- 
tain a certain social distance between himself and his young- 
er students and his need in the evening college to meet adult 
students as social peers. If, on the one hand, the evening col- 
lege teacher tries to import his teacher status into the adult 
classroom he may find it repudiated ; on the other hand, if he 
attempts to assume the role of one among equals it may 
destroy the basis for his security in dealing with individual 
students. Another aspect of this conflict may be the scholarly 
need to crack the whip and discipline his day students toward 
intellectual achievement, as contrasted with his need to be 
sensitive and sympathetic to the affective needs which he 
may warmly feel for the adults who are energetic and ambi- 
tious enough to take his adult course. 

4. The conflict over professional advancement. This con- 
flict may be largely an economic one. That is, salary in- 
creases, tenure, and the like may depend primarily upon his 
role as a scholar in the university, whereas his success in the 
evening college may depend primarily upon his ability to "go 
over" with the adult students. The natural tendency of the 
faculty member is to devote himself largely to the phase of 
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his work which brings the maximum tangible results in 
salary, tenure, and scholarly reputation. 

5. The time factor. The time when evening college classes 
meet sets up certain conflicts. As one instructor expressed it 
to the author : "I like my evening class. It is stimulating. But 
the time it is offered almost destroys my pleasure in teach- 
ing it. There just isn't any good time to come back to the 
campus at night to teach a course." 

These five assumptions were submitted to seventy-four 
faculty members in nine institutions having evening colleges. 
These faculty members were asked to discuss them and to 
rank them according to their opinion of the validity. 

When the results were in it was found that the "ivory 
tower versus community" and the "teacher versus peer sta- 
tus" did not, in the opinion of these faculty members, have 
very high validity. The "scholar versus popularizer," "con- 
flict over professional advancement" and the "time factor" 
were ranked as being very important. In addition, there 
emerged a new factor more in the form of a fear than a con- 
flict. That is the fear that evening college work forces the 
university and the faculty member to spread work too thin, 
to try to accomplish everything without doing anything real- 
ly well, or that the limited facilities of the university are be- 
ing pushed too far. 

But there are other facets of the faculty problem. Such 
matters as faculty attitudes toward the evening college, fac- 
ulty intercommunication, faculty-administration intercom- 
munication, and faculty-student intercommunication should 
be considered. 

In considering faculty attitudes toward the evening col- 
lege, it might be well to start with this question : To what 
extent do faculty members agree with one another about the 
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nature of the job they are doing? And quickly one must an- 
swer that faculty perceptions are complex and difficult to 
characterize. However, three attitude complexes seem to 
emerge: (1) evening college is the same as day college, (2) 
evening college is different and better, and (3) evening col- 
lege is different and worse. 

The attitude that the evening college is the same as the day 
college actually may be divided into two separate ones. One 
group sees the task of adult education on the college level as 
being identical with the day programs. It points to the over- 
whelming preponderance of degree-seeking students in the 
evening classes and determines the nature of the job by ref- 
erence to "college level work." The other group is somewhat 
ambivalent in its views. What it actually says is that the eve- 
ning college is the same, but what it really means is that it 
ought to be the same but really isn't. This group puts re- 
gretful emphasis on what it considers the factors that keep 
it from being the same lower standards, inability of the 
student to do as much library work, etc. 

The group which consistently feels that though the eve- 
ning college is different it is on the whole as good as or bet- 
ter than the day college is of supreme importance to the 
whole area of college level adult education. It is from this 
group in any university that the support for a really excel- 
lent program must be drawn. These faculty members say the 
adult student is more mature, more serious, more highly mo- 
tivated, and more stimulating. The teaching, therefore, is 
more challenging in that one must go to considerable lengths 
in adapting methods to adult interests. Evening college edu- 
cation, they point out, has less academic snobbery, is less tra- 
ditional, can be more intelligently experimental, and is more 
adjusted to the contemporary world. In short, this group has 



124 Ivory Towers in the Market Place 

discovered that evening college teaching in itself can be in- 
tellectually rewarding. No one reflects this more than the day 
college faculty member who is teaching an evening course 
for the first time and finds to his surprise that it is a fresh 
and memorable experience. His face may actually light up 
with enthusiasm as he discusses it. It is almost superfluous to 
add that after about two classes have been held his students 
discover that he likes them and likes his teaching ; and they, 
in turn, give better responses. There is nothing which will 
kill an evening class quicker than the knowledge on the part 
of the student that the instructor doesn't like what he is do- 
ing. He doesn't have to tell them they get it by a sort of 
process of osmosis. 

The faculty member who dislikes his work in the evening 
college ordinarily is the one who feels that the evening col- 
lege is different and worse. The causes for this attitude are 
complex and appear to be based more on subjective fixed 
ideas than on facts. For some there is the definite (but often 
unsubstantiated) feeling that evening college standards are 
lower. This feeling is often particularly strong in the exact 
sciences and in mathematics. Others feel there is a loss of 
prestige in evening college teaching. In some cases the deans 
of day colleges appear to be the chief sources of discontent 
by taking the position that the evening college is a sort of 
dumping ground for all the second-rate teachers they may 
wish to get off their hands for at least a part of the time. Still 
others simply consider evening college teaching a damned 
nuisance which interferes with their regular routine. But, it 
must be hastily added, this group is smaller than the other 
two discussed here and appears to be diminishing in impor- 
tance in most institutions. It is not that they are becoming 
converts, but rather that death and retirement are bringing 
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in fresh young people who are more acquainted with the 
purposes and philosophy of adult education. 

With respect to faculty intercommunication, a study of 
nine evening colleges shows that only two have any regular 
and systematic formal faculty contacts for the purposes of 
resolving curriculum problems, discussing teaching methods, 
or debating evening college philosophy. 8 There is every rea- 
son to believe that this ratio of seven to two would hold true 
if the investigation had been extended to all the major eve- 
ning colleges in the country. Day departmental faculty meet- 
ings are held and evening instructors attend, but only rarely 
do these meetings deal with the special problems of the eve- 
ning school. A small department represented rather gener- 
ously on the evening faculty may do this at times, as may 
other day departments which have the responsibility of as- 
signing teaching personnel or recommending textbooks. But 
on the whole, faculty intercommunication on vital problems 
of the evening college is rare. It ought not to be, all agree 
that is all except one faculty member who growled that there 
were too damned many meetings now. Thereby the study is 
validated, for one could not possibly imagine a college fac- 
ulty agreeing completely on anything. Any study which re- 
ports complete agreement is automatically open to suspicion. 

Faculty-administration intercommunication presents a 
somewhat brighter picture in spite of the fact that in the nine 
institutions studied none had a systematic program for in- 
service training of teachers, teacher evaluation, or teacher 
supervision. The investigators found instead of any sort of 
formal system "a bewildering array of informal, occasion- 
ally-used, devices which involved some administration com- 
munication, most often with individual faculty members, 
sometimes with subgroups of them." 9 
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In the area of faculty evaluation the dean finds himself 
without really adequate information on the performance of 
his teachers. Actually this same statement could be made 
about day colleges in many places, but the evening college is 
more vulnerable because it has so many part-time people who 
are not professional teachers. How does a dean go about 
evaluating the performance of a new part-time instructor in 
business law, in management, or in any other field ? 

The only answer is that he uses a sort of "casual radar" 
which may be unreliable but which is all he has. This consists 
of "keeping an ear to the ground/' listening to student com- 
ments, and making vague inquiries to department heads 
about how so-and-so is getting along. His chief source of 
information is student opinion, and sometimes this is a 
fairly adequate index, for evening students are much less 
tolerant of poor teaching than the day student. If a teach- 
er in the evening is doing a lousy job, the dean is likely to 
receive a protest from the class, which in many instances is 
well founded, for in no college in the university is good 
teaching more quickly recognized and appreciated than in the 
evening college. The student is spending his hard-earned dol- 
lars for this instruction and he wants it to be good. Thus 
far, however, little progress has been made in the use of 
formal student evaluation of teachers, although such would 
be valuable, especially to the teacher himself. 

In the field of in-service training, generalizations are dan- 
gerous, but it does appear that some things are being ac- 
complished. Meager as they are they show promise, largely 
because many faculty members find evening college teaching 
different and they themselves try to discover the nature of 
these differences. Often a bit of pertinent information or an 
informal conference with them will have desirable results. 
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Great tact must be exercised by the evening college dean, 
however; the day college faculty member often resents overt 
supervision because he feels no need for it and because he is 
not accustomed to it in his day college teaching. For this 
reason the evening college dean often resorts to indirect 
methods, largely in the form of memoranda sent to all mem- 
bers of his faculty outlining the problems of the evening 
college student and of teaching him. Others concentrate their 
in-service programs on the off-campus part-time teacher who 
appears to be less sensitive about supervision. There is, thus, 
no common pattern. Some deans attempt little or no super- 
vision possibly because of the difficulties involved in trying 
to translate their general knowledge, or lack of it, into spe- 
cific situations. This sharply underscores what was said in 
Chapter IV about the necessity of defining broad terms, 
such as "needs," "experiences," "maturity," etc., and of 
translating them into practical situations. 

In the area of faculty-student intercommunication we 
come to the essence of the educative processes, for it is in 
this area that the college fails or succeeds in its mission. It 
may be possible to have a very good college without much 
faculty inter-communication or faculty-administration inter- 
communication ; but, if faculty-student intercommunication 
fails to materialize or breaks down, then the purposes for 
which all the time and effort are expended in evening col- 
leges are frustrated and the educational experience largely 
becomes meaningless. It seems important, therefore, that this 
area be examined in some detail. There are really two areas 
which must be considered if the subject is to be treated 
adequately: (1) the ebb and flow of communication in a 
formal classroom situation, and (2) intercommunication or 
lack of it in situations outside the classroom. It is, of course, 
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obvious that neither of these phases can be treated exhaus- 
tively (indeed, they have not been the subjects of exhaustive 
investigation), but it is possible by again resorting to the 
study of nine institutions to gain some insight into them. 

Because the students are unable by the very nature of 
things to make extensive use of the library, much of the 
learning takes place in a formal classroom atmosphere. 
Therefore, one must first look here for what is good or bad, 
or perhaps more accurately, for what facilitates or arrests 
the ebb and flow of communication between teacher and 
learner. 

Perhaps the first and most important question to ask, then, 
is how skillful are the teachers as seen by the students and 
as evaluated by administrators and fellow faculty members. 
The whole matter of college level teaching, of course, is in- 
volved in any attempted answer. How effective is college 
teaching? Do college teachers have a strict regard for the 
psychology of their learners? Do they attempt to understand 
the experiential background of the students? Do they dil- 
igently seek out new and more effective methods of instruc- 
tion? 

In getting into this matter the reader must again be warned 
of the difficulties involved. It was pointed out earlier in 
this chapter that the dean has no way of adequately evaluat- 
ing the teaching ability of faculty members even if it were 
possible for him to visit all classes a time or two during the 
year. It was also pointed out that there is powerful resistance 
on the part of some faculty members to any sort of student 
evaluation. Reports from students, it is pointed out, are not 
always reliable because they may not look with favor on the 
instructor who needles them, disturbs them, and thus makes 
them work and think on their own. Often the teacher who 
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popularizes and gives all the answers may have a better re- 
port card even though, from the standpoint of the scholar, 
his teaching may be superficial. 

Hasty and ill-concerned conclusions, therefore, must be 
avoided in trying to answer the questions posed above. How- 
ever, some observations seem valid. 

As far as the evening college is concerned (and, one 
suspects, the day college as well), the average faculty mem- 
ber does not have a strict regard for the psychology of his 
adult learners nor does he take seriously into account the stu- 
dents' experiential background. Also, he is not likely to 
bother unduly about seeking out new and more effective 
methods of instruction. Whether there is a real ebb and 
flow of communication, therefore, is highly problematical. 
It is more likely to be a one-way flow, from teacher to stu- 
dent without much feedback. This is likely to be true with 
the day faculty member teaching at night, with the off- 
campus part-time instructor, and with the full-time evening 
instructor. Perhaps the reason is that too much reliance is 
placed in the efficacy of the pure lecture method. 

This latter statement, however, is apt to provoke some 
mild controversy among academic people. The evening col- 
lege student needs the lecture method, defenders of the plan 
say, because extensive library reading on his part is impossi- 
ble and thus it is only through the lecture that he can get a 
comprehensive view of the subject matter. The discussion 
method is undesirable, they further point out, because the 
student ordinarily doesn't know enough about the subject to 
discuss it intelligently. Moreover, they hold, there is a two- 
way flow of communication to be found in the student's in- 
ner response, judging, and silent argument. 

On the other hand, there are faculty members who will 
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refute this point of view and hold out for the discussion 
method. In view of the adult student's age and experience 
the discussion method is the ideal one, they feel. By way of 
films and other visual materials as well as books, stimulating 
discussions can be provoked which will tend to remove intel- 
lectual rust through the abrasive clash of opinions between 
students and instructor. 

Upon close examination, however, it is revealed that 
many of the differences are semantic rather than real. 10 To 
put the matter bluntly, many, if not most, of the faculty 
members are not able to identify with a very great degree of 
exactness just what method they do use. Also there is no 
common definition of "lecture" to distinguish it from "dis- 
cussion." Thus one faculty member describes his method as 
"discussion" and then lectures most of the hour. Another be- 
lieves he lectures exclusively when as a matter of fact he is 
observed interrupting his remarks frequently to encourage 
questions from the class. To another "discussion" means 
quiz sessions in which the instructor fires questions at mem- 
bers of the class and then comments on the answers. To 
another it is exclusively the Socratic dialogue method. 

What, then, may be said by way of conclusions regarding 
the adequacy of faculty-student intercommunication in a 
formal classroom situation? 

The answers seem to be: (1) Objective and reliable data 
on the effectiveness of faculty-student intercommunication 
are not available. Therefore, conclusions are conjectural. 
(2) Most faculty members probably are more flexible in 
their teaching methods than even they realize. It appears that 
without much previous planning they adapt their teaching 
methods to the exigencies of the hours. (3) Faculty mem- 
bers ordinarily do not spend much time in special lesson plan- 
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ning for adult students. They merely transfer day college 
teaching to the evening. (4) From the standpoint of student 
satisfaction the rather left-handed observation may be made 
that intercommunication is not poor enough to be a major 
factor in his dropping out. 11 (5) No significant differences 
between the teaching abilities of the full-time evening col- 
lege instructor and the part-time day college instructor are 
evident. 

When one turns to the other aspect of faculty-student in- 
tercommunication, the outside-of -class contacts, one is on 
more solid ground and more certain of his facts. Unfor- 
tunately, however, the facts give little reason for much op- 
timism. 

If one accepts the philosophy that the teacher should know 
and understand his individual students the matter of stu- 
dent-teacher contacts outside the formal classroom strikes at 
the very heart of intercommunication. Through conferences 
the teacher gets his feedback. Here the particular problems 
of the student come to light, and the best possible type of 
counseling may take place. Mutual teacher-student adjust- 
ments may well be achieved in a face-to- face situation in the 
quietness of the teacher's study or office. This is the sort of 
thing which is so conspicuously absent in the average eve- 
ning college. Nothing reveals this clearer than the study 
made of nine institutions with respect to this sort of student- 
teacher relationship. 12 

Only a small minority throughout the nine colleges felt a 
need for some association with students outside the class,- 
room. Obviously, most of the faculty members were pro- 
ceeding under the philosophy that individual differences in 
adult motivation, ability, and personality need not be taken 
into account, but that a general knowledge of human nature 
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is sufficient, just as in the day colleges we find the feeling 
that good teaching depends not upon a knowledge of individ- 
ual young people but of youth in general. The significant 
minority which does feel the need for individual student con- 
tacts apparently knows why and is able to give its reasons. 
"We ought to have more feedback from them in order to eval- 
uate the kind of job we are doing/' is one. "Personal contacts 
with students help develop a better spirit of learning," is an- 
other. "Unless I know individual needs and capacities, I am 
in the dark/' is still another. 

The kinds of associations outside the classroom men- 
tioned by instructors are almost always informal. Office con- 
sultations with evening students are infrequent because of 
time and space limitations. Ordinarily the student attends 
classes until a rather late hour, or if the student is free early 
the instructor is busy with another class. Office spaces for 
evening instructors are limited. Thus the outside-of -class 
conference is likely to be a session over coffee or beer. There 
is no institutional pattern for such, however. In all instances 
it is on a hit-or-miss basis depending on the interests and 
activities of the individual instructor. And yet these inform- 
al, after-class meetings take on real significance when it is 
realized that a good deal of the counseling activity of the 
evening college appears to go on in such groups. The counsel- 
ing picture, however, is rather blurred and hazy, with no 
real pattern. It seems difficult to get faculty, administration, 
and students together on a really vital plan of formal or 
informal counseling. In some institutions the faculty and 
perhaps the administration are articulate about counseling 
plans, but the students seem indifferent. In others the stu- 
dents feel the need strongly, but the faculty and/or the ad- 
ministration have been unable to meet the need. 
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Undoubtedly, the fact that there is relatively little infor- 
mal student- faculty association is reflected in the difficulty 
which the majority of the instructors have in describing 
their evening students. Often faculty members are very 
vague and inaccurate in describing their classes, and this 
vagueness and inaccuracy lead to all sorts of erroneous im- 
pressions about what evening college students are like. All 
too often the impression is an unfavorable one when upon 
closer examination the instructor might have found infor- 
mation which would have cast new light on what appeared 
at first blush to be a "dumb" class. It is remarkable how the 
establishment of personal relationships with students may 
often change faculty opinions. Again it should be pointed 
out that the frame of reference which the instructor brings 
to the classroom makes all the difference in the world in his 
outlook. Every instructor sees in an evening class what he 
expects in advance to see. It is difficult to determine what 
proportion of faculty members are negatively minded, but 
it is clear that the percentage is so large in many institutions 
that any psychological readiness for faculty-student com- 
munication is hardly apparent. 

Although, as has previously been pointed out, student dis- 
satisfaction is not strong enough to be an important reason 
for dropping out of classes, it should not be thought that the 
negative or antagonistic instructor fails to evoke student re- 
sponses. Although student reactions varied enormously with- 
in and among the institutions studied, an appreciable number 
of them included resentful responses to teacher attitudes. 
Instructors, many students say, are too sarcastic; some talk 
down to students ; some are unfriendly. When students point 
out what they like about a teacher, personal feelings come 
prominently into play: he creates rapport, is warm, human, 
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can be critical without hurting, treats students like human 
fceings, appreciates evening students' interest and work. Eve- 
ning students expect the teacher to "know what he is talking 
about" in his subject matter field, but even above this is the 
adult student's response to patient understanding on the part 
of the teacher of adult problems, interests, and aspirations. 

Deans and directors, of course, are acutely aware of these 
problems (mentioned above), and, in seeking solutions to 
all or most of them, have at one time or another turned 
wishful thoughts to what seems to be the first and most 
basic step to be taken : The evening college should have a 
full-time faculty doing only evening college work. It is a 
proposition which, on the surface at least, seems eminently 
fair and reasonable, and it is not difficult to construct a case 
for it which would make it a sine qua non. Such a case would 
go something like this: If the evening college had its own 
full-time faculty, the interests of faculty members would not 
be divided and the teaching of evening college classes would 
not be peripheral activity. The dean would be in a better po- 
sition to encourage the faculty to develop a philosophy and 
a course of action suitable to the peculiar needs of the eve- 
ning college student. Since the faculty would find its rewards 
coming as a result of good teaching, it could be expected 
that better planning and greater effort would characterize its 
instructional and counseling activities. Faculty morale would 
improve because there would be no frustrations resulting 
from divided loyalties; thus the faculty could with more 
determination and satisfaction carry on the task of improv- 
ing standards. There would also be continuity of instruc- 
tion. Each individual instructor knows his job and can go 
on year after year experimenting and developing his courses, 
for he is operating within the evening college frame of ref- 
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erence. In short, if the evening college is expected to turn 
out a first-rate product, it must be permitted to recruit a first- 
rate faculty which is sympathetic to the ideals of university 
level adult education. 

On closer examination, however, certain problems become 
apparent which somewhat dull the edge of the proposition. 
Perhaps the first of these is the matter of recruiting first- 
rate teachers for evening college work. That is to say, when 
the dean goes to leading universities to discuss employment 
with promising young doctoral candidates who are finishing 
their degrees or with outstanding young instructors who 
have already finished their degrees and are teaching, he dis- 
covers a strong prejudice against full-time assignments in 
the evening college. It is a problem which the evening col- 
lege shares with many of the smaller colleges scattered over 
the country. In both instances the recruiter finds that the 
first-rate young college teachers prefer an appointment in a 
university day college where there is an opportunity for re- 
search, for teaching graduate courses, and for gaining great- 
er prestige. They are not opposed to evening college adult 
education. In fact, many of them welcome a class or so in the 
evening and often do excellent work, but a complete diet of 
evening work is unpalatable not only because of the time 
classes are scheduled but because the teacher feels he will find 
his rewards and promotions in the field of research, publica- 
tion, and day college teaching. The evening college still, in 
his mind, bears the stigma of underprivilege. 

A second factor is that of isolation. That is to say, the 
possession of a full-time faculty by the evening college may 
be important in promoting an even greater degree of isola- 
tion than it now has. Some isolation is inevitable at best. 
Classes meet at night; thus many day college people know 
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only by hearsay or not at all what is going on. If the evening 
college furthers this isolation by having a separate faculty, 
it stands a good chance to miss entirely what it most desires 
and needs, the co-operation and understanding of other col- 
leges on the campus. Such isolation gives rise to mutual mis- 
understandings between those who might otherwise work 
together if each participated to some extent in the work of 
the other. In short, it appears obvious that the most success- 
ful and well-integrated evening college works closely with 
day college administrators and faculty members. If it does 
otherwise, it will forfeit much of the confidence which it 
ought to have. Case after case might be cited in which eve- 
ning college work was impaired by hostility which grew out 
of the fact that the evening college attempted to do its job 
without the assistance of anyone else on the campus. Par- 
ticularly is this true when the evening college is actually 
physically separated from the main campus and located in a 
downtown area. But it can be just as true if an ivy curtain is 
lowered on the main campus and the evening college seeks 
to function behind it. 

There is, however, a middle way between the extremes of 
no full-time faculty at all and a complete full-time faculty. 
This middle way is being tried in a number of institutions 
with considerable success. Briefly the plan is this : In every 
large university there are faculty members in every depart- 
ment who are kindly disposed toward the evening college and 
find the teaching there not only satisfying but exciting. 
While they would not want a full-time asignment in the 
evening, they are quite willing to help develop the evening 
program. These faculty members may be utilized in a most 
important way. From each department the evening college 
dean can select one of these interested day faculty people to 
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act as an intermediary between the day department and the 
evening. They often receive additional compensation for 
their administrative work in arranging clp,ss sections, advis- 
ing the dean on courses which ought to be offered, conferring 
with the dean on the progress of courses, and, above all, act- 
ing as a representative of the evening college at departmental 
meetings of the day faculties. The total effect is to give the 
evening college dean a core faculty of willing and interested 
members. At the same time he may avoid the isolation re- 
ferred to above. 

In all of the above discussion of faculty members there 
has been little or no mention of what they teach in the eve- 
ning college. What is taught or what ought to be taught is, 
of course, the essence of the whole educative process for 
adults, for it in a large measure determines the role of the 
evening college in our society. In the following chapter an 
approach is made to that role. 
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HITS far, what has been written in this 
book relates to the evening college in the present and past 
tense its development, its practices, and its problems. One 
ought to go further, however, and at least raise some ques- 
tions about the future role of evening college education in 
our society. Indeed, its very existence as a socially useful 
institution depends on its discovering its major role, or 
roles, and the effective implementation of these by its leaders. 
If questions about social and educational roles were con- 
cerned only with enrollment and administrative problems, it 
would be comparatively easy to see pretty clearly into the 
future. For example, it is not difficult to foresee a greatly 
expanded market for evening college education. Despite the 
solemn predictions of the demographers that we were 
entering a period of incipient population decline, our people 
continue to multiply. The stork has upset all the population 
charts and graphs. 1 By 1975 we shall have 132 million 
adults over twenty-one years of age in our population. At 
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that time 63 million of them will be in the middle and old- 
age groups. At that same time there will be 13 million young 
men and women in what is normally thought of as the col- 
lege age group, eighteen to twenty-one. Of these, some 4 
million probably will be enrolled full time in our colleges and 
universities, leaving the educable portion of 9 million with- 
out college training unless it is attained in our evening col- 
leges. 2 

Thus, the potential market for the programs of the eve- 
ning college measured merely in terms of population is an 
ever expanding one. When there are added to this the grow- 
ing social and economic pressures to attend college, the 
outlook is even more optimistic. Education begets more ed- 
ucation. 

There is reason, too, for thinking that the next few years 
will see a solution to many if not most of the administrative 
problems now looming so large in the minds and experiences 
of many evening college administrators. Both the evening 
and the day divisions are, of course, learning a great deal 
through pure trial and error. There is, however, encourag- 
ing evidence that many institutions are making co-operative 
efforts to untangle their administrative snarls. It is worth 
noting that, in most institutions where there exist mature 
programs and fairly well-defined roles and objectives, ad- 
ministrative problems are far less tedious than in those 
which have not thought out their roles, either for the whole 
university or its component parts. 

The rate at which administrative problems will be solved 
will, of course, vary from institution to institution. In some 
cases the problems are deep and complicated ; in others, bare- 
ly perceptible. Troublesome as they may be, however, it 
should not be thought that their solution will automatically 
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assure that the contribution of the evening college will be 
vital and significant. Solution of internal administrative 
problems may be a contributing step toward attainment of 
desirable goals but in no sense is it the goal. It is necessary 
that an engine have properly lubricated gears and bearings, 
but the fact that all component parts are working harmon- 
iously does not necessarily mean that the machine is doing 
its work. It may be driving a huge buzzsaw tragically used 
merely for cutting straws. 

It is not likely that the next few years will see any radical 
change in the external patterns of offerings in the evening 
college. The commerce schools will go on turning out in- 
creasing numbers of accountants, salesmen, bank clerks, and 
junior executives. Graduate offerings probably will increase, 
for there is a growing demand for work beyond the bac- 
calaureate level; but the evening college probably will not 
(and should not) think of itself as contributing much in the 
field of pure research. The evening college is and should re- 
main a teaching college. The numbers and variety of adult 
noncredit courses undoubtedly will increase if the competi- 
tion from television and other forms of mass media can be 
met and overcome. Technical schools will continue training 
a few engineers, architects, and technicians. Liberal arts pro- 
grams will go on giving basic work in the pre-professional 
and other fields customarily associated with the academic 
disciplines. In brief, those changes which will come about 
undoubtedly will be internal rather than external. 

And this does not, of course, connote bad educational 
practice. There is nothing educationally unsound or improper 
in training engineers, accountants, teachers, and technicians. 
But for what will we be training them ? To earn a better liv- 
ing? To get ahead? Assuredly! But is that all? 
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It is in trying to answer this last question that there is a 
tendency toward vagueness and toward generalities which 
are not very meaningful. Educators say they hope the stu- 
dent will get a great deal more out of his evening college 
education than the training which will help him make a bet- 
ter living, but are often confused, as Mannheim has ex- 
pressed it, because they "do not know whether to educate 
for specialization, which is urgently needed in an industrial- 
ized society with a strict divison of labor, or whether [they] 
should cater for all-round personalities with a philosophic 
background/' 3 The fact that we speak of "a great deal 
more/' however, is encouraging because it indicates that in 
our thinking we have almost unconsciously created a dicho- 
tomic concept of roles. 

One branch of this dichotomy is perhaps as follows : One 
set of roles is easily conceptualized. This set of roles corre- 
sponds roughly to the student's felt needs when he enrolled. 
It is not easy to isolate and label these accurately, but let us 
assume we can. We would then arrive at these obvious roles 
merely by repeating as a formula the basic reasons why the 
student enrolled: The student's needs are vocationally ori- 
ented. The student often has a feeling that he needs "culture" 
although he is not able to identify precisely what he means 
by this. Going to college may enhance the student's social 
prestige and position. His enrollment has a hedonistic moti- 
vation. He enjoys random intellectual experiences. Or he is 
gregarious and the evening college gives him a place where 
he can go to associate with other people. 

On this basis, then, we may build this role dimension : It 
is the role of the evening college to provide a program 
which will meet the vocational, gregarious, hedonistic, social 
prestige,, and random unspecified cultural needs of the stu- 
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dent. The mere sound of such a formula, however, has a 
hollow ring. Hollow because it is so vague. 

The other branch of the dichotomy is more difficult to 
identify and less easily conceptualized; yet it may well be the 
priceless ingredient which will determine not only the per- 
sonal but the social effectiveness of evening college educa- 
tion. This has to do with the "over and above" or the "great 
deal more" factor mentioned above. Is there an overriding 
need or set of needs which the student feels vaguely or not 
at all? Is this need of paramount social and personal signifi- 
cance for him ? A consideration of those two questions may 
give clues to the really vital role of the evening college in 
our contemporary society. It is a role which must be related 
to the social changes which have followed economic changes 
in this country in the past seventy-five years. At the risk of 
oversimplification, superficiality, and saying poorly what 
others have said well, one must talk about those matters in 
trying to discover the really vital part that the university eve- 
ning college can and should play in our society. 

Perhaps the most logical and systematic approach is to 
isolate and hold up for scrutiny two basic phases of the mat- 
ter. These may be presented in the form of questions : ( 1 ) 
What is the clientele of the evening colleges? (2) What 
should the college attempt to do for this clientele so that 
useful social and personal ends may be accomplished? 

The first of these questions is not particularly difficult to 
answer. The clientele of the university evening college is, 
by and large, the segment of our urban population usually 
called "the white collar class." If one used Warner's classi- 
fication this would be the lower-upper, upper-middle, and 
lower-middle groups in our urban society, with a modicum 
of spilling over into the upper-lower area. 4 Translated into 



A Role for the Evening College 143 

less precise sociological terms, the evening college serves the 
middle class, white collar groups, has little effect on the up- 
per-upper group of Best People, and similarly has little ef- 
fect upon labor except where the laborer feels the need of 
college training to help him become a white collar man. 

The reasons for this state of affairs are at least partially 
explainable. The upper-upper man is, by and large, a college- 
trained person who finds little motivation, either economic 
or intellectual, for continuing his formal education. More- 
over, there is more than a trace of snobbishness in him. The 
evening college, he feels deep within himself, is for the 
underprivileged. He still thinks of the evening college as 
"night school" where Hyman Kaplans learn their letters. 
Organized labor, perhaps with some justification, has looked 
upon the evening college as "management-dominated/' with 
a "management" philosophy. At the same time many of its 
leaders have often insisted on a "prolabor" slant to courses 
in economics and related fields, and, not having found such, 
labor stayed away. Many evening colleges have remained 
aloof from the controversy by making no effort to recruit 
any sizable group of students from the ranks of organized 
labor. Too, one must consider the fact that American labor 
has not had the vigorous intellectual leadership which the 
Fabians gave to British trade-unionism. 

Whatever the reasons are, the fact remains that from 75 
to 85 percent of the student population of the American 
university evening college is from one segment of society. 
Since it appears quite likely that this condition will persist 
for the foreseeable future, the evening college must concen- 
trate a major portion of its thought and attention on what 
it proposes to do, other than developing skills, with these 
junior executives, technicians, salesmen, teachers, journal- 
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ists, clerks, accountants, civil servants, bank tellers, person- 
nel managers, insurance adjusters, realtors, and a vast throng 
of lesser and greater lights which move within the orbit of 
the city. To be more specific, what should the evening college 
do for Jimmy Cavendish? 

The biography of James Cavenish is like Gray's annals of 
the poor, short and simple, for he is a man to fortune and to 
fame unknown. He is an accountant in the office of a large 
corporation. Although he is taking courses in the local uni- 
versity evening college which will prepare him for the 
C.P.A. examination, he has not yet attained his goal and 
his salary is modest. He earns $4,200 per year with his firm 
and another $600 per year keeping a set of books during his 
spare time for a small grocery firm. He is a World War II 
veteran; he is married, with two young children, and is a 
member of the Young Men's Civic Association, the Ameri- 
can Legion, and the Baptist Church. 

His home life is placid to the extent of being almost bor- 
ing at times. He got a G.I. loan and bought a small house in 
a new suburban subdivision ; in thirty years he will own his 
home. His wife is thrifty and domestic, stretching the food 
dollar to the tearing point and watching the daily papers for 
bargains in clothes for her family and herself. She gives her- 
self a periodic home permanent to save the price of beauty 
parlor treatments and washes most of the children's clothes 
to save on laundry bills. Sometimes she thinks she ought to 
have an automatic washing machine, but the television set 
had to come first and it may be a year or two before they 
get the washer. By being very careful they are able to meet 
the payments on the car, the television set, and the new din- 
ing room furniture, but as soon as these are out of the way 
they can buy the washing machine. That. is, if she doesn't 
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get pregnant again or the children don't get sick or Jimmy 
doesn't have to be hospitalized again with his ulcers. 

Jimmy's routine is as regular as the tides. His breakfast is 
ready at 7 :30 promptly, and he is at his desk at a quarter of 
nine. He takes a morning and afternoon coffee break along 
with the others from his office. There is small talk, mostly 
shop, and a risque joke or two listened to eagerly by those at 
his table, including two secretaries. Otherwise, all day he 
juggles figures up and down and across on his lined yellow 
sheets and at five rushes to beat the crowd to the bus. He 
never succeeds, but he's always in there trying. At 5 :30 he 
is home again. He drinks two cans of beer, eats his dinner, 
reads the evening paper, then watches television until ten 
(even to 10:30 if it's fight night), and then goes to bed. 
The next morning at 7 :30 it all starts over again. 

There are variations now and then. Two nights a week 
he goes to the university for his course in advanced cost ac- 
counting. Occasionally, friends from up the street will drop 
in, or once in a great while they will take the children to a 
drive-in movie. Saturdays and Sundays are spent mostly 
working on the grocer's books, with possibly an occasional 
interlude of bowling with his cronies or attending a down- 
town movie with his wife. There is, of course, the lawn to 
mow and the car to wash and a little tinkering about the 
house and yard to be done. And there goes his leisure time. 
Somehow he doesn't get around to any serious reading. 
There are the morning and the afternoon newspapers and 
the American Legion magazine, and when he finishes with 
them he is ready to go back to the television set. He did get 
into Forever Amber once but never had time to finish it. 

Jimmy's thinking is uncritical. What he sometimes fancies 
as thinking is merely a review of his prejudices and the 
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cliches which form the substance of his intellectual life. But 
he is pretty well confirmed in these, and is likely to conclude a 
discourse with the cliche that in America every man is en- 
titled to his own opinion. But he is careful where and under 
what conditions he gives expression to his opinions. At the 
office he has seen several men ruin themselves by spouting 
opinions that were "radical" and out of keeping with the 
"policies" of the company. He will never forget the fate of 
one intelligent young man right in his own office who was 
quietly dropped by the company because he was constantly 
arguing that white collar workers ought to organize like 
labor. No, Jimmy has found that those who get ahead in 
his organization are those who are "safe" and "dependable," 
who keep their mouths shut and tend to their knitting. After 
all, the company makes a policy of promoting the proper 
sort of young men, to whom will be entrusted not only the 
company's future but that of the country as well. And Jim- 
my wants to be promoted. He wants a big desk in a carpeted 
private office. 

Away from the office he is hardly less orthodox. He free- 
ly expresses his patriotic sentiments and feels strongly that 
those people who criticize "the American way of life" ought 
to be sent back where they came from his views that every 
man is entitled to his own opinion notwithstanding. As a 
matter of fact his uncritical acceptance of cliches and homi- 
lies often leads him into the most glaring contradictions. He 
is alarmed over "socialism," but he feels very strongly that 
"the government" ought to do a great deal more in caring 
for veterans and old people. In England during the war he 
acquired a deep distaste for the English caste system and 
thanked God almost every day that America was a country 
where every man was equal to every other man. He, how- 
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ever, sees no relationship between this sentiment and the 
fact that, although he is not a Southerner, he believes in 
segregated schools. He is alarmed over growing trends to- 
ward more and more government interference in business, 
but he feels equally strongly that if another depression 
threatens, "the government" ought to step in and "straighten 
things out." This in spite of the fact that he has little con- 
fidence in the politicians who run the government. Educa- 
tion, he believes, is a fine thing, but it is the practical man 
who gets things done. Practicing hard work and thrift is the 
way to get ahead, but you have to know the right people. He 
believes in progress and new things but, at the same time, 
thinks that old and tried fundamentals are best and that it is 
a mistake to let radicals upset fundamentals. Honesty, he 
feels, is the best policy ; but business is business, and one has 
to be sharp and cut corners. 

But make no mistake in judging this man, for he is not 
without his virtues. He is a patient, hard-working, ambi- 
tious, and fundamentally intelligent young man who wants 
to improve his position in life. He wants more money, a 
better home, more conveniences in the home, a position of 
power and respect in the community. He wants to belong to 
the country club and to have a nice car for his wife, as well 
as one for his own use. He wants to be looked upon as a suc- 
cessful man who can dress well and send his children to 
good schools. His only trouble is that he has not realized the 
necessity for broadening his education if he is to have a 
chance to achieve those things. He thinks that merely being 
a good accountant is enough. He has never seriously taken 
into account the fact that he must in his thinking escape the 
narrow confines of his milieu if he himself is not forever to 
conform to its narrow proportions. 
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His little world is a microcosm, an epitome of a larger 
world composed of some 20 million other white collar work- 
ers like him a world of people whose education can be ig- 
nored only at the peril of our existence as a free society. In 
a very real sense, these people set the tone of our urban cul- 
ture. They are active citizens. They vote, serve on juries, 
are often elected to public office, make up the membership 
of PTA's and civic bodies. They virtually dominate the 
fraternal orders and, almost to as great an extent, church 
memberships. They are the people who do the leg work in 
Community Chest drives and other charitable endeavors. 
They are an enormous asset or an equally great liability, de- 
pending on what they think and believe. They may be a 
strong force for stability and reason, or they may join hate 
groups and help conduct witch hunts. 

It was the accountant himself who led the way for this 
new class of citizens. 5 Around the turn of the century his 
scientific analysis began to be recognized as an indispensable 
tool for business planning. Around the accountant grew up 
a vast army of business technicians, economists, planners, 
efficiency experts, and personnel managers all to a marked 
extent being influenced by the efficiency ideas of Frederick 
W. Taylor. As the tempo of production and distribution was 
stepped up, advertising expanded to include a national mar- 
ket for almost everything under the sun. Marketing as a 
specialty developed from its embryonic stage. The public re- 
lations counsel came into industry as the businessman be- 
came increasingly aware of public opinion in his business. 
Commercial banking grew by leaps and bounds, counting the 
money and creating the credit demanded by this new phase 
of our economy. Enormous new sales forces were created to 
dispose of the goods and a vast scheme of consumer credit 
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was developed to make them go down easier. Out of this 
complex of modern business came the new white collar 
group, or if not "new" then by sheer size as formidable as if 
society had been confronted by an entirely new force. 

The appearance of this "new" force marks the transition 
from an independent, deeply rooted, self -balancing society 
of merchants, small industrialists, tradesmen, skilled crafts- 
men, and other entrepreneurs, who with the independent 
farmers made up the hard core of our national life, to a 
society composed to a large extent of dependent, relatively 
propertyless men deprived largely of the capacity for inde- 
pendent thought and action. Moreover, they create nothing, 
produce nothing. They are a vast service group. Mills has 
characterized them rather mercilessly. "Whatever history 
they have had," he writes, "is a history without events; 
whatever future they will have will not be of their own mak- 
ing. If they aspire at all it is to a middle course, at a time 
when no middle course is available, and hence to an illusory 
course in an imaginary society. Internally they are split, 
fragmented ; externally they are dependent on larger forces. 
... As a group they do not practice an independent way of 
life. . . . Yet, it is to this white collar world that one must 
look for much that is characteristic of twentieth-century ex- 
istence. By their rise to commercial importance the white 
collar people have upset the nineteenth-century expectation 
that society would be divided between entrepreneurs and 
wage earners. By their mass way of life they have trans- 
formed the tang and feel of the American experience. . . . 
Far above all else they are a new cast of actors performing 
the major routines of twentieth-century society. 6 

In its incipient stages this new class had three choices as 
to the course it would follow : ( 1 ) it could join forces with 
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organized labor, (2) it could pursue a middle course where- 
in it would preserve its own identity, or (3) it could merge 
its thinking with that of the business interests it served. 

The choice was obvious as early as the Populist crusade 
of the late nineties when the urban middle classes lined up 
almost solidly with the business interests which were being 
lambasted by the Populists. 7 From this point on they identi- 
fied themselves more and more with the philosophy of the 
group at the top of the power structure and in the process 
often became more Roman than the Romans. As a group it 
thought not in terms of what might be best for it, but in 
terms of what sort of thinking it felt would meet with ap- 
proval from above. It challenged nothing. As a group it be- 
came the repository for illiberal thinking which even devout 
reactionaries had abandoned. Many antiquated social and 
economic cliches became theirs. Without question they ap- 
peared often to accept as right and proper the existing value 
scales and they defended ardently every phase of the status 
quo. Moreover, their experiences, as time went on, became 
such that little chance of escape was offered. Daily they were 
pounded by the same mass media of communication the 
radio, television, and the newspaper with the best sports and 
comic sections. In none of these was there a chance to talk 
back, and none of them revealed to him the "sources of his 
tension and anxiety, his inarticulate resentment and half- 
formed hopes/' 8 

Contemporaneous with this rise of the white collar man 
during the last quarter of the nineteenth century and the 
first half of the twentieth was the virtual disappearance of 
nineteenth-century individualism and in its place the growth 
of a mode of life which was urban and tended toward stand- 
ardization. 
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Nineteenth-century life in America revolved around the 
farm and the village, and it was in such an environment 
that the pattern of individualism took form. Life for the 
nineteenth-century individualist was "a compound of strug- 
gle against nature and personal relationship with his family 
and neighbors. He met and gossiped with the latter in one 
of his three clubs, the church, the saloon, or the circle about 
the stove in the general store. Inevitably he was an individ- 
ualist. His thinking was cast in the mold of the problems and 
relations of individuals. His social view was atomistic." 9 

A few hundred, or maybe it was only a hundred, miles 
away an industrial city was taking form. Into it poured im- 
migrants from all parts of the world. Strange tongues were 
heard, and people huddled together seeking shelter in com- 
pany houses built row upon row, all alike and in close prox- 
imity to one another. The factory chimneys belched their 
smoke, and little people groped through the dawn in response 
to the summoning whistle. On blessed Saturday nights there 
might be enough left of a man's wages to buy a few beers, 
but on Monday morning it all began again. More smoke- 
stacks popped up like mushrooms, and more whistles called 
more people to their jobs. Young men and women from the 
villages and farms flocked to these industrial cities to lose 
their identities in a vast impersonal system. Bigness bred 
more bigness. The individual enterprise became a corpora- 
tion merged into a holding company. Mass production be- 
came the shibboleth and impersonality the mode. It was a 
transition "from an old America which assumed that social 
welfare was linked with small individual business and the 
wide diffusion of wealth to a new America that would ac- 
cept great corporate business organization and large 
agglomerations of capital." 10 Under such an impact, nine- 
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teenth-century individualism yielded up the ghost, leaving 
behind only such part of its way of thinking as the business 
culture might see fit to use. To say that the changes were 
good or bad implies the existence of a moral standard where 
none exists. All that can be said with complete assurance is 
that there were significant departures from the nineteenth- 
century mode of American life, and that the urban man of 
today, by all the measures we have, has not come to terms 
with the city as his forebears had with the land. American 
civilization has become urban, but it is highly questionable 
whether it is urbane or not. 

The new business civilization not only mass-produced 
goods, but there developed around it a widely accepted, al- 
most mass-produced set of values and patterns of thinking. 
In its essence this value judgment system was a fortuitous 
mixture of social Darwinism, materialism, chauvinism, lais- 
sez-faire, vestigial segments of frontier thinking, and prag- 
matism. As Beard has phrased it, "its special interests were 
comfort, convenience, pecuniary advancement, emulatory 
display, salesmanship, unbroken progress in the straight 
utilitarian direction, and efficiency, with education as a prep- 
aration for the realization and enjoyment of such interest. 
Its philosophy was on the whole matter o fact and prag- 
matic/' 11 Another historian has added that it gave a "quan- 
titative cast" to our thinking and conditioned all America 
through its proliferation to "place a 'quantitative evaluation 
upon almost everything.' " 12 When asked what a man was 
worth the American all too often meant material worth, 
dollars. Anything other than the quantitative disturbed him, 
hence a distrust of theories and abstractions. He was suspi- 
cious of "culture," and, although he liked to boast of the big- 
gest schools with the highest enrollments in the world, he 
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often did not trust the scholar in business and politics. He 
was proud of his production records, his skyscrapers, his 
bathtubs, his telephones, his automobiles, and even his big 
libraries, art galleries, and symphonies. He was profoundly 
nationalistic, with strong moral overtones. 13 America was 
superior in everything, and other nations which did not wish 
to imitate our way of life were looked upon as being back- 
ward. America was the land of opportunity, and everyone 
willing to work had a chance not only to survive but to 
reach the top. It was in a very real sense a smug and self- 
righteous philosophy which encouraged conformity and was, 
as far as it dared go, antagonistic toward the individual or 
the group which challenged it. 

A representative of this brand of thinking was likely to 
believe that the government was incapable of efficiency such 
as he believed existed in the business world. As a matter of 
fact, he felt that many of the evils of government could be 
cured by having practical businessmen in high political posi- 
tions. He often accepted demagoguery with the expression, 
"Well, that's politics." He was quick to condemn a public 
servant for accepting a bribe but often was less anxious to 
censure the man who gave it. Labels and cliches loomed large 
in his thinking. He believed profoundly in "the American 
way of life" although he was hard put to define it. He re- 
sented government interference in business as a matter of 
principle. In practice, however, he welcomed intervention if 
it seemed to benefit him. Thus, the big industrialist clamored 
for the subsidies hidden in the protective tariff, and the small 
businessman welcomed price legislation in the fair trade 
laws. Similarly, a typical American talked of free enterprise 
and competition but worked diligently to assemble accumula- 
tions of productive facilities which would eliminate compe- 
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tition and render the position of the small businessman 
extremely precarious. He talked much about the virtue of 
savings and thrift and then encouraged almost reckless buy- 
ing through advertising campaigns and easy credit plans. 

He was likely to condemn labor for "getting into politics" 
and using the pressure of the lobby to further its ends, but 
somehow he failed to note that business organizations such 
as the National Association of Manufacturers or the United 
States Chamber of Commerce had long used the same meth- 
ods to secure their ends. As a matter of fact, deep within 
himself he had not made his peace or become reconciled to 
organized labor. 

In international affairs he was schizophrenic. He felt he 
ought to go along with the ideas of international good will 
and co-operation with other nations, but in his heart he 
would have preferred to pursue a policy of letting alone and 
being let alone. He was more than slightly impatient with 
countries which resisted American ideas of efficiency and 
was inclined to look upon them as being somewhat back- 
ward. Certainly he tended to measure their culture by their 
stock of gadgets or lack of them. It was difficult for him to 
understand how a person in Europe could be happy with 
only a bicycle. He evidently feels today that we ought to 
have received from Western Europe more gratitude than 
was apparent because of our loans and gifts, and is pained 
as well as surprised that many groups in Europe don't like 
America and her culture. 

He was inclined to value highly the man who "goes out 
and wears out shoe leather" amassing enormous sales, but 
placed a much lower evaluation upon the creative efforts of 
the artist, the musician, and the writer, unless, of course, the 
book became a best seller, the picture brought a fabulous 
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price, or the song was sold to Hollywood. He admired enor- 
mously everyone who succeeded whether the field was art, 
sports, politics, business, or even religion. When a man had 
made a huge fortune, he was likely to fancy himself an ex- 
pert in the solution of national, social, economic, or political 
problems ; as such an expert, he was apt to attract a sizable 
following. 

However, he was profoundly disturbed by ideas which 
seemed to run counter to the pattern of thinking he endorsed 
or which he did not understand. So unfamiliar was he with 
abstract ideas that he thought ideas could be eradicated by 
the force of law, censorship, or physical suppression. The 
employer was happiest when all his employees thought as he 
did. He had rather be known as a conformist than a dissent- 
er. He enjoyed reading brief articles or listening to speeches 
which coincided with his own ideas. If they were out of line 
with his ideas, he was likely to classify them as "lousy" or 
"radical." He was extremely sales conscious and liked to 
describe his method of convincing someone as "selling him 
on an idea." 

Progress was likely to be measured in a purely physical 
sense. If a city had doubled its population and payrolls over 
a period of a few years, it likely would be classified as a 
progressive city. Similarly, a man was likely to measure the 
value of a university in terms of student enrollment or size 
of buildings or, above all, by the success of its football 
teams. 

Even the symbolism changed. No longer was there much 
said about Jefferson and the natural rights of man or the 
Revolutionary War patriots who overthrew their govern- 
ment by force and set up a new one more to their liking and 
needs. Several newspapers found this out recently when they 
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sent reporters into the streets with a document compounded 
of parts of the Declaration of Independence and the Bill of 
Rights. The great majority were unwilling to sign a state- 
ment that they believed the things on the paper tendered 
them, because somehow they sounded subversive. The new 
symbolism has become the deification of Lincoln as the sym- 
bol of triumphant nationalism and of the Supreme Court 
as the embodiment of conservative security, to say nothing 
of the white-coated scientist peering at his test tubes, out of 
which will come the more abundant life. 14 

It is obvious, of course, that this is not today a complete 
and well-rounded description of the soul of our contem- 
porary civilization, but rather is indicative of its pathology. 
It is equally obvious that not all Americans subscribed to all 
of this and many to virtually none of it. It seems pretty clear, 
also, that at mid-century many leaders have modified prev- 
iously held views. 15 And yet the description given above is 
not merely a stereotype, as anyone who belongs to a civic 
luncheon club can testify, for as G. K. Chesterton has re- 
marked, "A national soul is as indefinable as a smell and as 
unmistakable." The seriousness of this pathology is empha- 
sized by more than one competent critic. Their comments, on 
the whole, follow pretty closely the opinion expressed by 
Louis Booker Wright, Director of the Folger Shakespeare 
Library, to the effect that "although our ingenuity and our 
resources have given us the highest standard of living and 
the greatest array of physical comforts on earth, there is 
little evidence that these things are sufficient to preserve 
American society from decay. Indeed they may prove cor- 
rosive. Increasing wealth in our country has produced a sense 
of complacency and self sufficiency that may be disastrous to 
our characters and to our influence in the world/' 16 
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Perhaps the author may now return to the question asked 
pages ago. What should the evening college try to do for 
James Cavendish, a white collar worker with all his cliches, 
living in an urban community, upon whom beats steadily 
the fallout from his mass-produced environment? What 
should be the role of the evening college in his life and thus 
in the lives of all his kind? It is obvious that the limitations 
of this book will not permit a detailed answer to those ques- 
tions even if the author knew all the answers. Perhaps it is 
possible, however, to set in the earth some signposts on the 
road between Parnassas and the market place. 

The first of these would be one of general direction. If 
what has been said in this chapter has validity, then the eve- 
ning colleges must re-examine their general directions and 
be sure their programs are such as to influence man's think- 
ing. If what and how a man thinks is not important to him 
and to the society in which he lives, then our universities and 
colleges are perpetuating themselves through fraud, and so 
are our churches. Is it of profound importance that these 
young adults be exposed to intellectual experiences which in 
the long run will determine their own salvation and the na- 
ture of our urban culture? If the answer to this is in the 
affirmative, then the first signboard must bear the inscrip- 
tion: INTELLECTUAL EXPERIENCES. If an evening college 
does not accept the fundamental truth of this, then it makes 
little difference in what direction it goes. 

But there are some specific items which the evening col- 
lege in its role of purveyor of intellectual experiences might 
well consider as examples of what it ought to do. Let this 
be in the form of a categorical statement : The evening col- 
lege should afford the individual access to and experience in 
those intellectual activities which will ( 1 ) give him a basis 
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for value judgments based on qualitative thinking, (2) af- 
ford a broader base for social thinking, and (3) enable him 
to acquire a fund of experiences, images, ideas, and behavior 
patterns which in their totality help to make up the cultured 
individual. 

Value judgments are the avant-coureurs of choice, and 
choice reveals the man. Walk into any drugstore. There near 
the door are revolving racks of paper-bound books. A man 
may choose a comic book, a detective mystery, a sexy novel, 
a treatise on psychoanalysis, or Plato's Republic. One man 
chooses a comic book and another Plato. At home one man 
reads the comics and sports sections of the newspaper and 
ignores most of the front page which is pregnant with vital 
news of national and international events. One man in a 
group situation applauds a demagogue who stultifies the 
American tradition of freedom. Another man considers him 
anathema and a threat to a free society. One man elects to 
support the program of UNESCO as a step in the direction 
of more peaceful world relations. Another denounces it as 
a tool of Communism. One man believes the Negro should 
be free to find his own place in society. Another holds that 
he should be segregated and confined to a secondary position. 
One group would see us huddled together, herdlike, in tastes 
and experiences that represent only the common denomina- 
tor of popular acceptance. Another welcomes the tremendous 
flights of creative imagination of which the individual mind 
has shown itself capable. One man condemns all social legis- 
lation as "socialistic." Another is willing to judge the legis- 
lation on its merits and on the basis of human needs. One 
man holds that anyone who does not rise up and actively 
join the hysterical crusade against Communism is himself 
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a suspect. Another man recognizes this as unmitigated arro- 
gance. 

And so it goes. From the selection of a book or a maga- 
zine to forming opinions on the most profound domestic 
and foreign policies, the individual is making value judg- 
ments on some basis or another. But on what bases are these 
choices made? Does education have anything to do with 
value judgments which lead to choices? 

The latter question, is, of course, rhetorical. Certainly, ed- 
ucation should have a most profound influence on value 
judgments and choices. We shall return to the matter later, 
but it should be said here that opinions and choices do not 
issue from a vacuum but from cerebration of one sort or an- 
other. A man does not arrive at an opinion without some 
sort of cogitation. Whether the choice he makes is wise or 
unwise depends upon the nature of the mental content. By 
such reasoning one may reach the not very startling con- 
clusion that what goes into the mind of the evening college 
student is important. As a matter of fact that something 
important does go into the mind is the institution's basic 
raison d'etre. 

The words "intellectual" and "thinking" may be consid- 
ered together, for they are, as far as this chapter goes, syn- 
onymous. They indicate the nature of the major field in 
which higher education must operate. We may again repeat 
a well-worn statement that the function of a college or uni- 
versity is to train men's minds. That it should be considered 
necessary to repeat this old thought is indicative of a situa- 
tion in some evening colleges where this seems not to be 
understood. Some of them are trying to be all things to all 
men and as a result they wind up being only educational 
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hucksters, crying their wares to all and sundry who will buy 
them, whether or not they have educational value that is, 
whether or not they have such intellectual content as to in- 
fluence a man's thinking. 17 In short, some evening colleges 
are teaching adults things that aren't worth learning, which 
include zither playing, baton twirling, and fly casting, and 
giving college credit for them. 

In justice to many of these deans and directors, it must 
be said that such courses have been unwittingly thrust upon 
them by university presidents who have made it quite clear 
that the first responsibility of the evening college is to make 
money. The harassed dean or director, often in sorrow and 
against his better judgment, has responded by lining up a 
battery of nonintellectual course offerings which will bring 
revenue, but which in the long run cheapen the name not 
only of his evening college but of the entire university. In 
some cases, however, the dean or director does this huckster- 
ing on his own initiative, either because he has no educa- 
tional objectives or because he doesn't believe in the 
intellectual content theory. In any case the shortsighted pres- 
ident and the nonintellectual dean are performing a great 
disservice to true education. 

Perhaps the position of the university in modern life may 
not be entirely dissimilar to the position of the monastery in 
medieval life. The monks performed many very practical 
services. They trained farmers in better agricultural meth- 
ods, improved brewing and baking, advanced the art of metal 
working, and performed a hundred other practical functions. 
But they never forgot that their first great mission was the 
accumulation, preservation, and transmittal of enlightenment 
and Christian thought. 

When we speak of providing the evening college student 
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with a broader basis for his social thinking, we are suggest- 
ing that our times make it mandatory for the intelligent man 
to understand a great deal about his social milieux and not 
only know about them but be able to transcend them in his 
thinking, particularly in any action-oriented thinking. The 
urban white collar mass man is often so overwhelmed by 
stereotyped experiences that he can neither observe objec- 
tively nor evaluate clearly much of the social pathology 
which so vitally concerns him. He is inclined to bear his bur- 
dens patiently and to make the best of things as they are 
socially. He may even rationalize his situation until he 
accepts or even defends his world as the best possible world, 
and in his smugness may challenge as subversive anything 
which contradicts his stereotypes. On social problems he is 
likely to think in terms of the status quo and ordinarily is 
unable or unwilling to view objectively the root of the social 
evil and to apply to it any really rational thinking. In short, 
he is singularly at the mercy of his almost impervious preju- 
dices. 

The evening college must devise ways and means of pry- 
ing open the minds of all its students if that is possible 
but without fail, the mind of the superior student who dis- 
plays qualities of leadership. Neither indoctrination nor 
propagandizing in or about social issues is tolerable. The 
open and learning mind brought into contact with basic fun- 
damental truths is all that is necessary. In view of that, one 
of the most sobering thoughts for the evening college dean 
and faculty is this : If the adult student doesn't get his mind 
pried open in the evening college, it probably will remain 
tragically closed for the rest of his life. 

Mills has pointed out almost dramatically this task of 
prying open the adult student's mind: "Knowledge and in- 
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teilectual practices/' he writes, "must be made directly rele- 
vant to the human need of the troubled person of the 20th 
century, and to the social practices of the citizen. For he 
must see the roots of his own biases and frustrations if he 
is to think clearly about anything else. And he must see the 
frustration of ideas, of intellect, by the present organiza- 
tion of society if he is to meet the tasks now confronting 
the intelligent citizen. . . . What the adult college ought to 
do for the individual is to turn personal troubles and con- 
concerns into social issues and rationally open problems" 1 * 

When one comes to the matter of the individual's personal 
culture traits it is perfectly obvious that this, too, is closely 
tied in with value judgments and choices ; that what an indi- 
vidual chooses will result in enlightenment and refinement 
of taste, or the reverse. Culture, of course, is made up of 
many separate elements. Malinowski has defined group cul- 
ture as "the cumulative creation of man," a definition which 
might be adapted to the culture of the individual. 19 Culture 
in a man is totality, the sum of all his intellectual, aesthetic, 
and moral attributes. Its ultimate end is behavior patterns, 
for it is largely through a man's overt behavior patterns that 
he may be classified as cultured or uncultured. 

It is absurd, of course, to think that the evening college 
can take a thirty-year-old man out of his habitual environ- 
ment and in two or three sessions a week confer culture upon 
him as one would gild a statue. For thirty years he has been 
acquiring personal culture traits through absorption from his 
social milieu. These traits are powerful determinants diffi- 
cult to overcome, if change is indicated. It is equally absurd, 
however, for the evening college to assume it can do nothing 
to guide the adult in his efforts to achieve a larger measure 
of cultural self -development. If an evening college dean and 
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faculty should decide they wish to make a conscious effort 
in the direction of helping the student in this area of his 
life, it seems the effort might well begin with an inventory 
of the curricula all of them liberal arts, commerce, and 
all the rest. The purpose of such an inventory would be to 
isolate those segments which clearly have, or which may be 
developed to have, personal or individual cultural values, 
and to see to it that they receive emphasis. It is ardently 
hoped, however, that no institution will organize a course 
in how to acquire culture, for culture is not something the 
student puts on as a cloak. 

It may be repeated that this is the most difficult area of 
human development which any college, day or night, faces, 
for the very simple reason that it has control but briefly of 
a limited phase of the student's life. Perhaps the problem is 
not wholly unrelated to that of curing mental disorders. Psy- 
chiatrists say the problem is complicated by the fact that, 
although a patient may appear to be cured as long as he is 
in the institution, he is quite likely to suffer a relapse when 
he returns to the environmental conditions which helped 
produce the malady in the first place. However, this does not 
relieve the psychiatrist of his responsibility to continue ther- 
apy any more than cultural relapses offer an excuse for the 
evening college to avoid its task. 

However, individuals, important as they are, do not live 
isolated lives but rather as members of a group of one sort 
or another. These groups taken collectively make up a com- 
munity. The problems of group life, or community life, 
therefore, must become a second major role of the evening 
college in our society. 

There are at least four somewhat indefinitely defined 
points of view among adult educators on this matter of the 
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individual and the community. One holds that it is the de- 
velopment of the individual as an individual which is the 
important mission of education. It is, this group feels, the 
need of the individual to know what Sir Richard Living- 
stone has called "the first-rate," which is really significant 
and from which knowledge alone will flow desirable achieve- 
ments. A second group would go along with this view, but 
would add the factor of man as a social creature. It would 
place the individual and his development first but would add 
that the community ought to be enriched by the knowledge 
and skills he has acquired. The third group would somewhat 
reverse this order. Emphasis is upon group problems, but the 
worth of the individual would not be lost sight of. He would 
develop as an individual in a group situation. The fourth 
group holds that "the need for group understanding of cer- 
tain basic social problems dwarfs into insignificance the 
need for improving an individual's cultural development or 
his mechanical aptitude." 20 This is the view denounced by 
Paul McGhee as "the cult of the Group." 

Upon close examination, however, there is revealed a good- 
ly amount of doctrinaire preachment among adherents of 
each of these groups and very few actual conflicts which are 
profoundly significant. There is no need for the evening 
college dean to be doctrinaire, for his institution must per- 
form both group and individual functions and they need 
not be mutually exclusive. However, many evening colleges 
are more troubled about the extent to which they should en- 
gage in community programs, particularly social action pro- 
grams. The university, they say, should not be placed in the 
position of an agitator for or against any particular com- 
munity movement. Social action, therefore, is out as far as 
they are concerned. 
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There is much to be said for this position. There do come 
times, however, when a university must take a stand on 
community problems, when to do otherwise would consti- 
tute a surrender to forces whose ideals are destructive of 
civilized principles. Such social action would place the uni- 
versity right in the middle of controversy and that is where 
it should be; but the manner and extent of participation of 
each institution must be guided by its own ideals and poli- 
cies. There is much which may be done indirectly or which 
is not highly controversial but which many communities des- 
perately need. There are the undramatic but persistent prob- 
lems of the urban community which one does not solve by 
a coup or by resolving violent controversy through interven- 
tion. The nature and extent of this type of community 
service may be indicated by a few brief statements (which 
because of their brevity should not be considered unim- 
portant) : 

1. In many communities adult education is pointless and 
ineffectual because of indirection, overlapping of functions, 
and a general lack of purpose on the part of well-intentioned 
groups. Vast areas of community life receive little or no 
attention while others of less importance receive undue 
treatment. If the evening college dean knows the community 
as he should, he ought to be able tactfully to help co-ordinate 
these efforts and to give guidance and direction to group 
movements. 

2. In these same communities or others, group leaders may 
be earnest but ineffectual because they lack a knowledge of 
group leadership techniques, community resources, and other 
requisites for effective group action. Some division of the 
urban university should provide this training, and this divi- 
sion inevitably is the evening college. 
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3. Community programs of social significance and social 
intelligence on the part of the people participating are inex- 
tricably bound up together. The evening college, therefore, 
must give all the courses it can for adults in the social studies 
and the humanities. Liberal education is no less a communi- 
ty need than an individual need. Many really worth-while 
group programs fail simply because the people involved have 
little or no background in behavioral studies and thus could 
never have a full grasp of what they really wanted to do. 

4. The urban university is in a singularly strategic posi- 
tion to diagnose community ills and to help marshal the 
forces which may correct them. It is absurd to suppose that 
any given community can diagnose all its diseases. But the 
university is capable of such diagnosis, or it ought to be. 
One of the finest services an urban university can render is 
to point out salient weaknesses in community life and then 
to assist a group or groups on or off campus to initiate and 
maintain remedial programs. 

5. The university can render another very distinct service 
in providing a "home" for community groups. At least one 
university has done this by providing a "community room" 
as a meeting place for all sorts of groups. There is a small 
auditorium with audio-visual equipment and comfortable fur- 
nishings. Adjoining are smaller rooms for conferences. The 
university has said to the community: "This is your home 
for your conferences and meetings. Use our facilities for 
your purposes." Needless to say, this has had a tremendous 
effect on university-community relations. 

All these problems are not only important but urgent in 
time, for it is quite possible that we as a people are entering 
a sort of final period in our cultural development, a period 
which may come to be characterized by either maturity or 
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crystallization. If it is a maturing culture, it will be charac- 
terized by growth toward completeness, by ripening, by per- 
fection. If it merely crystallizes into something like its 
present form, none of the undesirable features will be elim- 
inated. They will be frozen along with the desirable. 

As we look back at our cultural history we become aware 
of at least two important population movements of great 
significance. One of these was immigration and the other 
was the movement to occupy our great expanses of land. 
One might almost think of them as a continuum : the immi- 
grant from without who moved inward, and the native 
American who moved from within outward to the land. With 
the disappearance of the frontier and the rise of industrial- 
ism this flow was checked and turned back into a stream 
which flowed from the land to the city. At the same time 
industrialism encouraged immigration. Thus, so far as the 
city was concerned, both streams merged into one from 
without inward from our land and foreign lands to the ur- 
ban centers. 

Now that immigration has virtually been shut off we have 
only the cityward flow of our "natives" to concern us. It is 
interesting to note, however, that in the city the white collar 
son of a farmer and the white collar son of an immigrant 
Italian barber think very much alike, dress alike, and act 
alike. We face these people in our evening college classes. 
The names differ Cernak, Obrinsky, Maselli, O' Bryan, 
Jones, Cohen, Fujihara, Morphopolous, Wong but the be- 
havior patterns and thinking of these do not. They have 
conformed to the urban pattern. It brings a sobering thought 
to mind. From now on American culture will feed more and 
more on itself and tend more and more to inbreed. The im- 
plications for the evening college are enormous. 
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"N REREADING the preceding chapter 
the author fears it smacks more than slightly of pontification. 
Such a tone, however, was not intentional. No effort was 
made to chart for the evening college world the specifics 
of how to do its job, but merely to suggest a frame of refer- 
ence within which worth-while goals and roles might be 
developed. At any rate, since the preceding chapter has sug- 
gested what the nature of the evening college role might well 
be, it seems logical to go one step further and suggest how 
such may possibly be realized. 

It is perfectly obvious that if the roles suggested are 
legitimate and are to be realized, the road to accomplishment 
is a liberal education, for it alone is concerned wholly with 
the mind and spirit of man. But having said this, it seems 
desirable to turn the statement on a spit and examine in 
detail some of its facets. 

The author is willing to accept the phrase that seems to be 
in everyone's mouth that liberal education means liberating 
education; that the function of the liberal arts is to set man 
free. He is also willing to accept the thesis that "liberal edu- 
cation as specifically applied to the adult involves liberating 
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him from the deadening routine of the job, from the pro- 
vincialism of a locality, from the constructions of the view- 
point of narrow nationalism, from the habitual role of one 
phase of life to the appropriate roles of the latter, from a 
restricted philosophy based upon tradition to rational and 
appropriate adjustment within a changing world, and re- 
orientating him to a continuing education." 1 Nor could one 
quarrel seriously with the view that the liberated man in 
modern society is one "capable of making adjustments to 
the changes characterizing our contemporary life" ; that he 
is "aware of the changes taking place and understands their 
significance for himself and society. He is sensitive to them 
and has achieved an ability to analyze, synthetize, and apply 
them constructively in the areas of personal, social, voca- 
tional, cultural, and spiritual complements. " 2 And to this 
may be added the even stronger statement that liberal educa- 
tion is the priceless ingredient in the prescription for the ills 
of our society. It almost staggers the imagination to con- 
ceptualize what we might be if there were added to our 
enormous raw manpower, our productive and distributive 
facilities, our physical resources, and our native intelligence, 
a liberally educated people. 

But to be realistic one must face the fact that today the 
state of liberal education in the United States is not salu- 
brious, a fact that should call forth louder lamentations than 
ever issued from the breast of Jeremiah. On every hand the 
chief purveyors of the liberal arts, deans and faculties of the 
day colleges, are commenting on the low estate to which 
liberal education has fallen even to the point of admitting 
that day college students, by and large, can't write clearly 
nor read intelligently. President A. Whitney Griswold of 
Yale comments on "the widespread illiteracy among college 
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graduates" and on their "want of competence effectively to 
read, write and spell the English language and even more 
to read, spell or write any foreign language. . . . According- 
ly ... want of capacity to acquire and apply intelligence." 
Moreover, President Griswold states, that this is only a part 
of the sad picture. "I could multiply it many times," he 
states. As a matter of fact he feels, apparently strongly, that 
if the trends toward illiteracy in the day colleges are allowed 
to continue they might easily produce an educational collapse 
and cultural setback from which no university could escape. 3 

Professor John W. Dodds of Stanford is equally em- 
phatic in his views on the state of liberal education, especially 
in the humanities. "Too often," he writes, "the universities 
have become a repository for the humanities rather than 
their interpreter in the broad stream of American culture. . . . 
Too frequently they [the professors] fail to make viable for 
their students the great cultural heritage of which they are 
the custodians. . . . Too many professors are content merely 
to botanize upon the grave of the humanities. Without deci- 
sion themselves, they reflect endlessly, but never get beyond 
the stage of intellectual shadow boxing. To deal with life 
and yet to render it sterile is the unforgivable academic 
crime. Somehow the great ideas must be made to come alive 
for the student in his contemporary context. To that ex- 
tent ... the humanistic studies have declined and have 
failed to affect the stream of modern life." A recurrent night- 
mare for any professor, he feels, "is one in which he finds 
himself asking a former student what he has read since 
graduation." 4 

From another part of the country Professor Read Bain 
of Miami University (Florida) contributes the most scald- 
ing comments of all. Most of the people who are in it, he 
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states, "are reluctant to admit that the Liberal Arts college 
liberates little, providing neither heat nor light nor vision; 
that it bores teachers and students, burdens taxpayers and 
parents, and gives administrators stomach ulcers." Moreover, 
its chief achievement in liberation is to "free most of its 
students during most of the four best years of their lives 
from working, thinking, and acting like adults." The result 
is that many graduates become "pseudo-intellectuals, cherish- 
ing the lifelong delusion that they are educated. . . . They 
leave college," he alleges, "with reinforced prejudices, smug 
satisfaction with the status quo and almost nothing of what 
can be called trained critical intelligence." Liberal education 
thus becomes "a showy failure, a promoter of snobbery, un- 
democracy, and social unintelligence. It is a double mis- 
nomer, being neither liberal (liberating) nor education. The 
illiberal Liberal Arts is a poor little lamb that has gone 
astray and most of its message is blah, blah, blah." 5 

"Our modern liberal education," the Reverend Theodore 
M. Hesburgh, President of the University of Notre 
Dame, has stated, "is a melange of disaggregate parts, con- 
cocted by piling course on diverse course, without internal 
unity of the subject-matter itself, and with even less external 
integration contributed by the various teachers who are pre- 
pared by highly specialized graduate schools and presently 
compartmentalized into the equally specialized structure of 
isolated academic departments. The result is comparable to a 
tossed salad except to fill out the analogy we would have to 
admit that the component parts are seasoned with Russian, 
Rocquefort, French, and Thousand Island dressing all at 
once. Clientele changed, new elements added, the substance 
disintegrated, teaching fragmented these are a few of the 
important changes included in a realistic appraisal of this 
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proud old badge of liberal education. ... It would seem to 
follow from these facts/' he continued, "that we should be- 
gin spending less time assuming and asserting the superior- 
ity of liberal education, and apply ourselves to the very 
difficult task of making our liberal programs in fact superior 
and more effective as education." 6 

Testimony such as this might be multiplied almost endless- 
ly, not from written sources only but also from casual con- 
versations with liberal arts faculty members. In most 
instances they reflect this pessimism, so much so that the 
evening college dean might be tempted to invite the Olympian 
day college critic who insists that the evening college is low- 
ering standards to corne down off his snobby horse and have 
a look at reality. "Standards" is a very convenient word, but 
when analyzed critically it often turns out to be something 
of a shibboleth. This ought not to be true, but unfortunately 
it is. Someday perhaps the day and evening people interested 
in making the liberal arts really meaningful will get together 
and co-operatively develop some real standards. As it is, 
there is too much pointing of accusing fingers by both 
groups. Actually, it begins to look as though it is no longer 
a question of which is doing the best job but which is doing 
the poorest. 

There appear to be certain good reasons for the low estate 
of the liberal arts in the day college and these ought to be 
examined, for they have great relevance for the evening col- 
lege liberal education program. Among these are the follow- 
ing, arranged in no order of importance : 

1. Many students come to college woefully unprepared in 
such basic subjects as reading, writing, and mathematics, 
and also come indoctrinated with the belief that a practical 
education is the desideratum. These are, of course, a result 
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of poor training in high schools and the prevalent view of so 
many fathers that an education ought to be exclusively 
practical. 

2. Many, if not most, of the university's best, wisest, and 
most mature scholars devote most of their time to graduate 
courses and research to the neglect of good undergraduate 
teaching. As a matter of fact, good teaching is sometimes not 
an indispensable factor in the university's scale of values for 
promoting and rewarding faculty members. This the faculty 
member knows. He knows that, above all, he is expected 
to be productive, that is to say, productive in research and 
writing. The result is that faculty rosters of many univer- 
sities are filled with names that represent mediocre teaching 
talent. 

3. The once existing well-rounded scholar of catholic in- 
terests and tastes, with a deep and broad culture and wisdom 
to accompany his learning, is now almost an anachronism. 
Our system of graduate training does not produce the cath- 
olic man. The farther a person goes with his education, the 
more his interests are narrowed. He ends up by becoming 
a Ph.D. in a very narrow and limited field, which process 
may actually unfit him for the best type of undergraduate 
teaching. 

4. Partly as a result of the above, great bodies of knowl- 
edge are fragmented, compartmentalized, until the parts 
exist without any relationship to each other. Too often 
there exists no synthesis, no bringing together of great ideas 
into any sort of meaningful pattern. 

5. Too often knowledge, particularly in the behavioral 
sciences and the humanities, is divorced from the contem- 
porary scene, and the student sees little relevance between 
these bodies of knowledge and life around him. 
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6. It is very doubtful whether the period in a student's 
life between the ages of eighteen and twenty-two years is 
psychologically the most appropriate time for acquiring the 
values embodied in a liberal arts program. This is an ideal 
period for acquiring skills, but the immature mind can not 
be expected to grasp many of the profound subtleties inher- 
ent in liberal education. 

If these statements are valid, and the author believes they 
are, they appear to hold certain implications for the program 
of liberal education for adults. Therefore, one may take the 
six points listed above and comment on each one of them in 
terms of the evening college. 

1. Many evening college students also come to college 
poorly prepared in basic subject matter and oriented to a 
practical education. The evening college seems to have noth- 
ing unique to contribute to the solution of this problem. 

2. If it is to accomplish its major purposes, the evening 
college must devote its major resources to teaching. There 
is a distinct trend in the evening college field today to expand 
willy-nilly into the field of graduate education. This is a 
mistake, for in so doing it runs the risk of weakening 
through proliferation its usefulness in our society. There is 
evidence that many of the graduate programs now being 
sponsored by evening colleges are substandard, but even if 
they were standard, they would still pose a threat to what 
obviously is the evening college's major task. The evening 
college probably should not make any serious pretensions to- 
ward pure research. 

3. It was stated above that the major emphasis in the eve- 
ning college should be on good instruction. This means that 
the absurd idea that almost anyone may teach in the evening 
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college must be hastily abandoned. Evening college teaching 
requires the best efforts of the well-rounded scholar wher- 
ever he can be found. Many mediocre day college faculty 
members have found to their dismay that the adult student 
often has an inquiring mind which challenges points of view 
in a way impossible for the more immature student in his 
day classes. 

4. Educators familiar with the problem of teaching liberal 
arts are becoming more and more aware of the dangers in- 
herent in the trend toward compartmentalization of subject 
matter. " American education is notorious for separating 
and classifying knowledge into special pieces of subject 
matter," writes President Harold Taylor of Sarah Lawrence 
College. "As segments have been classified and expanded 
they have given the appearance to the unwary of being inde- 
pendent parts of knowledge. . . . The total body of knowl- 
edge is not a system of classifying information but an 
organic system of interrelated ideas, facts, values, theories, 
and general information, some of it useful, some of it use- 
less, some of it interesting, some not. The task of the college 
is to teach the student how to select from the enormous body 
of knowledge the most important things for his own life 
and the life of his time." 7 

It is easier, of course, to say this than it is to develop a 
plan for accomplishing it. Over a period of time, there goes 
into the human stomach a wide variety of foods. From each 
of these articles of food the digestive system automatically 
appropriates food values for the use of the body. The human 
brain, however, is not so automatic in its selection of values 
from the wide assortment of ideas which the student en- 
counters in his studies and associations. The learning mind 
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must be guided in ways and means of appropriating values; 
and it would appear that the evening college is in a very 
favorable position to make a distinct contribution in this 
area, through planning, to the end that the absorption of 
ideas and values will not be accidental. 

There are people who fear that such planning will lead 
merely to indoctrination, but with adequate safeguards this 
danger may be eliminated. Lyman Bryson has asked : "If it 
is necessary for the child to have the experiences by which 
he will learn arranged for him, can the experiences by which 
the adult learns be merely accidental? The grown person 
will learn from whatever experiences come to him. If they 
are merely accidental, he will learn only what chance gives 
him to learn. We don't dare do that with our children. 
We're coming to a point at which we won't dare do that 
with the adult." 8 At least experimentation in the problem is 
indicated. The curriculum of the evening college is, or should 
be, more flexible and less bound by tradition than that of the 
day college. It is entirely possible that through co-operative 
planning and experimentation on the part of day and eve- 
ning faculties the road from the market place to Parnassus 
may be more clearly marked. It should be a co-operative 
venture because both stand to profit enormously from it, 
particularly the day college. It is not beyond the realm of 
possibility that the evening college may point the way to a 
better co-ordinated and more meaningful program of liberal 
education in the day college. 

5. Mature students in the evening college are more apt 
than the day students to demand that course content be re- 
lated to contemporary life. They are eager for knowledge 
which is related to their own life experiences. It would ap- 
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pear, therefore, that the evening college is in a very excellent 
position to make a contribution to the effective teaching 
of the liberal arts by trying to discover how abstract ideas 
and life situations can be brought into juxtaposition. 

6. Far-fetched as it may sound, an ideal educational situa- 
tion would be one in which the student spent the customary 
four years in college acquiring basic skills and was given a 
sort of interlocutory degree which would be validated some 
years later, when, as an adult, he had acquired the experience 
and maturity which would enable him really to profit by a 
study of the liberal arts. "I would have every graduate of a 
college of liberal arts receive his degree for ten-year periods, 
and studiously examine their renewal," writes Walter R. 
Agard. 9 

Fortunately, recent experience in the educational world 
reduced somewhat the apparent absurdity of such an idea as 
this. After World War II hundreds of thousands of G.L's 
flocked into our colleges and universities, both to day and 
evening divisions. They had gone to war as immature youths. 
They returned experienced and matured men. Many of them 
who had been to college before their period of military 
service had dragged their feet and made poor records. It 
soon became apparent after their return to college what 
maturity had done for them. Education now had meaning 
for them, a meaning which would never have been apparent 
to them had they been permitted to fulfill the usual four 
years of youthful educational experiences. As a matter of 
fact, it seems that this deferred education plan may be the 
only way that students in some of the professional programs, 
notably engineering, will ever receive any appreciable train- 
ing in liberal education. Leaders in the field of engineering 
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education are concerned over the matter but are able to report 
little progress toward achievement of a liberalized curricu- 
lum. It is difficult, they say, to find enough time in a four- 
year period to get in their engineering subjects. 

Between the pure liberal arts curriculum and the technical 
programs with little or no liberal content there exists an 
increasingly important zone where the vocational and the 
liberal are, or should be, articulated. This zone has been 
variously described. C. Wright Mills calls it a middle zone 
of a range with skills at one end and values at the other. To 
him it is an area of "sensibilities," constituting "at once a 
training in skills and an education of values." 10 Horace Kal- 
len has called it "liberating vocationalism." 11 Dean Roscoe 
Pound sees it as "a balanced liberal arts-vocational educa- 
tion." 12 Everett Hughes characterizes it as "vocationalism 
with the liberal arts smuggled in. 3 ' 13 The Reverend Henry 
J. Wertenberger, S.J., calls it "educating the whole man." 14 

The evening school of business administration (and/or 
the day school) seems to offer the best opportunity for 
achieving a genuine blending of the liberal and the profes- 
sional phases of education. The word "opportunity" is used 
with wishful thinking implications, however, for few, if 
any, of the evening or day colleges of business are achieving 
a true synthesis. If one looks at their bulletins he might think 
otherwise, however. In them are recorded the degree require- 
ments for the commerce degree. If, say, one hundred twenty 
semester hours are required for graduation, probably seventy 
to seventy-five semester hours are in vocational or semi- 
vocational subjects while the remaining forty-five to fifty 
are liberal subjects such as literature, social studies, etc. 
At first glance one might think from the breakdown that 
there is an opportunity for the commerce student to get a 
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pretty solid foundation in liberal subjects which would tie 
in with his tool subjects and afford a blended result. 

Unfortunately such is hardly the case, and for two main 
reasons. (1) Forty-five to fifty hours are not enough to lay 
solid foundations for a liberal education at least as the 
subjects are now taught. (2) The courses represented by 
these hours are often taught in a vacuum. 

In considering the first, one might break down the forty- 
five or fifty hours of liberal arts subjects and see just what 
the student could get. If he took the maximum concentration 
permitted he would possibly get four three-hour courses in 
English, four in the social studies, four in science, and four 
in mathematics. Or he might substitute a foreign language 
for science or philosophy for the social studies. If he took 
a smattering (say two three-hour courses) of a wide variety 
of courses he would be threatened by superficiality. In either 
case it is obvious that fifty hours aren't enough, a fact freely 
admitted by many commerce school deans. 

In the second place, one encounters the fragmentation re- 
ferred to earlier in this chapter. Ordinarily the liberal arts 
courses are taught by members of the liberal arts faculty 
who have only, at best, a remote idea of the implications of 
their particular subject for business. Concurrently, the busi- 
ness subjects are being offered by members of the commerce 
faculty who have not been trained in the liberal tradition 
and thus are hardly in a position to point out the social im- 
plications of their practical subjects. So both go along their 
merry and separate ways, with the student acquiring a neuro- 
sis or, worse, a distaste for learning. It reminds one very 
much of a situation which existed at Tampa as our troops 
were preparing to embark for Cuba and the Spanish- Ameri- 
can War. On one track was a trainload of meat spoiling for 
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lack of refrigeration. On the next track six feet away was a 
trainload of ice melting. For reasons that no one could ever 
discover they never got the two together. 

One might accomplish this synthesis by offering a course 
entitled "How to Be Cultured Though a Commerce Major," 
but the author hardly thinks so. This blending, if it is 
achieved, must be a true merger effected at the teaching level. 
One illustration will suffice. Take the case of a course in 
money and banking in the commerce curriculum and a course 
in recent United States history in the liberal arts curriculum. 
These courses, in many ways, complement each other. It is 
impossible to teach a good course in recent United States 
history without discussing the social and economic signifi- 
cance of money and banking practices since the Civil War. 
At the same time, it is not possible to offer a good course 
in money and banking out of its historical context. But do 
these two instructors get together and plan a well-integrated 
course? Not often. Frequently the failure may be largely 
the fault of the liberal arts faculty member, particularly if 
he belongs to that phrenetically doctrinaire group which 
shivers at the vulgarity of vocationalism in any form, how- 
ever mild. 

It may well be that the cultivation of the middle area 
between skills and values will offer a solution of the dilemma 
of what sort of education we should plan for the evening 
college. Perhaps it should plan to offer both skills and values 
and see that they are well balanced, blended, and exoteric. 
It is possible that this will be the salvation of the liberal 
arts in a specialized and materialistic society. Kallen, who 
certainly could not be considered a vocationalist, has some 
rather interesting observations on this particular point. Talk- 
ing to a group of evening college people, he said : "But in the 
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whole meaning of money which is the objective that we serve 
in our day life; the only thing that we can do with it (un- 
less we are misers enough to play with it and contemplate 
and not spend it) is to spend it. Now we can't spend by day, 
not until the working day becomes shorter. Our spending is 
all by night, and so our lives are divided into day life and a 
night life; and vocational education, as it is called, is focused 
on the day life which is the business of earning a living. 
But the rest of education is focused or is directed toward 
it has no focus as yet the night life in which men live their 
lives, for it is by night when you finish the day's work and 
change and wash up that you can eat like a human being 
and enjoy the diversities of the arts and sciences and beauty 
that make the substance of living. ... I can't conceive that 
this antithesis between vocation and culture, between day 
life and night life is a necessary or an inevitable one. I think 
that the chief function of the evening college on which the 
survival and growth, it seems to me, in the long run is pretty 
sure to depend, is to work out the methods by which that 
antithesis is to become an orchestration, for to begin with, 
one man's vocation provides the substance of another man's 
culture." 15 

When the world of business and industry is surveyed, 
what is apparently a paradoxical situation is discovered. In 
the words of one prominent business leader: "Every year 
more and more business men talk about the importance of 
liberal arts education. Yet when the managers of their em- 
ployment offices go around to colleges they take up about 
one liberal arts graduate for a hundred engineers or gradu- 
ates of some other specialized training/' 16 "Our business 
systems," another writes, "indeed, our whole scheme of 
contemporary American life, requires the education of men 
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and women of moral stamina who can think and who can 
discriminate among 'values. This implies the necessity for 
the continued extension of a sound liberal education for 
every American boy and girl with the capacity to assimilate 
it." 17 But in 1952 when business went on its annual trek to 
the colleges in search of talent, only sixteen out of one hun- 
dred seventeen manufacturing concerns were willing to con- 
sider the liberal arts graduate. In 1954 the first two hundred 
recruiters who came to the campus of a large university ex- 
pressed their preferences as follows : one hundred forty-five 
engineers, thirty-nine other specialists, sixteen liberal arts 
majors, 18 

Outside the fields of engineering and science it appears 
that what business and industry want for most jobs is men 
with a liberal education in values but who also have a basic 
orientation toward skills. In fact, one leader says this in so 
many words. "The truth of the matter is," he says, "that we 
need both broadly educated people and specialized education, 
preferably incorporated in the same B .A. degree." 19 It would 
appear that it is this basic orientation toward skills and not 
specific skills themselves which business wants. "Once we 
have employed a college graduate," another business leader 
writes, "a tailor-made training program is mapped out for 
him. . . . Training is primarily the job of business, and edu- 
cation is the job of the schools." 20 In short, business can 
supply the deficiency in skills and not the deficiency in 
education. 

Neither the world of business nor society in general, how- 
ever, is one whit concerned over the question of whether a 
man gets his education in the day time or in the evening, or 
at what age he gets it. Evening colleges and day colleges 
must, therefore, join hands in the process of education, for 
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they are but artificial administrative divisions of a movement 
which has so much to do with the shaping of our national 
destiny. Higher education must by its very nature play a 
large part in answering a series of pungent questions pro- 
pounded by Henry Steele Commager: 

Out of their environment and experience Americans have 
fashioned a distinctive character. Can we preserve and 
develop the best in that character in a changed environment 
and under the impact of a new set of historical experiences? 

We have been wonderfully inventive in the physical and 
technological realm. Can we prove equally resourceful in 
the realms of social institutions and of morals? 

We have achieved the highest standard of living ever 
known to man. How will we live ? 

Our society has changed from rural to urban. Will we 
learn to master the city as our fathers did the land? 

We have created an economy of abundance. Can we fash- 
ion a political mechanism to assure the equitable distribu- 
tion of that abundance? 

We are democratic in law. Will we be democratic in fact ? 

Our culture has been derivative. Can we create a culture 
of our own? 

We have the largest educational system in the world. For 
what will we educate? 

We have questioned the validity of old moral codes. Can 
we formulate new ones as effective? 

We are pragmatic. Can we preserve our pragmatism from 
vulgarization ? 

We are intelligent. Will that intelligence be applied to the 
solution of our problems? 21 
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Bryson, Lyman, 176 



Buffalo, University of, see 
University of Buffalo 

Cambridge University, 35, 88 
Center for the Study of Liberal 
Education for Adults, 18, 46, 
47 

Chautauqua, 33, 35, 76 
Chesterton, G. K., 156 
Chicago, University of, see 

University of Chicago 
Cincinnati, University of, see 

University of Cincinnati 
City College of New York, 35 
Cleveland College, 'Western 

Reserve University, 30 
College of Charleston, 35 
Commager, Henry Steele, 183 
Community, needs of, 58-66 
Cooper Union, 36 
Cosmopolitan j 36 
Courses, see Evening college 
Credit load, see Evening college 
Curriculum, 81-111; construc- 
tion, 90-92; revision, 102-111 
Curti, Merle, 32 



Dallas College, Southern Meth- 
odist University, 30 
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Dean, 112-137; and curricu- 
lum, 83 ; line of responsibility, 
41 

Degree program, see Evening 
college 

Detroit, University of, see Uni- 
versity of Detroit 

Division of General Education, 
New York University, 28 

Dodds, John W., 170 

Drufner, Vincent H., 39 



Education, liberal, see Liberal 
education 

Educational Service Sophomore 
Comprehensive General Cul- 
ture Test, 19 

Eliot, Charles W., 36 

Evening college: admission re- 
quirements, 43 ; and the com- 
munity, 53-80; budget, 42; 
courses offered, 42; credit 
load, 44 ; degree program, 42 ; 
development of, 27-52; en- 
rollment, 41 ; functional clas- 
sification of, 27-29; future 
role for, 138-167; nomencla- 
ture, 30; teaching methods, 
120-122; tuition, 43. See 
also Community, Curricu- 
lum, Dean, Faculty, Scholas- 
tic achievement, Student 

Everybody's, 36 
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Faculty, 112-137; attitudes to- 
ward evening college, 122- 
125 ; how recruited, 44 

Folger Shakespeare Library, 
156 

Frank, Lawrence K., 105 

Freeman, Frank S., 13 

Forums, 36 

Fund for Adult Education, 46 

General Federation of Women's 

Clubs, 36 
Griswold, A. Whitney, 169, 

170 

Harper, William Rainey, 34 
Harvard Classics, 36 
Havighurst, Robert J., 62-64, 

66, 105 
Hesburgh, Rev. Theodore M., 

171 

Houle, Cyril O., 41, 50, 105 
Hughes, Everett, 178 
Hunter College, 35 

Iowa State College, 13 

Janney, J. Elliot, 13 
Johns Hopkins University, 30, 
34,37 

Kallen, Horace, 178, 180 
Kuhlen, Raymond G., 13-16 
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League of Women Voters, 68 
Liberal education, 162-183 
Livingstone, Sir Richard, 164 
Louisville, University of, see 
University of Louisville 

McClures, 36 

McCoy College, Johns Hopkins 
University, 30, 37 

McGhee, Paul, 164 

Malinowski, B. K., 162 

Miami University (Florida), 
170 

Millard Fillmore College, Uni- 
versity of Buffalo, 30 

Mills, C. Wright, 149, 161, 
178 

Municipal University of Oma- 
ha, 35 

National Association of Manu- 
facturers, 154 

New York, City College of, see 
City College of New York 

New York University, 28 

North Carolina, University of, 
see University of North Car- 
olina 

Notre Dame, University of, 
see University of Notre 
Dame 

Oxford University, 33, 85 



Parent-Teachers Association, 

see PTA 
Pearson s> 36 

Pound, Dean Roscoe, 178 
Pressey, Sidney L., 13 
PTA, 60 5 148 

Roosevelt University, 18, 19 

Sarah Lawrence College, 175 

Scholastic achievement, 12-19 

School of General Studies, 
Brooklyn College, 94 

Siegle, Peter E., 16 

Smith, Adam, 86 

Southern Methodist University, 
30 

Stanford University, 170 

Steifens, Lincoln, 36 

Strong, E. K., Jr., 105 

Student, 3-26; age range, 7; at- 
tendance, 1 1 ; day and eve- 
ning compared, 11-19; me- 
dian age of, 7 ; motivation of, 
8-11; scholastic achievement, 
12-19; social backgrounds of, 
8, 142-144 

Syracuse University, 13 

Tarbell, Ida M., 36 
Taylor, Frederick W., 148 
Taylor, Harold, 175 
Teaching methods, 120-122 



Television, as medium of adult 
education, 76-78 

Toledo, University of, see Uni- 
versity of Toledo 

Tyler, Ralph W., 90 



United States Chamber of 

Commerce, 154 
Universities, municipal, 35 
University College, University 

of Chicago, 28, 37 
University of Akron, 35 
University of Buffalo, 30 
University of Chicago, 28, 34, 

37, 62 
University of Cincinnati, 35, 

39 

University of Detroit, 35 
University of Louisville, 35 
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University of North Carolina, 

59 

University of Notre Dame, 171 
University of Toledo, 35 
University of Wisconsin, 37, 

38, 108 

Warner, W. Lloyd, 142 
Wertenberger, Rev. Henry J., 

178 
Western Reserve University, 

30 
Wichita Municipal University, 

35 
Wisconsin, University of, see 

University of Wisconsin 
Wright, Louis Booker, 156 

Yale University, 169 
YMCA, 33, 36 
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